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	HAWAI`I SCHOOL OF PROFESSIONAL PSYCHOLOGY
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Course Syllabus
Chaminade University Honolulu
3140 Wai‘alae Avenue - Honolulu, HI 96816
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Course Number: PP-8950-02-7
Course Title: Strategic Therapy
Department Name: Hawaiʻi School of Professional Psychology
College/School/Division Name: School of Education and Behavioral Sciences
Term: Spring 2025
Course Credits: 03
Class Meeting Days: Thursdays
Class Meeting Hours: 1:00 PM – 4:00 PM
Class Location: Kieffer 9

[bookmark: _heading=h.gjdgxs]Instructor Name: Joy Tanji, PhD
Email: joy.tanji@chaminade.edu
Phone: 808.739.7248
Office Location: Behavioral Sciences Bldg. 110
Office Hours: Tuesdays, 2:00 PM – 4:00 PM; Thursdays, 12:00 PM – 12:45 PM; or by special appointment

University Course Catalog Description and Overview  
The aim of this course is to provide students with an overview of strategic theory, research, and practice. The history of strategic therapy, its theoretical underpinnings and development are discussed. Students will engage in experiential exercises, including role plays to develop practical skills in family therapy, and will discuss comparisons of different strategic therapy models. Cultural and diversity factors are emphasized and woven into the course material to prepare students for effectively practice of family therapy in the community. Critical thinking, integration of research and theory into  practice, responsivity to situational factors and interpersonal dynamics, and further development of strong conceptualization and writing skills about family systems are essential elements of this course. 

Marianist Values
This class represents one component of your education at Chaminade University of Honolulu. An education in the Marianist Tradition in marked by five principles and you should take every opportunity possible to reflect upon the role of these characteristics in your education and development:
· Education for formation in faith
· Provide an integral, quality education
· Educate in family spirit
· Educate for service, justice and peace
· Educate for adaptation and change

Native Hawaiian Values
Education is an integral value in both Marianist and Native Hawaiian culture. Both recognize the transformative effect of a well-rounded, value-centered education on society, particularly in seeking justice for the marginalized, the forgotten, and the oppressed, always with an eye toward God (Ke Akua). This is reflected in the ʻŌlelo No‘eau (Hawaiian proverbs) and Marianist core beliefs:
1. Educate for Formation in Faith (Mana) E ola au i ke akua (ʻŌlelo Noʻeau 364) May I live by God
2. Provide an Integral, Quality Education (Na‘auao) Lawe i ka maʻalea a kūʻonoʻono (ʻŌlelo  Noʻeau 1957) Acquire skill and make it deep
3. Educate in Family Spirit (‘Ohana) ʻIke aku, ʻike mai, kōkua aku kōkua mai; pela iho la ka nohana ʻohana (‘Ōlelo Noʻeau 1200) Recognize others, be recognized, help others, be helped; such is a family relationship
4. Educate for Service, Justice and Peace (Aloha) Ka lama kū o ka noʻeau (ʻŌlelo Noʻeau 1430) Education is the standing torch of wisdom
5. Educate for Adaptation and Change (ʻĀina) ʻAʻohe pau ka ‘ike i ka hālau hoʻokahi (ʻŌlelo Noʻeau 203) All knowledge is not taught in the same school

Program Learning Outcomes: HSPP Aims and Competencies
The Hawai‘i School of Professional Psychology at Chaminade University of Honolulu’s clinical psychology doctoral program’s aim is to educate and train students employing a practitioner-scholar model so that they will be able to function effectively as clinical psychologists. To ensure that students are adequately prepared, the curriculum is designed to provide for the meaningful integration of psychological science, theory, and clinical practice. The clinical psychology program at the Hawai‘i School of Professional Psychology is designed to emphasize the development of knowledge, skills, and attitudes essential in the training of health service psychologists who are committed to the ethical provision of quality, evidence based services to diverse populations and who are able to apply multiple theoretical perspectives to clinical issues. 

