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RATIONALE
Graduate students in Education have stated a need for more in depth information on the assessment process and how it interfaces with reflective teaching, content standards and performance testing.   Students have voiced serious questions on how to integrate authentic assessment practices, constructivist philosophy, and reflective teaching to inform the instructional process and maximize student achievement.  While students are articulating these questions the Department of Education is in the process of revising its statewide assessment in Language Arts and Mathematics to document achievement of the content standards in these areas.  The state plan delineates a two-tier system, where the state’s minimum testing program assesses student achievement in Language Arts and Mathematics at grades 3,5, 8, and 10.  These tests were specifically created to match the Department of Education’s Content Standards.  It is the classroom teacher’s responsibility to assess student achievement in all other areas using the benchmarks in the content standards.  This means that students will be required to be very Knowledgeable about the content standards, the creation of rubrics, systematic observation strategies, portfolios, and performance testing.

 Richard J. Stiggins, president of the Assessment Training Institute,Inc. of Portland, Oregon, believes the time has come to rethink the relationship between assessment and effective schooling.  He comments,”Students succeed academically only if the want to succeed and feel capable of doing so.... Therefore, the essential question is a dual one: How do we help our students want to learn and feel capable of learning?”  (Stiggins, 1999)  This course will use reflective practice to motivate students to take responsibility for their learning consistent with Stiggins ideas. 

In constructing an assessment model that that will result in effective schooling and provide students and teachers with the strategies and assessment tools they require in their classrooms the following guiding principles are suggested by Stiggins.


1. Students are the most important users of assessment data.

2. Clear and appropriate goals and objectives or targets are essential.


3. Accurate, high quality assessment, which minimizes bias, is critical.


4. Effective communication of assessment results is imperative.

If students are the primary users of assessment data they must be involved in monitoring their progress and in establishing some of the targets for assessment.  This gives students ownership of their learning and greater motivation to learn.  Involvement in the assessment process provides many opportunities for reflection on their progress and on ways they can improve their achievement.  If assessment is constructed in this manner it is not something imposed by teachers, schools, or systems but rather something the teacher and the student creates to measure the progress, which is being made in the classroom.  
Another aspect of this course will focus on the basic concepts of measurement like norms, reliability, validity, and adapting tests for students with disabilities.  In the area of classroom assessment teachers will learn to work cooperatively with students in 

establishing classroom assessment practices that reflect what students know and understand, how they reason, how they demonstrate skills, what products they create to reveal their competence, and what dispositions they have internalized about the content area.

Graduate students who have participated in this type of class on assessment strategies and reflective practice will be better prepared to teach in both public and private schools.  They will hold clearly in front of them the guiding principles of quality assessment and use reflective practice to evaluate how they are meeting these guidelines in their own classrooms.  Quality instruction comes from quality teachers who apply the most current research on instructional practice and assessment in a flexible manner to meet the needs of their students.  The teacher is the most important variable in the learning equation.

CATALOG DESCRIPTION
ED685 Assessing Teaching and Learning (3)

Examines classroom assessment as an integral component in improving learning and instruction providing teachers with the knowledge, dispositions and performance skills required to design assessment with clear targets, learner involvement, and a focus on the diverse needs of individual learners.  This course is aligned with the National Board Standards for classroom assessment.

GOAL

The goal of this course is to understand current research on classroom assessment, reflective teaching and the relationship between these factors and effective instructional practice.  Emphasis will be placed on creating a variety of reliable and valid classroom assessment strategies in collaboration with students.  Students should be actively engaged in monitoring their own learning and clearly informed about the instructional targets.  In order to meet this goal the following objectives have been established:

OBJECTIVES

1. Students will demonstrate the ability to use the relationship between student motivation and effective assessment practices in the classroom to build solid assessment practices. (HTSB 1, 5)
2. Students will develop different assessment options and demonstrate how to match the assessment options with the instructional activity. (HTSB 6, 7)
3. Students will develop effective, reliable and valid classroom assessments with clear learning targets that have been communicated to students. (HTSB 8)
4. Students will demonstrate how to use performance assessment and portfolio assessment to facilitate self-reflection and increase motivation. (HTSB 1, 8)
5. Students will demonstrate the ability to use various curriculum issues related to assessment and reflective teaching. (HTSB 7, 8)
6. Students will apply the use of educational journals, resource books and other professional materials relating to assessment and reflective teaching. (HTSB 9)
7. Students will apply their knowledge of assessment and reflective teaching to modify and adapt their instructional strategies to meet the needs of diverse learners. (HTSB 3, 7)
8.  Students will demonstrate appropriate communication skills with students, parents, and educational community. (HTSB 9, 10)
Materials

