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Chaminade University – Honolulu
Psychology 671 – Internship in School Counseling
Winter – 2005

Instructor:      Rich Langford, Ph.D.

Office:            Behavioral Sciences - 106

Office hours:  Tuesday 4:00 – 5:00pm or by appointment

Office phone: 735.4745               

Office fax:      739.4670


Email:            rlangfor@chaminade.edu
Reasonable accommodations for persons with documented disabilities will be made top facilitate successful completion of this course.  Please let me know of any special needs the first day of class.  You may contact Dr. June Yasuhara at 739.4603, assistant director of counseling and American with Disabilities Act (ADA) coordinator, or 

Dr. Don Kopf at 735.4845 at the campus counseling center (next to the campus security office) to determine if you meet the requirements for documentation as a disabled student under ADA.

Psychology 671 School Counseling:

This course, incorporating a 300 hour supervised school counseling internship, further develops and assesses the integrative clinical skills and competencies for the MSCP program student learning outcome of clinical instruction.

Texts:

American Psychiatric Association (2000).  Diagnostic and statistical manual of mental 
      disorders text revision (4th Ed.). Washington,  D.C.: American Psychiatric 

Association.

Baird, B. (2002). The internship, practicum, and field placement handbook, A 

     guide for the helping professions (3rd ed.). Upper Saddle River, NJ: Prentice Hall.

Dahir, C.A., Sheldon, C.B., Valiga, M.J. (1998). Implementing the national 

     standards for school counseling programs. American School Counselor Association.
Davis, T. (2005).  Exploring school counseling:  Professional practices and perspectives. 

     Boston, MA:  Houghton Mifflin Company.
Knapp, S.E. & Jongsma, A.E. (2002).  The school counseling and school social work treatment planner. Hoboken, NJ:  John Wiley & Sons, Inc.
Master of Science in Counseling Practicum Handbook (2004). Department of 

     Psychology, Chaminade University – Honolulu.

Orton, G.L. (1997). Strategies for counseling with children and their parents. 

     Pacific Grove, CA.: Brooks/Cole.

Course Description:

The course offers the student an opportunity to explore the most important concepts and techniques of guidance, with an emphasis on the function and responsibilities of the school counselor.  Classroom activities will focus on developing standards-based counselor competencies as described in the MSCP Practicum Handbook Appendix A and the Hawaii Teacher Standards Board School Counselor Performance Standards. Students will spend 300 hours in an elementary and secondary school setting where they will counsel under supervision.
Given that Chaminade is a Catholic Marianist University, we will explore the relationship of psychology to the five Marianist Educational Values of faith, the pursuit of excellence and quality, a spirit of family, the promotion of social justice, and the ability to adapt to change.
 The five characteristics of a Marianist Educational Values are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility, provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.   Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3.   Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4.   Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5.   Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.

Student Learning Outcomes:

Students will demonstrate an understanding of:
· professional and ethical issues in counseling in the context of the school setting;
· conducting behavioral assessments in the context of the school setting;
· scientific method when assessing and diagnosing behavior disorders;

· basics of how to assess, interpret, and diagnose youth behavior disorders using the DSM-IV-TR framework;
· developing school-based behavioral interventions and appropriate outcome measures;

· writing and maintaining appropriate counseling case notes;

· theoretical and applied perspectives in counseling school age youth;

· empirically based assessments and treatments for school-based behavioral problems;

· culturally appropriate assessments, interpretations, and intervention objectives for    maladaptive behavior;
· school-based consultation processes with parents, school staff, and other care providers;
· Hawaii State Department of Education General Learner Outcomes;
· Hawaii Teacher Standards Board School Counselor Performance Standards.
Course Requirements and Grading:
To obtain your Professional Certification from the State of Hawai`i Department of Education (DOE) a part of your file will contain materials as a portfolio of your work in the program.

A portfolio is both a product and a process. It is an organized and purposeful collection of artifacts and documents, records of achievement, and reflections collected over time. It is also the process of gathering, organizing and using artifacts, documents and experiences to inform instruction and learning.

Your portfolio will provide evidence of your achievement of the program's standards and performance criteria. These are the Hawai`i Teacher Standards Board (see attached). 
Portfolios: a vehicle for reflection and evaluation as well as a tool to display evidence of program standards and performance criteria. 

Standards (also called goals) are the essential understandings that we want our candidates to learn through our teaching and supervision.

Performance Criteria (also called objectives or outcomes) are the essential and lasting abilities, learning’s and abilities that support standards. 

Evidence is a specific and observable example of a candidate's performance related to a performance criterion.

As you take part in Internship, engage in counseling and professionally related experiences and participate in this course Internship seminar, you will be compiling a working collection of artifacts and documents. This becomes your working folder. It may contain journals, intervention strategies, papers, observations, conference notes, projects, videotapes, audiotapes, etc., which you have accumulated throughout the internship experience. You will use this collection for reflection and as a source of documents/artifacts for inclusion in the portfolio.

An entry slip (also called a reflection) is a written statement in which you think about a piece from your collection. Relative to the document/artifact, you will describe such areas as:

1.  The standards and performance criteria that are addressed
2.  What you have learned about yourself as a school counselor

3.  New thoughts about counseling strategies (individual and group),      consultation, treatment outcome criteria, assessment, evaluation, etc.                                        

Entry slips or reflections are attached to documents/artifacts that have received feedback from a "knowledgeable other" (e.g., instructor, university or field supervisor). It is this feedback that is also used when creating a reflection. During the term, candidates will:

            1.  Assemble a portfolio for a possible counseling position

2.  Share selected portfolio pieces with colleagues

3.  Discuss growth in knowledge, beliefs and practices throughout the internship                                                                                                                                         experience with colleagues and selected faculty.