The Hawai‘i School of Professional Psychology at Chaminade University of Honolulu’s clinical psychology doctoral program subscribes to the American Psychological Association (APA) Standards of Accreditation. As such, students are expected to establish an identity in and orientation to health service psychology by acquiring the necessary discipline-specific knowledge and profession-wide competencies. Upon completion of the PSYD degree in clinical psychology, students will be able to:

1. Apply ethical and legal standards relevant to the practice of clinical psychology, including professional ethics that guide professional behavior.
2. Apply professional communication and interpersonal skills, to include the utilization of clear, informed, and well-integrated communication, as well as effective interpersonal skills across settings.
3. Apply professional values and attitudes across settings, including self-reflective practice and openness to supervision and feedback.
4. Apply awareness of individual and cultural diversity, including knowledge of theoretical models and diversity research that serve to guide the application of diversity competence.
5. Articulate and integrate the history and systems of psychology as well as the basic areas in scientific psychology, including affective, biological, cognitive, developmental, psychopharmacological, and sociocultural aspects of behavior.
6. Conduct science in psychology, applying psychometrics, statistical analyses, and quantitative and qualitative research methods.
7. Competently perform psychological assessments, including the ability to administer, interpret, integrate, and convey results of psychological tests.
8. Competently perform clinical interventions, including case formulation, theoretical conceptualization, developing and applying evidence-based treatment plans, and evaluating treatment effectiveness in work with clients.
9. Apply knowledge of consultation models and practices, including interprofessional and interdisciplinary skills in consultative services.
10. Articulate supervision models and practices, including areas of ethics and potential conflicts. 
11. Apply the Marianist values, through acts of community service, justice, and peace. 
[bookmark: _heading=h.3znysh7]Course Learning Outcomes 
1. Students will demonstrate understanding of the basic tenets of strategic theories as evaluated by class discussions and role plays. (Competency 5)
2. Students will practice generating problem formulations and designing interventions using a strategic approach. Their progress will be evaluated using the grading rubrics for the mini-problem formulation and mini-case conceptualization assignments. (Competency 8)
3. Students will learn to inform their problem formulations and intervention designs using their diversity knowledge, during reflecting team discussions of large-group role plays and critiques of master therapy tapes. (Competency 4)
4. Students will critically examine and discuss the limitations of the APA Code of Ethics with respect to systemic practice. They will practice applying ethical principles and seeking peer consultation during large- and small-group roleplays to highlight potential areas of concern. Their progress in generating possible ways to inform ethical problem solving in systemic therapy will be evaluated using the grading rubric for the mini-case conceptualization assignment and transcript analysis project. (Competency 1)
5. Students will begin identifying areas of potential countertransference and bias in their work with family systems and subsystems as assessed using focused genogramming. A reflecting team and peer supervision approach will be used to facilitate them in learning to reflexively challenge these biases; generating multiple plausible hypotheses and testing them against emergent case information and knowledge from the extant literature. Their progress will be evaluated using the grading rubrics for the mini-case formulation and mini-case conceptualization assignments, and individual portion of the transcript analysis project. (Competencies 1 and 3)

[bookmark: _heading=h.2et92p0]Required Learning Materials 
Required Textbooks 
Keeney, B. (2009). The creative therapist: The art of awakening a session. Routledge.
Smith-Acuña, S. (2011). Systems theory in action: Applications to individual, couples, and family therapy. John Wiley & Sons.
Szapocznik, J., & Hervis, O. E. (2020). Brief strategic family therapy. American Psychological Association.