Text:  Stiggins, Richard J. (2004).  Student -Involved Classroom Assessment (4th Ed). Merrill Prentice Hall:  Upper Saddle River, New Jersey.
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4. Administrative Requirements

A. Attendance:

Students are expected to attend regularly all courses for which they are registered. They should notify their instructors when illness prevents them from attending class and make arrangements to complete missed assignments. When illness or personal reasons necessitate continued absence, the student should officially withdraw from all affected courses. Anyone who stops attending a course without official withdrawal may receive a failing grade.

B. Incompletes:

Incompletes may be given if the student is unable to complete a portion of the work due to circumstances beyond their control.  The incomplete contract must be signed by the student and the instructor.  It will specify when the work must be completed. Usually the work must be completed in 90 days; if it is not the incomplete will revert to the grade the student would have earned that is specified on the incomplete form.

5. Academic Honesty
Academic honesty is an essential aspect of all learning, scholarship, and research. It is one of the values regarded most highly by academic communities throughout the world. Violations of the principle of academic honesty are extremely serious and cannot be tolerated. 

Students are responsible for promoting academic honesty at Chaminade by not participating in any act of dishonesty and by reporting any incidence of academic dishonesty to an instructor or to a university official. Academic dishonesty may include theft of records or examinations, alteration of grades, and plagiarism. 

Plagiarism is a serious offense.

Plagiarism is the offering of work of another as one’s own and may include but is not limited to the following;

• Complete or partial copying directly from a published or unpublished source without proper acknowledgment to the author.  Minor changes in wording or syntax are not sufficient to avoid charges of plagiarism. Proper acknowledgment of the source of the text is always mandatory.

• Paraphrasing the work of another without proper author 


acknowledgment.


• Submitting as one’s own original work (however freely given or 

purchased) the original exam, research paper, manuscript, report, 

computer file or other assignment that has been prepared by 


another individual.

Point values can be given in increments in between those listed below.

Rubric for Response Papers
10- Each theory discussed is addressed adequately.  Student makes connections between theory and their own opinions.  Paper is well organized, appropriate transitions are clearly made. Correct APA formatting.

5- Only some components were adequately addressed.  APA was only used marginally.   No or weak connection between theory and opinion is made.  Paper organization is only somewhat clear.

2- APA is consistently used incorrectly.  There is no or little organization to the paper.  Most of the components are not adequately addressed.  No connection between theory and opinion is made.

Rubric for Assessment Paper

20- Thorough analysis of relevant literature.  Literature comprises of multiple sources (not just abstracts please).  Paper addresses the significance of the articles to overall subject of paper.  Paper develops clear connections between articles and the theoretical foundation for which the paper addresses.  Correct APA format is used and the information is well organized.  The literature and its subsequent analysis is insightful and thought-provoking and is clearly relevant to the topic.  Creativity is used.   Additional support material is added.  Clear connections between theory and practice are made.
10- APA usage is not consistent or mostly correct.  The literature is not adequately described or connections to its relevance to the topic are not clearly discernable.  Theory is used incorrectly or only somewhat correctly in practice.  Little or no creativity is used.

5- APA usage is mostly incorrect.  Many articles relevant to the paper’s topic are left out.  Discussion of literature is only surface discussion without any analysis.  Theory and practice do not line up.

Rubric for Portfolio

25- All forms of assessment are present.  Clear connections are made between the learning objectives, the assessment itself, and the customized rubric that goes with the assessment.  I do not want you to simple give me a pre-made rubric.  If you are using an existing rubric, customize it to your own assignment.  Learning objectives must be actual learning objectives.  You must be assessing what you say you want the students to learn, and the rubrics must reflect that.  Creativity is a plus here.

10- Some assessments connect to learning objectives.  Learning objectives not clearly written.  Rubrics are generic and not well defined.  No or little connection is made between assessment piece, objective, or rubric.

5- Assessments are unclear.  Learning objectives are incorrectly written. No connections are made.  Logic does not prevail- no clear understanding of how the assessment matches the learning objectives. 
