Chaminade University of Honolulu

ED 303-90-2: Foundations of American Education (3 cr.)

Dates/Times:
Winter Evening Semester (Acc. Und. Prg.), Mon. 1/7/08 – Sat. 3/15/08.

Location:
Internet (INT); Final Exam at Main Campus Ching Conference Center 3/15/08.

Text:
(required) Johnson, J., et al. (2005). Introduction to the Foundations of American Education, 13th Ed.  Boston: Allyn and Bacon.

Supplement:
(required) Mondale, S. & Patton, S. (Eds.). (2001). School: The Story of American Public Education. Boston: Beacon Press.


 

Instructor:
Brian K. Riggs, brriggs@ksbe.edu 



(w) 842-8571 M-F 6 a.m. - 4 p.m., or leave message.

Description: This course is designed for current and prospective elementary and secondary educators to develop a broad understanding of the significant themes, concepts, issues and roles that compose the profession of education in the United States.  The course will focus on the historical, political, philosophical and sociological influences, legal aspects, and principles of education; consideration of current trends in educational theory; and problems and choices facing education in the future.

Rationale: In order for teachers to perform effectively, they need to understand the various contexts in which the profession operates.  They need to be able to interpret the beliefs and behaviors in the existing system so they may participate effectively and lead in the improvement of that system. Today's teacher has many roles to play in education, and many need to develop the skills to fulfill those roles successfully.  This course is intended to help students develop their own understanding of the values and underlying purpose of education in general.  Educators should be able to apply the understanding gained in this course to all aspects of their work, including classroom instruction, curriculum design, performance assessment, educational administration, and interaction with students and parents.  The course should give students an appreciation of what it means to be a member of the professional body of educators and to facilitate their development of a personal philosophy of education.  

Course Instruction:  So that the varied life experiences, cultural and social backgrounds, and learning styles of the students may be utilized, the course will be taught in multiple modalities.  Readings, online discussions, individual inquiry and reporting, Internet activities, and reaction papers will be among the student learning experiences.

Course Objectives/ Learner Outcomes (Linked to Hawaii Teaching Standards by number):

The student will be able to:

1.  Describe the teaching profession as it currently exists in America and the challenges it faces (9).

2.  Discuss the impact of societal, cultural, and economic influences on American education, and describe schooling programs that have been developed in response to them.  Define what creates culture. Describe the various responsibilities schools have regarding diversity and equity.  Plan how one's curriculum can be infused with knowledge and appreciation of cultural diversity (3).

3.  Describe the legal, financial, and political factors affecting American schools and their implications for teachers, parents, students, and society (10).

4.  Explain the historical development of the American school and how it relates to the present (9).

5.  Know the significance of philosophy as both the basis and the goal of education.  Relate the influence of various philosophical schools on education and their meaning for personal practice (9). 

6.  Summarize types of curriculum designs; associate different learning styles and instructional methods; and articulate the interrelationships among educational goals, standards, benchmarks, and assessments.  Evaluate the appropriateness of different assessment methods (6, 8).  

Expectations:

Groundrules:  

Students are expected to complete assigned textbook readings and associated quizzes  (before each Wed. midnight) and then discuss the week's content (before each Fri. midnight).  Papers are typically due before each Sun. midnight, except for the first paper "About Me."  Respect for each other is mandatory; remember, learning is a process that often involves making mistakes or revising one's ideas.  Although on-line discussions may occasionally become passionate, name calling or ad hominem arguments (personal attacks) are never warranted.  The text makes an excellent point throughout that professionals in the field of teaching often hold divergent views on a variety of topics.

Technical Difficulties:


I am an educator not a computer genius.  By signing up for an online course I am assuming you have a competent grasp of how to navigate your computer, the Internet, and the WebCT courseware used by Chaminade.  If this is not the case I strongly suggest you drop this course immediately.  I am sorry but I will not (and most probably could not, even if I wanted to) attempt to help you with issues of a computer/ internet/ technical nature.  You will have to pursue assistance of that kind with the computer lab on campus or other resources.  Given the wide availability of internet connectivity at public libraries and similar other institutions the excuse "my computer ate my homework" will NOT be accepted no matter how creatively presented.