Required Readings
Cecchin, G. (1987). Hypothesizing, circularity, and neutrality revisited: An invitation to curiosity. Family Process, 26, 405–413. https://doi.org/10.1111/j.1545-5300.1987.00405.x
Keeney, H., Keeney, B., & Chenail, R. J. (2012). Recursive frame analysis: A practitioner’s tool for mapping therapeutic conversation. The Qualitative Report, 17(5), 1–15. https://doi.org/10.46743/2160-3715/2012.1730
Oliver, L. E., & Ostrofsky, R. (2007). The ecological paradigm of mind and its implications for psychotherapy. Review of General Psychology, 11(1) 1–11. doi: 10.1037/1089-2680.11.1.1
Penn, P. (1982). Circular questioning. Family Process, 21, 267–280. https://doi.org/10.1111/j.1545-5300.1982.00267.x
Richeport-Haley, M. (1998). Ethnicity in family therapy: A comparison of brief strategic therapy and culture-focused therapy. The American Journal of Family Therapy, 26, 77–90. https://doi.org/10.1080/01926189808251088
Selvini Palazzoli, M., Boscolo, L., Cecchin, G., & Prata, G. (1980). Hypothesizing—circularity—neutrality: Three guidelines for the conductor of the session. Family Process, 19, 3–12. https://doi.org/10.1111/j.1545-5300.1987.00405.x
Sperry, L. (2005). Case conceptualization: A strategy for incorporating individual, couple and family dynamics in the treatment process. The American Journal of Family Therapy, 33, 353–364. doi: 10.1080/01926180500341598
Szapocznik, J., & Williams, R. A. (2000). Brief strategic family therapy: Twenty-five years of interplay among theory, research and practice in adolescent behavior problems and drug abuse. Clinical Child and Family Psychology Review, 3(2), 117–134. https://doi.org/10.1037/14550-015
Tomm, K. (1988). Interventive interviewing: Part III. Intending to ask lineal, circular, strategic, or reflexive questions? Family Process, 27, 1–15. https://doi.org/10.1111/j.1545-5300.1988.00001.x
Wynn, J. C. (1988). Carl Whitaker’s therapy of the absurd. Journal of Psychology and Theology, 16(2), 135–143. https://doi.org/10.1177/009164718801600202

[bookmark: _heading=h.3dy6vkm]Course Requirements

Course Requirements in Relation to Credit Hours
This is a three-credit hour course requiring 135 clock hours of student engagement, per the official CUH Credit Hour Policy. Students enrolled in this doctoral-level course are anticipated to spend a minimum of 45 hours in class. The additional 90+ hours outside of classes are anticipated to equal 2-4 hours per week on course readings and class preparation, and 2-4 hours per week of work on future assignments (e.g., presentations, projects, papers, exams).

Attendance and Participation (10 pts)
Regular attendance and active participation in class discussions and roleplays are required. Therefore, students are expected to attend every class, arrive on time, complete all assigned readings, actively participate in class discussions, complete all in-class assignments, and behave appropriately and professionally at all times. Failure to meet these expectations will result in an individual meeting with the instructor and, if severe or chronic, will result in a meeting with the student’s academic advisor for remediation. If late or absent, students are responsible for missed material. More than two unexcused absences will require additional work and may result in loss of credit for the course.

Students are expected to familiarize themselves with all assigned materials ahead of time and to come prepared to discuss and/or apply them in class. The readings listed for a particular class date are the readings that will be discussed on that date, so please read them ahead and come prepared to discuss them or do activities based on the readings.

Roleplays are an integral part of learning the techniques of emotionally focused couple therapy. Therefore, active participation in all role plays and respectful engagement with classmates that assists in personal and peers’ learning is expected.

Focused Genogram & Reflections Paper (15 pts)
Students will generate a focused genogram using their own family experiences or, with permission, those of someone else’s anonymous family—not that of a classmate, family member, or client. The paper should include (1) a narrative description of a recurring interpersonal challenge; (2) your past or initial thoughts on what might be at the heart of the problem; (3) a structural focused genogram illustrating the interpersonal dynamics observed; (4) the identification of patterns (i.e., psychological, medical, cultural, and interpersonal dynamics) that maintain the problem and their potential functionality, (5) the identification of patterns that challenge the sustainability of the problem system and their potential functionality; and (6) a brief strategic formulation of the problem in contrast with your past or initial understanding of the problem. Please use APA style.
Role Play Participation
Role plays are an integral part of learning the techniques of family therapy. They are a particularly powerful way of exploring roles and functions, possible content and process issues, contextual issues, pacing skill development, and seeking intensive feedback. Thus, your role in the roleplays will be considered practice for facilitating experiential learning of others and gaining a more experience near understanding of the impact of certain intervention strategies. As such, active participation  in all role plays and respectful engagement with classmates that assists in personal and peers’ learning is expected.

