Instructionally Differentiated Models for the Gifted Learner
Judy Tran, Ed.D.
Assistant Professor

Office: 130 Education
Office Hours: Mondays 10am to 12pm, 1pm to 3pm and Wednesday 10am to 12pm and by appointment

Telephone: (808) 739-8540
E-mail: jtran@chaminade.edu
LOCATION:  
http://webct.chaminade.edu
MEETING DAYS:  
flexible (on-line) 

Each of the ten weeks begin on Monday / Assignments due by Midnight Hawaii time Sunday of each week
Course Description:
The course focus is on applying conceptions of giftedness in regular as well as gifted classrooms where instruction needs to be both differentiated and defensible.  This course examines the characteristics of appropriate and defensible curriculum for gifted children and youth. Particular emphasis is placed on instructional strategies, curriculum theories, flexible grouping techniques, and meeting the needs of gifted learning in the regular classroom. This course covers the issues surrounding the differentiated curriculum for the gifted, various administrative alternatives incorporated in the education of the gifted, the variety of models that support differentiated curriculum for the gifted, the differentiated instructional strategies designed to nurture the development of gifted learners in the heterogeneous classroom, and the development of a defensible and differentiated curriculum for the gifted.
Purpose

This course will enable the student to:

• Gain familiarity with the educational needs of gifted learners
(HTSB #1 CEC Gifted #2, 3)
• Demonstrate an understanding of the major models of differentiated instruction of the gifted
(HTSB #6, 7 CEC Gifted #4, 5)
• Apply the nature and characteristics of gifted students, especially those from various special populations and cultures to lesson planning in gifted and inclusive classrooms
(HTSB #1, 3, 5 CEC Gifted #3, 4, 5, 6)
• Apply an analysis of the role of the family in meeting the needs of the gifted to classroom and community practice
(HTSB #10, 2, 4 CEC Gifted #9, 10)
Text

Linda Cambell (2004). Teaching and Learning Through Multiple Intelligences, 3rd edition.  Pearson: Allyn and Bacon.
 

Jaime Castellano ( 2003). Special Populations in Gifted Education: Working with Diverse Gifted Learners  Pearson: Allyn and Bacon.
 
Carol Ann Tomlinson ( 2001). How to Differentiate Instruction in Mix-Ability Classrooms, 2nd edition.  Pearson: Merril Prentice Hall
Requirements

Assignments have more meaning for an online course since they are assessment tools as well as a means of communication. 

1) Regular and active participation is essential. Students should be prepared to discuss the readings, share relevant professional experiences, and participate in online activities each week.

2) A personal reaction paper on a specific instructional strategy for the gifted is due on Week #4. A rubric outlining the criteria for this three page paper will be attached to the syllabus.

3) All students will create one lesson plan that includes: learning objectives, procedures, materials, classroom management plan, assessment piece and rubric that will accommodate the gifted learner in a regular education classroom.  This plan is due Week # 7.
4) A case study of a gifted child’s or adult’s specific learning needs is due on Week #10. A rubric for the case study will be attached to the syllabus.
Grades

Each student’s grade will be determined according to the following accumulation of points:



Weekly Assignments




50


Personal Reaction Paper 


 
15


Lesson Plan





20


Case Study Paper




15
A = 90 or above; B = 80-89; C = 70-79

 Incomplete. The grade of Incomplete is to be assigned only when the

course attendance requirement has been met but, for reasons satisfactory

to the instructor, the granting of a final grade has been postponed

because certain course assignments are outstanding.  If the outstanding

assignments are completed within 90 days from the date of the

close of term in which the grade of Incomplete was received and a final

grade submitted, the final grade will be recorded on the permanent

transcript, replacing the grade of Incomplete, with a transcript

notation indicating the date that the grade of Incomplete was replaced

by a final grade.  

Services for Students with Disabilities.  The University will make

reasonable accommodations for persons with documented disabilities.