Late work and participation:  


Because of the accelerated pace of the course (only ten weeks) and the participatory nature of each week's discussions, active participation IS mandatory.  You cannot make-up or replace the ongoing and dynamic nature of online discussions.  It is also crucial that students KEEP UP WITH THEIR WORK as getting behind and handing work in late is a recipe for disaster.  The school - not the instructor - processes withdrawls, so consult the appropriate school officials if you get behind to the point you need to consider withdrawing from the course.  See later notes in this syllabus for more details regarding incompletes and withdrawls.

Assignments not submitted on time will lose points at ten percent of the total (one letter grade) per calendar day late.  The deadline for each day is at 11:59 p.m., so any work received from midnight on (Hawaii time) will be considered as received on the next calendar day.

Time spent for this class:  

A traditional "rule of thumb" for college students is that a minimum of two hours should be spent in out-of-class study for each hour spent in class.  When this course is taken as a "ground" (as opposed to online) course, each weekly class meets for four hours.  Thus a total of twelve hours each week should be expected as a rough guide to the time commitment needed.  Students should plan their time and schedules accordingly.  This time should be spent in assigned readings, self-directed Internet study, writing of assignments, and collaboration with fellow students.

Textbook purchase and readings:  


Students are often tempted to purchase textbooks online through Amazon.com or similar vendors in order to get a discounted price, and although I sympathize, PLEASE DO NOT.  Although I am not  fond of the inflated prices charged at college bookstores in general, you will need to "hit the ground running" with readings and assignments in this course.  Waiting weeks (as is all too often the case) for your textbook to arrive in the mail will be a major impediment to getting off to a good start.  Go to the campus bookstore, take a deep breath, and just buy the two books there.


The texts serve as a foundation for the course.  They allow for a common basis from which informed discussion, debate, and understanding can be derived.  It is essential that students have read for comprehension the assigned chapters before taking the assigned quiz and engaging in online discussion.  Students should consult the Learner Outcomes in Johnson, et. al. for each chapter, then after reading check to see if they have mastered the objectives.

Internet-based activities:  


The companion website for the Johnson et. al. textbook includes a variety of means for students to evaluate and expand their understanding of the material. One key resource that students should make regular use of is the practice test for each chapter.  Please do not e-mail me the results of your (practice) test!  This is for your mastery of the text's content only.  Please do print or take notes on anything you find that you feel may be in error, or that may be useful in online discussions.  You may also wish to investigate the other resources (web links, video clips, matching activities, professional dilemma questions, etc.) to increase your exposure to the material.  A look at the essay questions for each chapter should suggest essay topics possible on the final exam. The web address (at the time of this writing) is: http://wps.ablongman.com/ab_johnson_introfound_13

Grading:  


The focus of this course is learning and not evaluation.  Reading assignments and quizzes, online discussion, written assignments, and preparation for the final exam are designed to give students a full opportunity for effective learning.  Particular students find some of these methods more salient devices for learning than others.  The most important thing is for students to give maximum effort on each of these requirements in order to gain the greatest possible learning benefits.  “A” students should be conscientious in all of these areas.


Students are encouraged to keep track of their grade(s) themselves, and may also inquire about their grades at any time.


Because grading is a matter of intense concern for students, I have spent a great deal of effort to make my grading policy as fair, rigorous, and transparent as I possibly can. Following is how I (a) score the assigned work that you do, whether you present it orally or in written form, and (b) give you a grade at the end of the term. In brief, this is the procedure I follow:

1. I read (or listen to) the assignment. Based on its quality in terms of both substance and style, I rate it along a scale ranging from “outstanding” through “average” to “failed.”

2. The assignment will have a “weight.” This is how many points it is worth. This can be any number, but will usually range between 10 and 100. 

3. The rating I give your assignment determines what proportion of the total weight of the assignment you receive. For example, if I think that a paper you write is “quite good” (and so deserving of 85% of the total weight) and the paper is worth 10 points, I'll record a score of 8.5 points for you in my grade roster for that assignment.

4. At the end of the term, your points earned divided by points possible yields a percentage and letter grade.

Standards for Evaluation:


My assessment of your performance is a subjective one: it is based on my opinion of your work. However, this opinion is not meant to be just an intuitive or instinctive reaction. I primarily assess your work in two areas: substance and style. In examining substance, I ask myself, “Did this assignment answer the question?” In examining style, I ask myself, “Was this assignment presented clearly and correctly?”


