PSY 720
PSYCHOLOGICAL AND EDUCATIONAL TESTING
[bookmark: _GoBack]SPRING 2022

	Instructor:
	Marie J Burghardt, MSCP
	Room:
	Ed Building Brogan 102

	Contact Number:
	808 783-4322
	Time:
	Tuesday 5:30 ‑ 9:30

	e‑mail:
	marie.burghardt@adjunct.chaminade.edu
mjbnoto@hawaii.rr.com


Texts:
1) Assessment of Children Cognitive Foundations 6th Edition: Jerome Sattler:
2) Resource Guide to Accompany Assessment of Children Cognitive Foundations 6th Edition: Jerome Sattler
Catalog Course Description
This course is designed for persons working in a school or clinic who have the responsibility for selecting, administering, and interpreting tests. This course includes review of (1) the principles of test reliability and validity; (2) survey of ability, achievement, and personality tests; and (3) practice in administering, scoring, and interpreting educational and psychological tests. The primary focus of this course is the administration, scoring, interpretation, and application of individual IQ, achievement, personality tests within a school counseling context. This is a required course for the School Counseling emphasis. Prerequisite: PSY 500, 501, 606. Lab fee applies.

Course Description
The scope of this course is to train students to administer, score, interpret, and write reports on Intelligence, Achievement, and Visual‑Motor assessment instruments for the purpose of consulting with school teams relative to promoting and enhancing student learning in the school context (P-12). This course is designed to engage the learner to gather data, analyze data, draw conclusions, and apply the results to enhance student learning in a school context (P-12).  The course will explore psychometric foundations, theories of intelligence, cross‑cultural concerns, testing ethics, personality assessment, and special populations. A special emphasis will be on the assessment process within the special education context of the school system.

This course is designed to cover the basic skills needed to administer and interpret individual intelligence tests and academic achievement tests. In order to do an effective job with these tests, it is important that you have a background in human development, test and measurement, statistics, abnormal psychology, and exceptional children. It is recommended that you review these areas concurrently with your study of the tests covered in the course. Excellent written communication skills (e.g., spelling, grammar, and sentence construction) are also needed. 

On the Wechsler tests, you will be expected to learn how to evaluate the examinee’s strengths and weaknesses by an analysis of the Full Scale IQ, index scores, and subtest scaled scores. Additional helpful cues will be obtained from observation of the examinee’s performance, a review of background information, and from a qualitative analysis of the test responses. You will need to devote considerable time to master the course objectives. You will be expected to have read the test manual and to have studied the test materials. You are expected to participate in class discussions and in the assigned laboratory activities. The course requires a high level of social and ethical responsibility.


The specific focus of the course will be:

1. A review of the principles of test reliability and validity;
2. Survey of intelligence, achievement, and personality tests
3. Examination of special education concerns and practices relative to test utilization, and
4. Practice in administering scoring, and interpreting educational and psychological tests.
5. Use of the scientific method to enhance student learning within the context of a school environment.

The specific tests used in this course will be; WISC-V, WAIS-IV, DAP, Bender-II, and, WJ-IV.  Students will have an overview BASC-3, personality, achievement, attitude, aptitude, emotional intelligence, intelligence (cognitive), neuropsychological, and projective assessment instruments.

It is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.

School Counseling Emphasis Learning Outcomes (LO)
1. Students will identify counseling theories, principles, concepts, techniques, and facts in school counseling.
2. Students will demonstrate the ability to facilitate the counseling process with clients in a school setting. 
3. Students will identify the relationship between adaptation and change and the counseling process in a school setting.
Program Linking Statement
This course develops and assesses the skills and competencies for the MSCP program School Counseling emphasis student learning outcomes of:  
The following ASCA Standards addressed in this course:

3.1 Use multiple data points, including student interviews, direct observation, educational records, consultation with parents/families/staff, and test results to systemically address student needs and collaboratively establish goals.

5.1 Use data and student standards, such as the ASCA Mindsets and Behaviors for Student Success and appropriate state standards, to create annual student outcome goals and action plans aligned with school improvement plans.

7.1 Engage in professional behavior that reflects ASCA Ethical Standards for School Counselors (and demonstrates cultural competence) and relevant federal and state laws and district policies.

7.2 Describe the impact of federal and state laws and regulations, as well as district policies, on schools, students, families, and school counseling practice.