Large-group Role Play Practice. Students will participate in at least two role plays as the therapist and at least two role plays as a family member during the large-group practice (5 pts each). More may be required but not graded. Students will take turns serving as the therapist in these role plays. When students are not playing the role of the therapist or a family member, they will participate as a member of the therapist’s reflecting team.

Small-group Role Play Practice (20 pts). Students will also participate in small-group role play practice to reinforce what they are learning through lectures, discussions, and large-group role play practice. 

Role Play Log and Summary (5 pts). Students will keep an ongoing log of their role play learning experiences. This information will be used, later, to inform their mini-case formulation and mini-case conceptualization (problem formulation and treatment plan) assignments. The log may be organized in a table that identifies (1) the date of the role play, (2) the role played by the student (therapist, parent, child, grandparent, reflecting team member), (3) what strategic therapy principles and skills they practiced applying, and (4) what they learned (e.g., a personal assessment of their progress, what was challenging, what was easier to do, ways they tried to articulate the principle or skill). The log will serve as a way to document and track your progress in learning to apply strategic therapy principles and skills. The weekly entries will be posted in a shared document with the instructor for ongoing feedback. Students will submit a brief summary at the end of the class.

Mini-Problem Formulation (10 pts). In groups of  6 to 7, students will spend 30-45 minutes exploring the presenting problem of a role play family using strategic therapy principles and skill bases. The presenting issue will focus primarily on process issues (e.g., impasses, frequent fights or escalations, blaming, polarizations, disengagement, acculturative issues). Students will take turns being the therapist. Each practice will allow 3 to 4 students to serve as the therapist. The students will keep notes of their learning during these exercises. This experiential exercise will be repeated multiple times during the term. Students will turn in a minimum of one strategic problem formulation. Please use APA formatting.

Mini-Case Conceptualizations (10 pts). During this semester, you will be required to be the therapist a minimum of two times during the large-group class role plays and a minimum of two times during the small group role play practice. Students will take turns being the therapist and family members (grandparents, parents, or children) during each of the practice exercises. This will give you an opportunity to gain a better understanding of each experience. During the large-group roleplays, you will have the added benefit of being a reflecting team member on some weeks. On these weeks you will have more opportunities to be on the observer end of the participant-observer continuum. The students will keep notes of their learning during these exercises as part of their Role Play Log. Select one case from these logs and generate a strategic case conceptualization (strategic problem formulation plus treatment plan). Students will turn in a minimum of one strategic case conceptualization. Please use APA formatting. 

Transcript Analysis Project
Please view the master tape of the assigned therapy session and complete the following:

1. Group portion (10 pts): Form groups of 4 students (one group will have 5 students). As a group, please complete the group portion of the project. Write up your group responses and submit one copy to the instructor. Be sure to identify the members of your group. (Recommendation. Set up a table with multiple columns with these headings: transcript, strategy used by the therapist, rationale (to facilitate what?), treatment objective, effectiveness).
a) Conduct a moment-by-moment transcript analysis of the session. As a group, hypothesize and discuss what you believe the therapist was trying to accomplish from moment-to-moment and why. 
b) Discuss the intersectionality of the case. What are issues would you need to consider in order to individualize care with this family system or subsystem?
c) Based on your transcript analysis table, provide a balanced critique of the session: In what ways did do you think the session was successful? Cite specific intervention strategies and portions of the session where you believe the session was most successful. In what ways might the approach have been enhanced? Cite specific intervention strategies and portions of the session where you believe an alternative strategy might have been more effective. What additional or alternate strategies would you have added or tried instead? Please provide examples and where you might utilize those questions in the session. Include these in gold print in the last column of your table—the column examining the effectiveness of strategies actually used by the therapist. Label these as “Possible alternatives.”