Students are encouraged to contact the Office of Services for

Individuals with Disabilities for information about registration.  Services are available only to students who are registered and submit appropriate documentation."   As your instructor, I am happy to discuss specific needs with you as well

HOW THIS COURSE WORKS

This course is organized into 10 sessions.  Participants should plan to spend approximately 4½ hours per week online (or more, as skills, Internet and time permit) exploring and examining Internet sites and related materials, responding to weekly discussion questions, and completing online assignments.  In addition, participants should plan to spend additional time offline, reading the course text, researching the final project, and reflecting about the course concepts.  Assignments each week are DUE by that Sunday at midnight Hawaii Time.
You are expected not only to answer the questions posted by the instructor, but also to respond to the posts of your fellow classmates, actively engaging in discussion and debate about the topics that we will be covering.

Turning In Assignments: Please submit each of the weekly assignments through the Week #__ discussion section as a reply to my assignment or as a separate posting.   This is how I will grade your assignments.  If it is not in the correct week #, I will not be able to grade it and give you credit for the assignment.  Please DO NOT attach your assignments or responses in this section.  Attached assignments here will NOT be opened or graded.  Please copy and paste it directly onto the discussion board. Instructions for maneuvering around in WEBCT can be found in the WEBCT help section, the WEBCT online tutorial, or through Jon Nakasone for technical difficulties.  It is my expectation that you are already familiar with using WEBCT or that you have taken the online help BEFORE the beginning of class.  Please let me know if you are having difficulties.

For your major assignments, you will send it via WEBCT email as an attachment to me privately by the assigned due date.  I will grade it and email you back a private response with your grade.

In graduate education, students need to assume an increasing amount of responsibility for learning by taking an active role in becoming self-directed learners.  It is always important to manage your time to be successful, but this becomes crucial for an online course.  Read ahead; think ahead; answer discussion questions each week with informed responses.  Set high goals for yourself; aim to develop skills and knowledge you can use.
Graduate work involves more than regurgitation of facts; learning requires thoughtful analysis and synthesis of ideas.  Your ability to effectively communicate your critical analysis of concepts is the major criteria for grading.  Late work is generally not accepted.  If your weekly assignments must be late, please email me via WEBCT email privately regarding your need to be late.  Valid reasons might include serious illness or emergency.  For major projects, you must contact me PRIOR to the due date to make the necessary arrangements for the lateness of the project or it will be recorded as a zero.   IF there is no emergency and your lateness is due to a busy schedule or computer issues, one letter grade will be deducted for each week it is late for up to two weeks only.  Special circumstances must be discussed with me prior to the due date.
Reminders of Important University-Wide Policies

The following policies are summarized from the Student Handbook.  Please review these and other policies in the Handbook.

1. Attendance: For online courses, attendance is measured by your participation in weekly online discussions and your attention to completing assignments on time.  Just as you are required to attend classes that are offered in person, you must participate regularly in an online course.  Notify me immediately BEFORE THE DUE DATE if illness or other circumstances prevent you from participating or completing assignments on time.  Otherwise, your grade will begin dropping.  Please do not get behind.  Anyone who stops participating in a course without officially withdrawing may receive a failing grade. 

2. Academic Honesty: Students are responsible for promoting academic honesty at Chaminade by not participating in or facilitating others’ participation in any act of dishonesty, and by reporting incidences of academic dishonesty.

Calendar and Topics

Week #1


Introduction





The Diversity of Learners (Castellano)




Reading Due: Chapter 1 and 2 and 3 and 4
Assignment Due: Discuss your assessments and insights regarding how the various populations of gifted students might be educated in the State of Hawaii public schools.  What should be their focus?  What should classrooms be teaching?  How should the different types of learners be placed in classrooms?  How should teachers address these differences?  (*I do realize that many of you are not yet in classrooms and have very little experience with which to speak.  My questions are designed to guide you to thinking about how the issues in your reading will affect you as teachers of the gifted in both regular and gifted classrooms.  What I would like to read from your discussions are your best thoughts based on supporting evidence from your readings on how you might apply these issues. Please remember that whenever you are asserting something, you must explain why you think so and where you read it from for full credit.)
Week #2


Disadvantages and Disabilities
Reading Due: Chapters 10, 11, 12, and 13 




Assignment Due:  Discuss various specific ways with 





Which public schools in Hawaii might address the issues in 




Your readings.