7.3 Seek consultation and supervision to support ongoing critical reflection in an effort to identify cultural blind spots and prevent ethical lapses.

	Program Linking Statement
	ASCA Standard

	1. Students will identify the assessment processes used for identification of Exceptional Children within a School Counseling Context
	3.1, 7.3

	2. Students will demonstrate the assessment processes used in Consultation Relative to a School Counseling Context;
	3.1, 7.2, 7.3

	3. Students will discuss the methodologies used for Program Development, Assessment, Implementation and Evaluation within a School Counseling Context.  
	3.1, 

	4. Students will explain Professional Issues and Ethics; 
	7.1, 7.3

	5. Students will explain Research and Evaluation;
	3.1

	6. Students will define Social and Cultural Foundations within the assessment process;
	7.3

	7. Students will define the Appraisal process within the Hawai‘i Multi-Tiered System of Support (HMTSS) Framework (district policies), federal and state laws
	7.2, 5.1



	School Counseling Emphasis Learning Outcomes 
Student will demonstrate an understanding of:
	School Counseling Emphasis Learning Outcomes (LO)
	ASCA Standard

	1. The importance of the scientific method and research in regard to standardized assessment instruments. 
	LO #1
	3.1

	2. Consultation theories relative to interacting with school teams consisting of parents, (students -when appropriate) faculty, and administrators, and other professionals in regards to explaining and using the results of standardized assessment instruments in the school context (P-12). 
	LO #2
	3.1, 7.1, 7.3

	3. Hawaii state six General Learner Outcomes (GLOs) in the process of gathering, analyzing, and drawing conclusions from data, and applying the results to enhance student learning in a school context (K-12).
	LO #1
	3.1, 7.1, 5.3

	4. Cultural diversity and social issues related to cognitive and achievement testing, and ethical issues related to intellectual, academic testing, and Test Security Policies of test publishers. 
	LO #1 & LO #3
	7.1, 7.3

	5. How to administer, score, interpret, and write reports for the WISC-V, WAIS‑IV, WJ-IV ACH, Bender-II and the DAP.
	LO #2
	3.1, 7.3, 5.1

	6. [bookmark: OLE_LINK1]How intellectual, academic, and other assessment tools are used within the context of the HIDOE diagnostic process for determining SPED eligibility and Act 504 determination.
	LO #2
	3.1, 7.1, 7.3

	7. The process of identifying counseling as a related IEP/MP service.
	LO #2
	7.1, 7.2, 7.3

	8. The Ten School Counselor Performance Standards as outlined by the Hawaii Teacher Standards Board.
	LO #1
	7.1, 

	9. The Hawaii Teacher Standards Board Code of Ethics.
	LO #1
	7.1, 7.2, 

	10. The relationship between the Marianist Educational Value of Adaptation and Change, and Provide an Excellent Education 
	LO #3
	7.1, 7.3



Student assessment
1.	Students will administer, score, interpret, and write reports on:
	Screeners:
	Quantity
	Full Assessments-
	Quantity

	DAP
	2
	WISC- V 
	2

	Bender II
	2
	WAIS-IV 
	2

	
	
	WJ IV –Ach
	1


2.	Students will demonstrate test administration skills with adult intellectual test (WAIS-IV) in class with a 
	classmate. Students will administer the WAIS-IV in class.

MATERIALS:

	1. Stop Watch (a silent, digital model). 
	2. Calculator.

	3. Clipboard (for use during testing). 
	4. 3 # 2 pencils with no erasures

	5. Psycho‑educational protocols (to be provided by CHU). 
	6. 3 #2 pencils with erasures

	7. 8 sheets of white, unlined, letter‑sized paper (for use during testing).
	8. Highlight marker

	9. Straight edge (about 6 inches in length).
	


GRADING: 
	2 Screeners
	
	4 x 50 pts
	
	200

	Intellectual tests
	
	4 x 100 is
	
	400

	WJ-IV
	
	100 pts
	
	100

	Final Exam
	
	200 pts
	
	200

	
	
	TOTAL
	
	900

	A
	
	810 - 900
	

	B
	
	719 - 809
	

	Less than 600
	
	Retake course
	



REPORTS DUE: 
	WAIS-IV 
	Week 5

	WAIS-IV 
	Week 6

	WISC-V, DAP, Bender II
	Week 7

	WISC-V,  DAP, Bender II
	Week 8

	Achievement (WJ-IV)
	Week 9



ATTENDANCE 
This is a very experiential/clinical class.  Attendance is EXTREMELY IMPORTANT. Due to the foundation setting and extreme amount of material covered, students missing any one (1) of the first three (3) classes will be asked to withdraw from the class, and retake at another time.  Students missing (1) classes will lose one (1) letter grade.  If more than two (2) classes are missed, a grade of no more than "C" will be issued and the student will have to repeat the course.