2.  Individual portion (15 pts): Write up your individual responses and submit a copy to your instructor. Be sure to identify who you are.
a)	Based on Nardone and Watzlawick’s (2004) Advanced Strategic Family Therapy model, which phase is the therapist focusing the work on? What is the focus in this phase (what are the objectives of this phase in therapy)? Provide supporting evidence from the session as to why you believe the therapist is working primarily in this phase. Does the therapist facilitate work related to other phases in the model?
b)	Generate a brief strategic problem formulation. Present it as a structural focused genogram that captures the general dynamics of the problem system followed by a short paragraph identifying the functionality of the problem (the core issue expressed through the maladaptive dynamics of the system). 
c)	What would need to happen in order for the family to get unstuck? What might be interfering with their ability to move forward?
d)	What are typical strategies used in this phase? Of these possible interventions, what do you think might be the most effective for this family, now and as therapy continues? Explain why? 
e)	In terms of a treatment plan, what would you do next? How would you maintain previous gains while moving the family forward? How would you know whether the intervention worked or not (how would you measure progress over time)?

Grading
	Project/Assignment
	Point Value

	Attendance and Participation in Group Discussions
	10

	Focused Genogram  and Reflection Paper
	10

	Role Play Participation
	20

	Mini-problem Formulation
	10

	Mini-case Conceptualization
	10

	Transcript Analysis Project
	

	     Group Portion
	15

	     Individual Portion
	20

	Role Play Log Summary
	5

	Total
	100



Grading Scale 
Grade point equivalents (and grading scale values) are presented below. Final scores > .5 will be rounded up.	
A = 4.00 (93-100)	A- = 3.67 (90-92)	
B+ = 3.33 (87-89)	B = 3.00 (83-86)		B- = 2.67 (80-82)	
C = 2.00 (70-79); Failed - No credit given		F = 0.00 (< 69); Failed - No credit given

[bookmark: _heading=h.1t3h5sf]Instructional Contact and Credit Hours 
[bookmark: _heading=h.26in1rg]The unit of semester credit is defined as university-level credit that is awarded for the completion of coursework. One credit hour reflects the amount of work represented in the intended learning outcomes and verified by evidence of student achievement for those learning outcomes. Each credit hour earned at Chaminade University should result in a minimum of 45 hours of engagement, regardless of varying credits, duration, modality, or degree level. This equates to one hour of classroom or direct faculty instruction and a minimum of two hours of out-of-class student work each week for approximately fifteen weeks for one semester. Terms that have alternative lengths, such as 10-week terms, should have an equivalent amount of faculty instruction and out-of-class student work to meet each credit hour. Direct instructor engagement and out-of-class work result in total student engagement time of 45 hours for one credit. The number of engagement hours may be higher, as needed to meet specific learning outcomes. The minimum 45 hours of engagement per credit hour can be satisfied in fully online, internship, or other specialized courses through several means, including (a) regular online instruction or interaction with the faculty member and fellow students and (b) academic engagement through extensive reading, research, online discussion, online quizzes or exams; instruction, collaborative group work, internships, laboratory work, practica, studio work, and preparation of papers, presentations, or other forms of assessment. This policy is in accordance with federal regulations and regional accrediting agencies.

Course Policies 
[bookmark: _heading=h.4d34og8]Instructor and Student Communication: Questions for this course can be emailed to the instructor. Online, in-person, and phone conferences can be arranged. Response time is up to 2 days.