Substance. This has to do with the nature of the ideas presented in the work. The dimensions of substance include (a) factual accuracy, (b) logical reasoning, (c) relevance, and (d) completeness.

· Factual Accuracy: Are your claims supported by evidence? “Evidence” includes reference to sources and course materials where appropriate.

· Logical Reasoning: Is the manner in which your ideas are presented designed to advance an argument, make a case, or otherwise reflect a rational, systematic process of analysis?

· Relevance: I give each assignment for a reason; is what you're doing related to that reason? Better: Is the content of the assignment related to what you say you're trying to do, and is what you say you're trying to do related to the purpose of the assignment I gave?

· Completeness: Do the claims you make address the relevant concerns raised in course readings? Is your answer reasonably complete?


Style. Style includes issues of structure and form.

· “Structure” is the organization of the assignment, and includes

· using stylistic devices (e.g., introductions, conclusions, summaries, and transitions) to guide both the attention of the reader (or listener) and the flow of ideas, and

· presenting ideas in an organized and coherent way.

· “Form” is the presentation of the assignment, and includes

· for written work, the correctness of typography or orthography (i.e., spelling and neatness), clarity of format, aptness of word choice, usage, and grammatical construction, and similar matters.

· for oral presentations, issues of voice use (volume, tone, and speech rate) and non-verbal communication (paralanguage, gestures) as well as linguistic issues as in written work.


Based on how well your assignment addresses these standards of evaluation, I give it a rating that ranges from “Failed” at the low end to “Outstanding” at the high end using the following (as stated in the Chaminade catalog, with my expansion on a few points in parenthesis):

Evaluation 

Description 







Award
A: Outstanding 

Outstanding scholarship and an unusual degree of intellectual initiative 
90-99%




(excellent to stunning)

B: Superior

Superior work done in a consistent and intellectual manner

80-89%




(good to very good to approaches excellence)

C: Average 

Average grade indicating a competent grasp of the subject matter

70-79%




(Okay; the work answers the question and is largely free from errors)

D: Inferior

Inferior work of the lowest passing grade, is not satisfactory for 

60-69%




fulfillment of prerequisite coursework (the work has significant errors)


F: Failed

Failed to grasp even the minimum subject matter (the work doesn't do
< 59%




what the assignment calls for)

Grading Scale:


At the end of the term, I will use your accumulated points to assign you a grade in the course, based on the standard percentile cut-off scores that Chaminade uses:

Letter

Percent

Minimum Points

A

90-100


450


B

80-89


400


C

70-79


350


D

60-69


300


F

59 and less

Incomplete Grades:


An incomplete (I) grade will only be given under emergency situations and after much dialogue between the student and instructor has taken place prior to the deadline for submitting grades to the Registrar's office.  Incompletes require completing the formal written Chaminade incomplete contract.  My understanding is that an incomplete only gives you an additional 90 days to complete your work; after 90 days an "I" not taken care of (with another grade entered) will become an "F".

Withdrawals:


As stated previously, you must withdraw yourself from the course through the appropriate University office(s) if you feel it is necessary.  You will need to consult the term's bulletin or the appropriate University officials for official information, so the following information is simply my sharing my understanding of the withdrawal process with you.  Policies and deadline dates change, and my understanding may be incorrect, so if you need accurate information get it from the source.

 Generally, one may withdraw prior to the first week of instruction with a 100% refund, during the first week of instruction with a 75% refund, and during the second week of instruction with a 25% refund.  Typically one may withdraw, with no record of having taken the class appearing on one's transcript, within the first five weeks.  Withdrawal in weeks 6-8 will show a W on one's record but should not affect G.P.A.  Generally students cannot withdraw in the last two weeks of the term.  DO NOT WAIT until the end of week 8 to drop!  There are cut-off dates that vary based on the term, holidays, etc., so if you are considering withdrawal have your discussions with the appropriate officials early and do not wait until the last day to process your paperwork!