Academic Honesty  
Violations of academic honesty principles are extremely serious and won’t be tolerated. Examples of dishonesty are records theft, cheating on examinations, altering grades, and plagiarism. Specific instances of dishonesty are investigated first by the instructor, then the program director. The penalty for dishonesty can range from an F grade to expulsion from the University.
Students with Disabilities

If you need individual accommodations to meet course outcomes because of a documented disability, please speak with me to discuss your needs as soon as possible so that we can ensure your full participation in class and fair assessment of your work. Students with special needs who meet criteria for the Americans with Disabilities Act (ADA) provisions must provide written documentation of the need for accommodations from Kōkua ʻIke: Center for Student Learning by the end of week three of the class, in order for instructors to plan accordingly. If a student would like to determine if they meet the criteria for accommodations, they should contact the Kōkua ʻIke Coordinator at (808) 739-8305 for further information (ada@chaminade.edu).



TITLE IX
Chaminade University of Honolulu recognizes the inherent dignity of all individuals and promotes respect for all people.  Sexual misconduct will NOT be tolerated at Chaminade.  If you have been the victim of sexual misconduct, we encourage you to report this matter promptly.  As a faculty member, I am interested in promoting a safe and healthy environment.  Should I learn of any sexual misconduct, I am required to report the matter to the Title IX Coordinator as part of my mandatory reporting responsibilities.  If you wish to speak to a confidential source, you may contact Chaminade Counseling Center in the Personal Counseling Center on the Chaminade campus.  Phone | 808.735.4845 |

Credit Hour Policy
The unit of semester credit is defined as university-level credit that is awarded for the completion of coursework. One credit hour reflects the amount of work represented in the intended learning outcomes and verified by evidence of student achievement for those learning outcomes. Each credit hour earned at Chaminade University should result in 45 hours of engagement. This equates to one hour of classroom or direct faculty instruction and a minimum of two hours of out-of-class student work each week for approximately fifteen weeks for one semester, 10 week term, or equivalent amount of work over a different amount of time.  Direct instructor engagement and out-of-class work result in total student engagement time of 45 hours for one credit.
The minimum 45 hours of engagement per credit hour can be satisfied in fully online, internship, or other specialized courses through several means, including (a) regular online instruction or interaction with the faculty member and fellow students and (b) academic engagement through extensive reading, research, online discussion, online quizzes or exams; instruction, collaborative group work, internships, laboratory work, practica, studio work, and preparation of papers, presentations, or other forms of assessment. This policy is in accordance with federal regulations and regional accrediting agencies.
COMMENTS: There is a great deal to learn in this course. The range of learning varies from rote motor skills for manipulating test materials to higher‑order synthesis and analysis skills for interpreting test results. This ends up REQUIRING A GREAT DEAL OF TIME AND WORK FROM YOU AND ME. There are many reports to turn in, a lot of reading assignments for this course. I expect to receive all reports on the dates they are due ‑ unless you have spoken to me in advance of the due date. Due to the large amount of requirements for the class and the need to share materials for the course, I am encouraging you to work in cooperative pairs. We will break into pairs on the first day of the course. You will be working with a range of partners throughout the course in class. Students are also encouraged to use their partner to facilitate their progress in the course (e.g., proof reports, practice test administrations).  YOU WILL BE HELD FINANCIALLY RESPONSIBLE FOR THE LOSS, TEFT, OR DAMAGE (BEYOND NORMAL USE) OF ALL TEST MATERIALS.