Week #3


Verbal-Linguistic and Mathematical Intelligences 




(Cambell)




Reading Due: Chapters 1 and 2




Assignment Due:  Give examples:




How you might teach both types of learners in the same




Classroom a specific subject.  What might the assignment 





Look like?  How would you make that assignment flexible





To give choices to these two types of learners?
Week #4





Kinesthetic and Visual-Spatial Intelligences




Reading Due: Chapter 3 and 4
Assignment Due: Give me an example of how you might review a piece of work or assignment to help determine whether or not these two types of learners are actually “getting” the material you are teaching.
Reaction paper due!!
Week #5


Musical and Interpersonal Intelligences


Reading Due: Chapters 5 and 6 
Assignment Due:  Discuss how these two types of learners  

Might express themselves in a specific assignment.  How 

Might you let them choose how they will show you what

They have learned?
Week #6                             
Intrapersonal and Naturalist Intelligences




Reading Due: Chapter 7 and 8




Assignment Due: Have you ever come across a specific 




Person or student with either of these two types of 





Intelligences?  If so, what are they like?  If not, what





Might you do to identify these types of learners?  What 





Type of learner are you, what is your predominant 





Intelligence? 
Week#7


Developing a MI Curriculum and Assessing It




Reading Due: Chapters 9, 10, and 11




Assignment Due: Pick an intelligence type and give an 





Example of an effective project for that learner type





Lesson Plan Due!!!
Week #8
Differentiating Instruction as Management (Tomlinson)




Reading Due: Chapters 1, 2, 3, 4




Assignment Due: Please give me your general reflections 






On this topic after your readings
Week #9


Strategies
Reading Due: Chapters 5, 6, 7, 8, 9, 10
Assignment Due: What would your mixed-ability 
classroom seating arrangement look like?  How would you

assess readiness, interest, and learning profiles?
Week #10


Content, Process, and Product
Reading Due: 11, 12, 12, 14
Assignment Due: What type of grader are you?  How flexible is your assessment procedures and grading?  Do you mostly focus on content, process, or product or do you equally weight all three and why?




Case Study Due!!
Rubric for Weekly Assignments:

5- Most responses are accurate.  Responses had insight and were thoroughly discussed and used references from your readings.
3-
Only some responses were accurate.  Response lacked thorough discussion and insight was lacking.

      1-
Most responses were not accurate.   

Rubric for Reaction Paper:

You are to react to a specific topic regarding a specific instructional strategy for the gifted.

15- Thorough analysis of relevant reading with which you reacted to.  Paper addresses the significance of the articles to overall subject of paper.  Paper develops clear connections between yours reasoning and the theoretical foundation for which the paper addresses.  Correct APA format is used and the information is well organized.  The paper is insightful and thought-provoking and is clearly relevant to the topic.  Creativity is used.   Additional support material is added.  

10- APA usage is not consistent or mostly correct.  The viewpoint is not adequately described or connections to its relevance to the topic are not clearly discernable.  Theory is used incorrectly or only somewhat correctly in practice.  Little or no creativity is used.

5- APA usage is mostly incorrect.  Discussion of text and viewpoints is only surface discussion without any analysis.  Theory and practice do not line up.

Rubric for the case study:

You are to observe a gifted individual’s learning needs.  You must explain why you think that individual is gifted and might have specific learning needs using your readings.  Describe the relevant ways with which that particular individual displays their gifted behavior in their work, study, and social-emotional aspects and why you think that individual needs the type of learner which you prescribe.

15- Each theory discussed is addressed adequately.  Researcher connects background and theory to observations.  Researcher makes a strong case for the connection between theory and practice.  Paper is well organized with headings and subheadings, appropriate transitions are clearly made. Correct APA formatting.

10- Only some components were adequately addressed.  APA was only used marginally.   No or weak connection between theory and practice topic is made.  Paper organization is only somewhat clear.

5- APA is consistently used incorrectly.  There is no or little organization to the paper.  Most of the components are not adequately addressed.  No connection between theory and practice is made.

Rubric for Lesson Plan

Components include: learning objectives, lesson itself with procedure, etc., assessment piece, and rubric.  Please specify what grade level and type of classroom (i.e. gifted, regular, AP, etc.).

20 Learning objective and lesson plans were appropriate for the gifted learner.  

Relevant theory was included as part of the lesson plan.  All components reflect the learning objectives.

10 Lesson and objectives were not quite developmentally appropriate or no

Reasonable justification for the lesson was inherently obvious.  Assessment and rubric did not quite match learning objectives.

      5
    Did not adequately address the needs of the gifted learner.