Graded Course Requirements:







Points:
Quizzes on reading..............................................................................................................(8 ea) 80

Weekly Discussion Posts (two).......................................................................................(10 ea) 100

Paper: About Me............................................................................................................................20

Paper: Educational autobiography.................................................................................................50

Paper: Synopsis of American Education........................................................................................50

Paper: Educational Philosophy and Vision....................................................................................50

Paper: "Professional Dilemmas"..……...........................……………...........................................50

Final Exam....................................................................................................................................100

Extra Credit Essay (optional, up to 20 pts.)........................................................................................
Total:











      500

Please note:  All requirements and assignments in this course summary are subject to change to meet student learning needs.

Academic Integrity


My basic expectation is that you will do your best to create an open and free forum for the exchange of ideas and the pursuit of learning, that you will strive to truly develop your own independent intellectual abilities, and that you will honestly acknowledge the sources upon which you draw in the course of your academic work. 

Academic Integrity as Contributing to an Open Intellectual Environment:


Academic integrity is the pursuit of scholarly activity in an open, honest and responsible manner.

This pursuit is a basic guiding principle for all academic activity, and all members of academic communities are expected to act in accordance with this principle. Consistent with this expectation, students should act with personal integrity, respect other students’ dignity, rights and property, and help create and maintain an environment in which all can succeed through the results of their efforts.


I expect that the work you do in one of my courses represents your sincere effort to engage with the material, to contribute to the class, and to get something out of the course. An important aspect of academic integrity, as alluded to above, has to do with creating and maintaining an intellectual environment in which real achievement is possible. 


For my purposes, the ability to freely express one's own ideas, critique the ideas of others, and receive criticism and feedback is an important component of such an environment.


Thus, your active participation in the work of the class is vital. This means that I expect you to prepare for each meeting as necessary, come to class, and to participate in class discussion and group work—not because I'm grading you on those activities, but because they're necessary in order to create a classroom where real learning can occur.

Academic Integrity as Striving to Develop Intellectual Abilities:


When you present an assignment to an instructor, you are essentially claiming that you have done the work required to “solve” an intellectual problem posed by the instructor. This has two important consequences. First, if you drew upon the accomplishments of others to achieve that solution, you must acknowledge their contribution (via citations, footnotes, or similar modes of scholarly recognition). I discuss this at greater length below. Second—and more importantly—you are obligated to do your own work.


Now, it's clearly the case that we rely on others to help us in our academic work.  We need people to give us feedback, proofread and edit written work, bounce ideas off of, explain difficult concepts and lines of reasoning, and so forth. Collaboration is increasingly regarded as a desirable way of having students work. But at the heart of the idea of education is the concept that education results in the development of abilities that students will take with them to other domains of their lives. This means that cheating—whether by using crib sheets, “ghosting,” stealing exams, buying canned term papers, and so forth—is clearly unacceptable.


I believe that the obligation to do your own work involves more than grudgingly trying to do the minimum possible amount of work you can do on your own in order to get the lowest grade you're willing to accept. The principle that I argue for is that, as an individual student, you should be oriented not just toward getting a grade but toward developing your abilities. You should challenge yourself in the way you tackle course assignments, readings, and discussions.


I realize that many students (and perhaps even many professors) will regard this principle as naively idealistic, and will approach their studies from a “min-max” perspective of getting the most for the least expenditure of resources. But you should know that I regard this approach as ethically deficient, regardless of its efficacy.

Academic Integrity as Acknowledging Sources:


Academic integrity includes a commitment not to engage in acts of falsification, misrepresentation or deception. Such acts of dishonesty violate the fundamental ethical principles of the University community and compromise the worth of work completed by others.


Two issues emerge from the requirement to acknowledge one's intellectual debts.  The first has to do with citations: making references to the work of others in your own work. To do this properly you should familiarize yourself with APA style.  Consult the following reference for guidance:


American Psychological Association, (2001). Publication Manual of the American 
Psychological 
Association, 5th ed.  Washington, DC: A. P. 
A.   



You do not have to purchase this book, but you should have some writing guide, preferably this one, for reference on how to format bibliographies and how to cite resources used in your writing.  You may use another edition if the fifth edition is not available.  The book is available at the Sullivan Library, call number BF76.7 .P83 2001, or use any other reference, including on-line references, such as http://owl.english.purdue.edu/handouts/research/r_apa.html, that explain APA format.