Tentative Course Schedule
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                            
	WEEK
	TOPIC
	READING

	1
	Introduction
Gathering data, analyzing data, drawing conclusions, and applying the results to enhance student learning in a school context (P-12).
Scientific method in regard to standardized assessment instruments.
The importance of the research in regard to standardized assessment instruments.
Consultation in regards to using the results of standardized assessment instruments in the school context (P-12).
WAIS-IV  Administration
	WAIS-IV Manual

Sattler Chapters 4, 6
WAIS-IV Manual


	2
	WAIS-IV Administration 
WAIS-IV Scoring
REPORT WRITING
	WAIS-IV Manual
Sattler Chapters 18

	3
	Issues related to Testing children 
WISC-V 
	WISC-V Manual
Sattler Chapters  9, 10, 11

	4
	WISC-V Scoring REPORT WRITING
	WISC-V Manual 
Sattler Chapters  10, 11, 18

	5
	REPORT WRITING 
WJ-IV
	Sattler Chapters 17
WJ-IV Manual

	6
	Screeners: Bender-II, DAP 
	Handouts

	7
	Overview of various assessment tools used in HIDOE: KAIT, UNIT, CTONI, WJ-IV
Consultation in regards to using the results of standardized assessment instruments in the school context (P-12).
Correlates of Intelligence
	Sattler Chapters 8, 


	8
	Nature of IQ Behavior Assessment
Culturally & Linguistically Diverse Children
	Sattler Chapter 3, 5
Handouts

	
	Ethical & legal issues regarding testing
BASC-3 
	

	9
	Assessment of behavior by observation & Interview
	Chapters 1, 2 

	
	Theories & Issues in Intelligence IQ & Achievement Testing & SPED Eligibility

	Handouts

	10
	FINAL
	


TESTING ISSUES:    DUE TO COVID-19 CONDITIONS – ADJUSTMENTS WILL BE MADE

You are responsible for finding your own examinees for practice administrations. UNDER NO CIRCUMSTANCES SHALL TEST SCORES BE SHARED WITH PARENTS OR CLIENTS. Students must follow the guidelines listed below when recruiting volunteer examinees:

1. Inform volunteers they will not receive feedback on their or their children's performance BEFORE testing.
2. All examinees must be volunteers. All volunteers must provide permission (and, if a minor, have a parentage guardian sign) by signing written consent form provided by instructor.  These consent forms MUST accompany all protocols, and reports you turn in.
3. All examinee information is confidential. Do not discuss the examinee or his/her performance outside of class. Designate examinees in reports, protocols and in class by name only (or made up name).
4. You are NOT to test children who
a- Are currently in Special Education 
b- Have social/emotional/behavioral difficulties 
c- Have academic difficulties
d- Are related to you
If you have difficulty interacting with any parent or volunteer regarding these guidelines consult with me.