EXAMPLE: ENTRY SLIP REVISION

Content Area:  Individual Counseling
ORIGINAL ENTRY SLIP

ADD Counseling Intervention and Consultation

Hawaii State Teaching Standard 10:  Fosters parent and school community relationships.

Standard Statement X:  The effective school counselor establishes and maintains strong working relationships with parents and members of the school community to support student learning.
This entry is the_______________________________. 

This document is evidence that I have achieved the following Teaching Standard 

10 because I have sought opportunities to build strong relationships with _____.

Based upon the Student Learning Outcomes, performance will be assessed throughout the course by the following portfolio items:

1. Weekly review of documented direct service hours (150) and indirect service hours (150) using the Practicum Services Log and the Log Summary (See Practicum Handbook (PH) Appendix L1, L2, and M1). (20%)
2.  One videotaped session demonstrating a counseling technique or intervention strategy; a case summary (See PH Appendix B2) to present to the class before showing your tape and leading the discussion, and serving as a process consult to each group; accompanying school counseling case notes (See PH Appendix B2); signed informed consent (See PH appendix K1);  a signed release of confidential information (See PH Appendix k2). The evaluation summary must cite the HTSB Standard(s) and state how they are related to the content and action taken, and at least three empirical studies (citation from the course texts are acceptable) that have been considered in your determination for the assessment and/or treatment protocol of the presenting problem. APA style for citation and referencing is required. (20%)
      3.  One school-based observation and write-up addressing HTSB Standard(s). (10%)
      4.  One functional behavioral assessment write-up addressing HTSB Standard(s).

           (10%)
5.  Nine Supervision Preparation Reviews and Lessons Learned (See PH 
     Appendix O).  (10%)
6.  Self-rating of counseling competencies – pre-post practicum (See PH 
     Appendix A).  (10%)
7.  Site Supervisor evaluation of Internship A  (20%)
Grading Scale (percentage) is as follows:

100 – 90% = A

89   – 80% = B

Below 80% is considered not passing for a graduate course in psychology.

Students are expected to conduct themselves in a professional manner which involves active participation, completion of assignments on time, and consistent attendance. A student that misses more than 2 classes will not pass this course. (See Psychology Department Policies and Guidelines (2003) p. 8, XI – B – Attendance) Attendance at full duration of class is expected at each class meeting, unless you have an emergency situation or are really ill.

COURSE OUTLINE:  Readings and Assignments

WEEK        DATE         READINGS                             TOPICS

1                 1/11 
       



Introduction to the course; 







Professional Counselor 








Characteristics Pre-test; MSCP 








Practicum Handbook; ASCA and 








HTSB Standards; Sign class 








confidentiality contract

2                 1/18              Baird Chp. 2, 3

Ethical Issues in School Counseling




    Knapp pp. 1-11

Consent and confidentiality; 




    Orton pp. 140 - 169

Functional Behavioral Assessment; 




    & pp. 344 - 348

Writing behavioral treatment plans 




    Davis Chp. 2

and outcome measures; DSM - IV 








diagnosis with youth

3                 1/25              Baird Chp. 7 & 8

Conducting an initial intake 

                            Knapp pp. 81 - 95
interview; Writing case notes; Behavioral observations; incorporating assessment information into behavioral treatment planning; ADD & ADHD; Achenbach Child Behavior Checklist
4                  2/1              Knapp pp. 136 - 150
Review FBA and behavioral 

                                       Davis Chp. 11

observation assignments; Conflict 



Management


Videotaped/case presentations 



including discussion of theoretically 



and/or empirically supported, age, 



gender, educational, and culturally 



appropriate assessment methods and 



interventions.

5                  2/8               

Assessment and intervention in the 



context of Hawai`i State Department



 of Education’s Six General Learner 



Outcomes and Hawai`i Teacher 



Standard Board Counselor 



performance standards.



Videotaped/case presentations 



including discussion of theoretically 



and/or empirically supported, age, 



gender, educational, and culturally 



appropriate assessment methods and 



interventions.



HAWAII SCHOOL COUNSELOR 



ASSOCIATION 2005 



CONFERENCE - HILTON 



HAWAIIAN VILLAGE 



FEBRUARY 11, 2005 
6                  2/15            Baird Chp. 6

Brief presentations and handouts 

                                       Knapp pp. 151 - 163

from the HSCA conference

                                       Davis Chp. 6


Age, gender, and cultural issues in 



the school-based assessment and 



treatment of child and adolescent 



behavioral problems; Youth 



Depression and assessment using the 



Reynolds Adolescent Depression 



Scale (RADS)


Videotaped/case presentations 



including discussion of theoretically 



and/or empirically supported, age, 



gender, educational, and culturally 



appropriate assessment methods and 



interventions.

7                  2/22     

No class – continue reading for


            week 8


8                  3/1              Davis Chp. 4

School-based consultation







Videotaped/case presentations 



including discussion of theoretically 



and/or empirically supported, age, 



gender, educational, and culturally 



appropriate assessment methods and 



interventions.

9                  3/8            

Videotaped/case presentations 



including discussion of theoretically 



and/or empirically supported, age, 



gender, educational, and culturally 



appropriate assessment methods and 



interventions.

10                3/15            

Videotaped/case presentations 



including discussion of theoretically 



and/or empirically supported, age, 



gender, educational, and culturally 



appropriate assessment methods and 



interventions.