Cell phones, tablets, and laptops: Out of consideration for your classmates, please set your cell phone to silent mode during class. Students are encouraged to bring laptops or tablets to class as the instructor will assign online activities and readings that will require the use of a laptop or tablet. Laptops and tablets should not be misused, such as checking distracting websites. Use your best judgment and respect your classmates and instructor.
[bookmark: _heading=h.2s8eyo1]
Student with Disabilities Statement:
Chaminade University of Honolulu offers accommodations for all actively enrolled students with disabilities in compliance with Section 504 of the Rehabilitation Act of 1973, the Americans with Disabilities Act (ADA) of 1990, and the ADA Amendments Act (2008). Students are responsible for contacting Kōkua ʻIke Center for Student Learning to schedule an appointment. Verification of their disability will be requested through appropriate documentation and once received it will take up to approximately 2–3 weeks to review them. Appropriate paperwork will be completed by the student before notification will be sent out to their instructors. Accommodation paperwork will not be automatically sent out to instructors each semester, as the student is responsible to notify Kōkua ʻIke via email at ada@chaminade.edu each semester if changes or notifications are needed.

Kōkua ʻIke: Tutoring & Learning Services:
Chaminade is proud to offer free, one-on-one tutoring and writing assistance to all students. Tutoring and writing help is available on campus at Kōkua ʻIke: Center for Student Learning in a variety of subjects (including, but are not limited to biology, chemistry, math, nursing, English, etc.) from trained Peer and Professional Tutors. Please check Kōkua ʻIke’s website for the latest times, list of drop-in hours, and information on scheduling an appointment. Free online tutoring is also available via TutorMe. Tutor Me can be accessed 24/7 from your Canvas account. Simply click on Account > TutorMe. For more information, please contact Kōkua ʻIke at tutoring@chaminade.edu or 808-739-8305.

[bookmark: _heading=h.17dp8vu]Title IX and Nondiscrimination Statement:
Chaminade University of Honolulu is committed to providing a learning, working and living environment that promotes the dignity of all people, inclusivity and mutual respect and is free of all forms of sex discrimination and gender-based violence, including sexual assault, sexual harassment, gender-based harassment, domestic violence, dating violence, and stalking. As a member of the University faculty, I am required to immediately report any incident of sex discrimination or gender-based violence to the campus Title IX Coordinator. 

Nondiscrimination Policy & Notice of Nondiscrimination:
Chaminade University of Honolulu does not discriminate on the basis of sex and prohibits sex discrimination in any education program or activity that it operates, as required by Title IX and its regulations, including in admission and employment. Inquiries about Title IX may be referred to the University’s Title IX Coordinator, the U.S. Department of Education’s Office for Civil Rights, or both and contact information may be found at the Chaminade University Title IX Office Contact Information and Confidential Resources website. On-campus Confidential Resources may also be found here at CAMPUS CONFIDENTIAL RESOURCES. The University’s Nondiscrimination Policy and Grievance Procedures can be located on the University webpage at: https://chaminade.edu/compliance/title-ix-nondiscrimination-policies-procedures/. To report information about conduct that may constitute sex discrimination or make a complaint of sex discrimination under Title IX, please refer to the Campus Incident Report form. Chaminade University of Honolulu prohibits sex discrimination in any education program or activity that it operates. The NOTICE of NONDISCRIMINATION can be found here: Notice of Nondiscrimination.

CUH Alert Emergency Notification:
To get the latest emergency communication from Chaminade University, students’ cell numbers will be connected to Chaminade’s emergency notification text system. When you log in to the Chaminade portal, you will be asked to provide some emergency contact information. If you provide a cellphone number, you will receive a text from our emergency notification system asking you to confirm your number. You must respond to that message to complete your registration and get emergency notifications on your phone.

Assessment for Student Work:
With the goal of continuing to improve the quality of educational services offered to students, Chaminade University conducts assessments of student achievement of course, program, and institutional learning outcomes. Student work is used anonymously as the basis of these assessments, and the work you do in this course may be used in these assessment efforts. 

Attendance Policy: Students are expected to attend regularly all courses for which they are registered. Student should notify their instructors when illness or other extenuating circumstances prevent them from attending class, and they should arrange to obtain missed information and complete missed assignments. Notification may be done by emailing the instructor’s Chaminade email address, calling the instructor’s campus extension, or by leaving a message with the instructor’s division office. It is the instructor’s prerogative to modify deadlines of course requirements accordingly. Any student who stops attending a course without officially withdrawing may receive a failing grade.