Hawaii Counselor Standards
Pre-service counselors will develop a knowledge base for learning about counseling as specified by the ten areas specified by the Hawaii Teacher Standards Board:
Standard 1: The professional school counselor plans, organizes and delivers the school counseling program.
1.1 A program is designed to meet the needs of the school.
1.2 The professional school counselor demonstrates positive interpersonal relationships with students.
1.3 The professional school counselor demonstrates positive interpersonal relationships with educational staff.
1.4 The professional school counselor demonstrates positive interpersonal relationships with parents or guardians.
Standard 2: The professional school counselor is able to implement a school guidance curriculum through the use of effective instructional skills and careful planning of structured group sessions.
2.1 The professional school counselor is able to teach school guidance units effectively.
2.2 The professional school counselor is able to develop materials and instructional strategies to meet student needs and school goals.
2.3 The professional school counselor collaborates with staff involvement to ensure the effective implementation of the school guidance curriculum.
Standard 3: The professional school counselor implements the individual planning component by guiding individuals and groups of students and their parents or guardians through the development of educational and career plans.
3.1 The professional school counselor, in collaboration with parents or guardians, helps students establish goals and develop and use planning skills.
3.2 The professional school counselor demonstrates accurate and appropriate interpretation of assessment data and the presentation of relevant, unbiased information.
Standard 4: The professional school counselor provides responsive services through the effective use of individual and small-group counseling, consultation and referral skills.
4.1 The professional school counselor counsels individual students and small groups of students with identified needs and concerns.
4.2 The professional school counselor consults effectively with parents or guardians, teachers, administrators and other relevant individuals.
4.3 The professional school counselor implements an effective referral process with    administrators, teachers and other school personnel.
Standard 5: The professional school counselor provides system support through effective school counseling program management and support for other educational programs.
5.1 The professional school counselor provides a comprehensive and balanced school counseling program in collaboration with school staff.
5.2 The professional school counselor provides support for other school programs.
5.3 The professional school counselor develops and distributes a calendar which identifies counseling activities and programs.
Standard 6: The professional school counselor discusses the counseling department management system and the program action plans with the school administrator.
6.1 The professional school counselor discusses the qualities of the school counselor management system with the other members of the counseling staff and/or school administrator.
6.2 The professional school counselor discusses the anticipated program results when implementing the action plans for the school year.
Standard 7: The professional school counselor collects and analyzes data to guide program direction and emphasis.
7.1 The professional school counselor uses school data to make decisions regarding student choice of classes and/or special programs.
7.2 The professional school counselor uses data from the counseling program to make decisions regarding program revisions.
7.4 The professional school counselor understands and uses data to establish goals and activities to support academic achievement.
Standard 8: The professional school counselor monitors the students on a regular basis as they progress in school.
8.1 The professional school counselor is accountable for monitoring students’ progress.
8.2 The professional school counselor implements monitoring systems appropriate to the individual school.
8.3 The professional school counselor develops appropriate interventions for students as needed and monitors their progress.
Standard 9: The professional school counselor develops a system for evaluating the results of the counseling program.
9.1 The professional school counselor collects data and analyzes results attained from school counseling activities.
9.2 The professional school counselor works with members of the counseling team, if applicable, and with the principal to clarify how programs are evaluated and how results are shared.
9.3 The professional school counselor uses program assessment to make changes as needed in the school counseling program and calendar for the following year.
9.4 The professional school counselor shares the results of the program assessment with stakeholders.
Standard 10: The professional school counselor is an advocate for students, a leader, collaborator, and a systems change agent.
10.1 The professional school counselor promotes academic success of students.
10.2 The professional school counselor promotes equity and access for students.
10.3 The professional school counselor takes a leadership role within the school setting and/or community.
10.4 The professional school counselor understands reform issues and works to close the achievement gap.
10.5 The professional school counselor collaborates with teachers, parents and the community to promote academic success of students.
10.6 The professional school counselor is a member of effective teams and encourages collaboration among all school staff.
10.7 The professional school counselor uses data to recommend systemic change in policy and procedures that limit or inhibit academic achievement.

Source: http://www.htsb.org/standards/counselor/

Hawaii Teacher Standards Board Code of Ethics
Preface
The Hawaii Teacher Standards Board Code of Ethics supports the vision, core values, and mission of the board in fostering professional standards for teachers, not only with regard to academic rigor, but to include the highest ethical standards of professional conduct which foster commitment to students, the profession, and the community. This code is intended to advance the teaching profession, to guide the professional behavior of P-12 educators in the State of Hawaii, and to form the basis for disciplinary action taken by the Board, as authorized in Hawaii Revised Statutes §302A-807.
 
Principle I: Commitment to Students
Hawaii P-12 educators shall:
· Provide students with appropriate educational services based on research and accepted best practices
· Provide services to students in a nondiscriminatory manner
· Take all reasonable precautions to protect the health, safety and wellbeing of students
· Maintain a respectful, professional relationship with students
· Keep information about students in confidence, unless disclosure is required by law or serves a professional purpose
· Nurture in students’ life-long respect and compassion for themselves and others
· Promote the right and freedom of students to learn, explore ideas, develop learning skills and acquire the necessary knowledge to achieve their full potential
· Not exploit professional relationships with students for personal gain
Principle II: Commitment to the Profession
Hawaii P-12 educators shall:
· Exhibit behaviors which uphold the dignity of the profession
· Be fair and equitable in their treatment of all members of the profession in a nondiscriminatory manner
· Keep information about colleagues in confidence, unless disclosure is required by law or serves a compelling professional purpose
· Continue to study, apply, and advance the professional knowledge base for P-12 educators and maintain a commitment to professional education
Principle III: Commitment to the Community
Hawaii P-12 educators shall:
· Distinguish between personal and institutional views in communication to the public
· Be truthful in representing facts concerning educational matters
· Decline any gratuity, gift, or favor that would impair or influence professional decisions or actions
· Make information about education research and best practices available to students, parents, colleagues, and the public
· Be open and honest with students, parents, colleagues, and the public
Source: http://www.htsb.org/standards/code-of-ethics/

Scientific Method Definitions
The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.

Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.

							Research Design And Counseling
							Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.