More important is the issue of plagiarism. This is the theft of another's expression of ideas, and many students have a tough time with this. One of the chief reasons for this is that, especially in the “cut-and-paste” target-rich environment of the Internet, it's just too easy to do. So you should be aware that cutting-and-pasting is the same as copying somebody else's work.


Additionally, because students are often still developing their own writing style, tone, and voice (and may be unsure about the requirements of formal academic writing), they have a tendency to mimic the style of the sources they use. This will sometimes look like plagiarism to a reader, but it is easy to avoid. Practice paraphrasing the ideas of others: come up with summaries and comparisons of the ideas that you read about or listen to in class, take notes on what you read, and above all strive to develop your own voice and style of formal writing. Never think that you can just change a word here and there in somebody else's writing and call it “paraphrasing.”


There are a number of other different sorts of plagiarism of which to beware, beyond just “lifting” whole sections of text from one or more sources, stitching them together, and presenting them as one's own work. Another, more insidious form of plagiarism is failing to acknowledge the extent of another's contribution to your work. So, for example, if you quote a particular author and then go on to enumerate three implications of that quote without saying that the author you quoted enumerated the exact same implications, in the same order, with the same conclusions, then you've plagiarized that author's ideas.


The rule of thumb that you should follow is to ask yourself, “What unique intellectual contribution am I making to this material?” You should be “adding value” to the sources you've consulted by offering your own interpretation, your own perspective, or your own take on what you've learned. If your only contribution is to string the ideas and interpretations of others together, then you probably haven't done enough (unless the task of the assignment is simply to report what some source or authority has said). 

You may want to consider the work of Benjamin Bloom in the cognitive domain here as regards levels of complexity of thought: in your paper, do you simply relate back information, or do you demonstrate comprehension of that information?  Did you apply the knowledge gained to new methods or to solve new problems?  Have you analyzed the topic and then related patterns or hidden meanings?  Did you engage in synthesis; that is, using old ideas to create new ones, or draw conclusions or make predictions based on what you have learned?  Finally, did you evaluate the topic, comparing and discriminating between ideas, assessing the value of what you have learned, or make choices based on reasoned arguments?  Think about what levels you are demonstrating in your paper of: knowledge, comprehension, application, analysis, synthesis, and evaluation.  While you don't need all of them all of the time, try to get away from just operating at the lower levels of cognition and instead engage in higher order thinking whenever possible.

Conclusion:


Let me sum up by restating my expectations about academic integrity in the most basic form possible. I expect that you will (a) help me create a positive intellectual climate in the (virtual) classroom, (b) challenge yourself to excel in your academic work, and (c) acknowledge the intellectual contribution of others to your work. My view of academic integrity is that it is not just a nitpicky set of rules about how to quote or paraphrase; instead, it is the broad ethical foundation for everything we do in the classroom.
Requirements for ALL written work:  

All assignments should be typewritten in 12-point Times font and double-spaced with 1” margins and page numbers centered at the bottom of the page.  There should be a cover sheet including, at a minimum, the title of the assignment, the student’s name, the course (ED303: Foundations of American Education), and the date.


Please be sure to read over what you have written before submitting your final copy.  Check to see that it reads smoothly and clearly, and succinctly expresses what you want it to.  Please be sure to spell-check all assignments!  When in doubt, please adopt a more formal style or tone. 


Misspellings, grammatical errors, and other mistakes detract from the effectiveness of your message and your credibility as a professional, and will be reflected in your grade.  


Do not count cover page or references pages toward minimum page requirements stated for assignments.  A four page paper has four full pages of text (body).

Descriptions of Assignments:

Weekly Quizzes on Reading (8 at 10 pts. each).


These ten to twenty question multiple choice quizzes are drawn from your textbook author's test bank, and are designed to encourage you to read the chapters assigned before discussing them online.  They may also provide for reflection, reinforcement, and clarification of concepts.  You may practice for these quizzes with the website for Johnson, et. al., where you may take practice tests whose questions are drawn from the same test bank.  While the quizzes are open-book, they are time limited to only a half hour.  This is to again encourage you to read for understanding before taking the quiz.  Quizzes should be printed and saved for study purposes, as the questions on the quizzes will make up the pool of questions that the Final exam multiple choice section is drawn from, which are not open-book or open-notes.  

Weekly Discussion Posts (10 at 10 pts. each).