Students may be automatically withdrawn from the class or receive a failing grade if there are three or more absences in a 16-week term or two absences in a row in a 16-week term. With the condensed nature of the 8-week terms, missing class one day (e.g., 6-hours of class) would be equivalent to two absences in a 16-week term. 

Students with disabilities who have obtained accommodations from the Chaminade University of Honolulu ADA Coordinator may be considered for an exception when the accommodation does not materially alter the attainment of the learning outcomes. Federal regulations require continued attendance for continuing payment of financial aid. When illness or personal reasons necessitate continued absence, the student should communicate first with the instructor to review options. Anyone who stops attending a course without an official withdrawal may receive a failing grade or be withdrawn by the instructor at the instructor’s discretion.

Professionalism with Class Topics and Discussions:
It is anticipated that in the course of students’ graduate education in clinical psychology, they will have emotional reactions to class topics and discussions. Recognizing, understanding, and managing one’s internal states is an integral part of one’s professional responsibility. In the event that affective reactions become overwhelming, students are expected to manage their reactivity as they would as a practicing professional, subsequently discussing it with professors/supervisors and seeking informal and/or formal support. Similarly, it is the student’s responsibility to notify the professor of potential issues, so they can address them (e.g., using the correct pronouns, pronouncing names/words correctly, awareness of triggering content). Self-disclosure is considered voluntary and at the discretion of the student. Additionally, it is expected that peers be mindful and respectful of disclosures of others, keeping shared information confidential.

Academic Honesty: 
Academic honesty is an essential aspect of all learning, scholarship, and research. It is one of the values regarded most highly by academic communities throughout the world. Violations of the principle of academic honesty are extremely serious and will not be tolerated. Students are responsible for promoting academic honesty at Chaminade by not participating in any act of dishonesty and by reporting any incidence of academic dishonesty to an instructor or to a University official. Academic dishonesty may include theft of records or examinations, alteration of grades, and plagiarism, in addition to more obvious dishonesty. Questions of academic dishonesty in a particular class are first reviewed by the instructor, who must make a report with recommendations to the Dean of the Academic Division. Punishment for academic dishonesty will be determined by the instructor and the Dean of Academic Division and may include an “F” grade for the work in question, an “F” grade for the course, suspension, or dismissal from the University. For the most up to date information, please refer to the Academic Honesty Policy on the Chaminade University Catalog website.
 
[bookmark: _heading=h.3rdcrjn]Unless expressed in writing via a university accommodation, all course information, content, and materials in any medium (including but not limited to notes, slides, recordings, electronic files, and verbal discussions and presentations) are prohibited from being intentionally or unintentionally shared (or allowed to be accessed), distributed, published, uploaded, or reproduced in any form, as they are reserved for the private use by the student registered for the course. Any audio and/or visual recordings (including pictures) are prohibited unless prior written permission from the instructor is granted, and permission is limited to individual and temporary use (i.e., recordings are not to be shared/reproduced, recordings must be deleted at the end of the term).
Unless otherwise instructed, all course submissions should follow the Publication Manual of the American Psychological Association, 7th Edition format. The faculty at the Hawai‘i School of Professional Psychology at Chaminade University of Honolulu is dedicated to providing a learning environment that supports scholarly and ethical writing, free from academic dishonesty and plagiarism.  This includes the proper and appropriate referencing of all sources. Your course assignments may be submitted to an online authenticity resource (e.g., Turnitin), which helps students and instructors detect potential cases of academic dishonesty.
Similarly, the program needs to evaluate a student’s competency in all academic and practice areas (including writing skills and critical thinking). Therefore, using artificial intelligence (AI) and automated writing tools is not permitted for program submissions and will be considered academic dishonesty. 
Technology: A laptop with the following technology may be required in order to complete courses in the Clinical Psychology program: at least Windows 10 (for PCs), at least Mac OS X 10.5.8 (for Macs); a current antivirus program; the current Microsoft Office (PowerPoint and Word) and Adobe Acrobat; a standard web browser; and an internet or broadband connection with speed and connectivity to support internet searches and video conferencing. Most courses are paperless, but a printer/scanner may also be required.