							Research Method In Social Relations
							Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.

							Methods In Behavioral Research; Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.
http://allpsych.com/researchmethods/replication.html


Marianist Educational Values
Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith
Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.
2. Provide an Excellent Education
In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.
3. Educate in Family Spirit
Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.
4. Educate for Service, Justice, and Peace
The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  
5. Educate for Adaptation to Change
In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist University faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.

Hawaii Performance Standards for School Counselors*
Revised March 5, 2012

*School counselor performance standards align with the American School Counselor Association (ASCA) National Model and contain basic standards of practice expected from counselors. Personnel delivering the school counseling program are evaluated in the areas of program implementation, program evaluation and professionalism. All too often, school counselors are evaluated using an instrument designed for teachers or resource professionals. These school counselor standards accurately reflect the unique training of school counselors and their responsibilities within the school system. Although used for performance evaluation, the standards are also an important tool in the school counselor’s own self-evaluation and advocacy, and will help focus personal and professional development plans. It is suggested that school counselors and administrators work within their individual systems to design appropriate evaluation and/or appraisal tools that meet their district governing board and bargaining unit policies. It is recommended that administrators evaluate school counselors every year. An evaluation should include individual comments as well as a rating system for how well the school counselor is meeting required performance standards.

School counselor performance standards (as established by ASCA) are:
https://www.schoolcounselor.org/getmedia/a8d59c2c-51de-4ec3-a565-a3235f3b93c3/SC-Competencies.pdf

· Standard 1: Program organization
· Standard 2: School guidance curriculum delivered to all students
· Standard 3: Individual student planning
· Standard 4: Responsive services
· Standard 5: Systems support
· Standard 6: School counselor and administrator agreement
· Standard 7: Use of data
· Standard 8: Student monitoring
· Standard 9: Results evaluation
· Standard 10: Infusing themes
Vision of a Hawaii public school graduate https://www.hawaiipublicschools.org/ParentsAndStudents/GradeLevelOverview/HighSchool/Pages/home.aspx
Students shall: 
Realize their individual goals and aspirations; 
Possess the attitudes, knowledge, and skills necessary to contribute positively and compete in a global society; 
Exercise the rights and responsibilities of citizenship; and 
Pursue post-secondary education and/or careers without need for remediation.
Learn more about the Department's requirements for graduation. Additional questions should be directed to the school counselor or principal.
Learning standards
Teachers have the flexibility to design lesson plans that incorporate the arts, social and cultural values, health and wellness principles and more. The consistent factor is reinforcing Common Core standards in the following subjects. 
Math
From the foundation of more complex formulas studied in middle school, high school students will be tasked with increasing complexity to master concepts of: 
	· Number systems
	· Functions
	· Modeling

	· Algebra
	· Geometry
	· Statistics and probability



English Language Arts
Students will be able to read and comprehend literary nonfiction and literature (including stories, dramas and poems) at a high-level of complexity for high school-level texts, independently and proficiently. They will demonstrate a command of English usage and grammar. Students will be able to write routinely over extended time frames (for research, reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes and audiences. Students will be able to present knowledge and ideas in a range of media (text, graphic, and audio, visual, interactive). Literacy in history/social studies, science and technical subjects are pursued.
Assessments
· Students in grade 10 take the Smarter Balanced exam.
· Students in grade 11 take the Smarter Balanced exam. Ninth, 10th and 12th graders will have the option to take the exam.
· Students in grades 9-11 will take various ACT exams to hone their future educational and career plans based on their own skills, interests and aspirations. For 11th graders, this is also a college entrance exam.
· Students taking Expository Writing, Algebra I and II, Biology I and U.S. History will take an End of Course exam.
· Students planning to attend college are strongly encouraged to take Advanced Placement exams for college credit, and may additionally want to take the SAT college entrance exam.
College readiness
Now is the time for students to throw their college-going plans into high gear. Review our College & Career Readiness section, with resources for students who are on their way.
Expanded learning/life opportunities
· Students can enroll in Learning Centers that dovetail multiple disciplines and skills. 
· Extracurricular activities include an array of athletic teams, or serving on student council.
Health and wellness
All students have access to breakfast and lunch at Department schools, and qualifying students can receive free and reduced price lunch. All students have at least 20 minutes a day of supervised recess, and students are encouraged to participate in physical activity. For secondary grades 7-12, a minimum of 200 minutes per week are allotted for physical education.
Personalized learning
Schools use the Comprehensive Student Support System to provide proactive, positive, customized and timely interventions, services and support — compassionately — so all students will succeed to their greatest potential. 
The Comprehensive Student Support System (CSSS) has been implemented in schools statewide to ensure all students are provided with appropriate support services that eliminate or reduce barriers to learning.  Such services encompass prevention, early intervention, tertiary intervention and strategies, and involve close collaboration with individuals, organizations, and agencies, internal and external to the DOE.
To meet all the needs of all students CSSS shall be implemented with fidelity.  The goals of CSSS are:
· To implement a comprehensive, integrated, and multi-tiered system of a continuum of proactive student supports that meets the needs of all students so they may achieve academic and social/emotional success within the classroom.
· To use an enhanced electronic database system(s) to document student support processes and procedures.
CSSS programs include: Counseling, Family Support Services, Home-Hospital Instruction, Positive Behavior Support, Response to Intervention, School-Based Behavioral Health, School Health Aide, Section 504/Chapter 61, and Students with Hearing Loss and/or Vision Loss.
From: http://www.hawaiipublicschools.org/