Each week you will be asked to reflect on what you have read and what it means to you, or to voice questions you have about what you have read, by posting a paragraph or two.  You will be asked to read your classmates posts, and then make an informed and relevant comment in response with a second posting of a paragraph or two. Please do not wait until 11:59 p.m. on Friday night to post as this will preclude your classmates from commenting on your post and will therefore cost you points.  The instructor may pose questions to stimulate discussion on specific topics.  PLEASE BE SURE TO USE "Compose" if you are starting a new thread (discussion), and be sure to use "Reply" if you are responding to an existing post and continuing an existing discussion.
About Me (20 pts.).


Introduce yourself to your instructor and classmates by writing a concise one to - at most - two page description of yourself.  The paper may read like a resume (or curriculum vitae), or may be a casual narrative.  Be sure to mention why you are taking this course and what you hope to achieve in it.
Educational Autobiography (50 pts.).


A premise of being a reflective educator is the ability to articulate foundational experiences that have shaped one's understanding of meaningful education.  In conjunction with the discussion of various historical perspectives on education, each student is asked to produce a response to the question "What personal in-school and out-of-school experiences have been a significant influence in your thinking about the craft of teaching and the act of learning?"  Writers may wish to focus on particularly good (or bad) teachers or experiences in their past.  What made a teacher in your experience significant?  Tone will probably be narrative.  Length should be 4-5 pages.

Synopsis of the History of American Education (50 pts.).


Having read the book School: The Story of American Public Education in addition to Johnson, et. al. Chapters 5-8 covering the organization, finance, legal foundations, historical foundations, and cyclical efforts to improve education in this country, take a moment to let it all sink in and then try to distill down the essence of what you have read.  In 4-5 pages attempt to explain in broad strokes the chronology (timeline) of education in the United States from colonial days through to the present from a teacher's perspective.  Mention key figures and their impact.  Discuss the changes in motivation and aims of education over time.  Mention how teachers and their tools in this country have changed over the years.  Which do you think created the most important changes - teachers or tools?  Why?  Finally, describe the characteristics of effective teachers according to current thinking.  CITE YOUR SOURCES using parenthetical references (Last name author, page(s) used) within the body of your paper, then attach a works cited page at the end that lists the sources cited with a full bibliographical reference.

Educational Philosophy and Vision (50 pts.).  

Having studied the various philosophies and educational theories in the text, and reflecting upon the thinking of others and what you have observed in life and in schools, please state your (current) philosophy of education and how you envision it taking shape in your classroom. Describe the significance of philosophy to you as both the basis and the goal of education.  Relate the influence of various philosophical schools on education and their meaning for your personal practice.  Length should be 4 pages minimum.  Keep in mind, as teachers, we should be thinking and re-thinking about all of the following issues:

· What you believe about teaching and learning.

· What you believe about learning environments, theories, and methods.

· What you believe about best practices in your subject and grade level.

· What you believe about class discipline.

· What you believe about the role of the school and teacher.

· What you envision as taking place in your class: curriculum, relationships, materials, etc.

Note: You will want to take the time to do a particularly exemplary job on this assignment, as it should become a part of your professional portfolio and is also typically something asked about in interviews for employment.  DO NOT submit a paper that is primarily about classroom management, as this is often a requirement for other courses.
Solving Professional Dilemmas (50 pts.).


This project is designed to provide experience in probing -- in depth -- a complex, unresolved issue in the teaching profession.  It is expected that you can explore all the dimensions of a professional dilemma and come up with at least a temporary "solution."  You will prepare a formal paper, including a bibliography, with a length of 5 pages or more.  However, as always, quality is to be preferred to quantity.


Please include the following in your report:

· An attention-getting description of the dilemma.

· The dimensions of the problem.

· Its current manifestations.

· Its historical development.

· The philosophical bases of various viewpoints.

· Stories of personal experience.

· An analysis of impact on student learning.

· Recommendations for teachers.

· Anything else you wish.

Final Examination (100 pts.; 70 multiple choice, 30 essay).  