Schedule
K = Keeney, B. (2009). The creative therapist: The art of awakening a session. Routledge.
S = Smith-Acuña, S. (2011). Systems theory in action: Applications to individual, couples, and family therapy. John Wiley & Sons.
S&H = Szapocznik, J., & Hervis, O. E. (2020). Brief strategic family therapy. American Psychological Association

	Week
	Date
	Topics
	Readings Due (to be completed before attending class)
	Assignments Due

	1
	1/9
	-General Introduction to Family Systems Theories
-Introduction to Strategic Therapy
-Genealogy
-Contributions
-Cultural competency
-Ethics
-Role of the therapist
Carl Whitaker: Symbolic experiential therapy (Video)
	S&H: Introduction
Wynn (1988)
S&H: Ch. 2 (Joining)

	

	2
	1/16
	-Causality: Explanatory hypotheses
-Content, context, and process
-Focused genograms
-Projective genograms
McGoldrick using Gil’s Play Therapy Genogram (video)
	S&H: Ch. 1 (Basic Concepts)
S: Ch. 9 (Applications)
Handout: Introduction to Focused genograms
S: Ch. 2 (Context)
S: Ch. 3 (Causality)
S: Ch. 4 (Communication)
	

	3
	1/23
	-Case Conceptualization
-Pinsof’s Model (1994)
-Keeney’s Model (2009)
-Nardone & Watzlawick’s Model (1993, 2004)
-Diagnosing family systems
-Exploring family narratives
-Structural genogramming
-Exercise
	Handout: Overview of Different case conceptualization models
S&H: Chs. 3 and 4 (Patterns of interaction)
Handout: Focused genograms (continued)
S: Chs. 6, 7, and 8 (Structure, history, and sociocultural narratives)

	

	4
	1/30
	-Case formulation
-Exercise
	Keeney et al. (2012)
Sperry (2005)
K: Ch. 1 and 2 (The process of change)
	

	5
	2/6
	-Case formulation
-Exercise
	K: Ch. 3 (Becoming a creative therapist)
	

	6
	2/13
	-Treatment planning and intervention design
-Phases of change
-Orchestrating change
	S: Ch. 5 (Change)
S&H: Ch 5. (Restructuring and reframing)

	Projective Genogram and Reflections Paper Due

	7
	2/20
	-Process of change
-Engaging the family
-Common pitfalls
-Diversity issues
	S&H: Chs. 6 and 7 (Engaging the family, avoiding pitfalls)
S&H: Ch. 8 (Diversity)
Richeport-Haley (1998)
	Mini-case formulation due

	8
	2/27
	-Palo Alto Group
-Watzlawick
-Exercise
	Oliver & Ostrofsky (2007)
	

	9
	3/6
	-Milan systemic family therapy
-Hypothesizing, circularity, and neutrality
-Reflexivity
-Exercise
	Selvini-Palazzoli et al. (1980)
Cecchin (1987)

	

	10
	3/13
	-Milan systemic family therapy
-Circular question interviewing
-Exercise
	Penn (1982)
	

	11
	3/20
	-Milan systemic family therapy (continued)
-Exercise
	Tomm (1988)

	

	12
	3/27
	-Keeney (video)
-Exercise
	
	Mini-case conceptualization due

	13
	4/3
	-Keeney’s “Man of Plenty”
-Exercise
	K: Ch. 4 (Man of Plenty)
	Group portion of Transcript Analysis Project Due

	14
	4/10
	-Keeney’s “Magnamore”
-Exercise
	K: Ch. 12 (Magnamore)
	

	15
	4/17
	-Keeney’s “Spiritual Eyes for Trance”
-Exercise
	K: Ch. 10 (Spiritual Eyes for Trance)
	Individual portion of the Transcript Analysis Project Due

	16
	4/24
	-Treatment Efficacy
-Final Review
	Szapocznik & Williams (2000)
	 Role Play Log Summary Due
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