Traditionally for online courses the final exams are proctored by the AUP staff at the main campus Ching Conference Center on the 10th Saturday of the term.  There are typically four two-hour sessions, and you will sign up for one of them via Web CT.  For this course, the exam will cover all fourteen chapters of the Johnson text. The exam will consist of a multiple choice section comprised of questions from previous quizzes.  About an hour should be spent on the multiple choice section.  Students will then be able to choose the three short essay questions they wish to answer from a list of six questions.  About 20 minutes should be spent on each essay question.  The intent of the exam is to provide students an opportunity to share what they know.  The essays are NOT to find out what you don’t know; I want to find out what you have learned.  This course is about synthesizing ideas and developing a perspective on education; thus the exam should also be a learning process in itself.  Students will need to articulate their thoughts in an organized and coherent fashion; this will help students process information. 
Extra Credit Essay (up to 20 pts.).


You may write a two to four page paper for extra credit for up to twenty points (one time only) for this course.  The paper should be written for this class; please do not hand in papers written for other classes.  The paper should cover a topic current in education; some suggestions follow:

- What are Teachers' Rights and Students' Rights?

- How can I infuse knowledge and appreciation of cultural diversity into my curriculum?

- As a teacher, how do I want to respond to the needs of children in schools?

- The three most influential educational philosophies.

- Trends in the history of American education.

- The current socio-political context of American education.

- Teachers' Roles

- How American education should deal with cultural diversity.

- What programs in schools look the most promising.

- Inclusion of special education students in the classroom.

- Implications of the No Child Left Behind Act.

- Your Own Education Topic.

Course Outline:

	Session/

Week begins
	Topic and readings
	Assignments Due 


	Week 1

1/7/08
	Johnson: Ch. 1 Teaching as a Profession
School: Foreword, Intro, Part One
	Read syllabus, ask questions

Purchase texts, start reading

Paper: About Me by Wed. 1/9

Discussion 1 by Fri. 1/11

	Week 2

1/14/08
	Johnson: Ch. 2 Diversity, Implications
School: Part Two
	Quiz 1 Ch. 1-2 by Wed. 1/16

Discussion 2 by Fri. 1/18

	Week 3

1/21/08
	Johnson: Ch. 3-4 Multicultural Ed. 

School: Part Three
	Quiz 2 Ch. 3-4 by Wed. 1/23

Discussion 3 by Fri. 1/25

Paper: An Ed. Autobiography 

by Sun. 1/27

	Week 4

1/28/08
	Johnson: Ch. 5-6 Governance of American Ed. 

School: Part Four
	Quiz 3 Ch. 5-6 by Wed. 1/30

Discussion 4 by Fri. 2/1

	Week 5

2/4/08
	Johnson: Ch. 7-8 Historical Foundations of American Ed.
	Quiz 4 Ch. 7-8 by Wed. 2/6

Discussion 5 by Fri. 2/8

Paper: Synopsis of American Ed.

by Sun. 2/10

	Week 6

2/11/08
	Johnson: Ch. 9-10 Philosophy and Ed.

PowerPoint presentation: Philosophy
	Quiz 5 Ch. 9-10 by Wed. 2/13

Discussion 6 by Fri. 2/15

	Week 7

2/18/08
	Johnson: Ch. 11 Building an Ed. Philosophy


	Quiz 6 Ch. 11 by Wed. 2/20

Discussion 7 by Fri. 2/22

Paper: Philosophy of Ed. 

by Sun. 2/24

	Week 8

2/25/08
	Johnson: Ch. 12-13 Standards-Based Ed. and Assessment, and, Curriculum, Instruction, and Technology
	Quiz 7 Ch. 12-13 by Wed. 2/27

Discussion 8 by Fri. 2/29

	Week 9

3/3/08
	Johnson: Ch. 14 Education in the Twenty-First Century
	Quiz 8 Ch. 14 by Wed. 3/5

Discussion 9 by Fri. 3/7

Paper: Professional Dilemma

by Sun. 3/9

	Week 10

3/10/08
	Synthesizing Ideas and 

Developing a Perspective on Education
Final Examination Preparation
	Discussion 10 by Fri. 3/14

Final Exam @ Ching Conference Center Sat. 3/15/07, various times


Summary:  
This course is designed to provide you with a solid understanding of the foundations of education in America today, and should relate to all areas of your work (or future work) as teachers, counselors, or school administrators.  I hope you find the material exciting and useful to you throughout your careers.  Much of this depends on what you make of it!
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