Hawaii General Learner Outcomes 
These are the over-arching goals of standards-based learning for all students in all grade levels. Our teachers rely upon rubrics built upon these to inform their assessment of students — going beyond academic achievement to ensure students become engaged, lifelong learners. They are:
· Self-directed Learner (The ability to be responsible for one's own learning)
· Community Contributor (The understanding that it is essential for human beings to work together)
· Complex Thinker (The ability to demonstrate critical thinking and problem solving)
· Quality Producer (The ability to recognize and produce quality performance and quality products)
· Effective Communicator (The ability to communicate effectively)
· Effective and Ethical User of Technology (The ability to use a variety of technologies effectively and ethically)
http://www.hawaiipublicschools.org/TeachingAndLearning/StudentLearning/LearnerOutcomes/Pages/home.aspx
Reports and Other “GUIDELINES”

1. All reports must be typewritten.
2. Follow the outline in Chapter 18 of the text for report writing.  You will also have a template.
3. Always turn in the with Psychological report;
a. All Record Forms, 
b. Signed Consent Form
c. Behavior and Attitude Checklist (see page 207 of the text), and 
4. Number each Record Booklet and report prominently in the upper right-hand corner. 
5. Carefully proofread each report before submitting it. 
a. Neatly correct mistakes by any convenient method. 
b. Pencil or pen corrections are acceptable.
6. All reports must be turned in at the beginning of the lecture on the date due. 	
a. Late reports will be given a grade of F. 
b. Two late reports will mean an automatic final grade of F.
7. Dates for submitting reports are on the assignment sheet.
8. Keep reports and test materials in a safe place. NEAVER LEAVE THEM IN YOUR CAR.
9. Test materials that you have signed out are due back on the dates announced in class. 
a. You will receive an incomplete grade until you have returned the test materials.
10. Record all of the examinee’s responses neatly.
a.  If the Record Booklet is illegible, copy the examinee’s responses onto a second Record Form. 
b. Scoring cannot be checked unless the Record Form is readable.

EXAMINEES DUE TO COVID-19 CONDITIONS – ADJUSTMENTS WILL BE MADE

1) Try to test an equal number of males and females.
2) Ages and numbers of examinees to be tested are as follows (do the best you can):
a) WAIS-IV ‑one examinee between ages 17 and 30 years and/or one examinee between ages 30 and 60 years.
b) WISC-V‑one examinee between ages 6 and 8 years, one examinee between ages 9 and 12 years, or one examinee between ages 14 and 16 years, if possible. 
c) Bender-II – two examinees between ages 6 and 17
d) Draw-A-Person – two examinees between ages 6 and 12
3) All examinees must be volunteers. 
a) Before testing children, you must secure permission of their parents. 
b) Inform possible examinees that you are a student at Chaminade University.
c) You would like them to volunteer to help you learn how to administer tests. 
4) You are not authorized to present yourself as a representative of the university or of the Counseling Psychology Department. 
5) Do not go into a school system, hospital, training institution, or any other organization without the course instructor's authorization.
6) No persons, except you (and your "buddy ") and the course instructor are to know the score of any examinee unless you have the course instructor's permission to divulge it.
7) Parents must be told beforehand that the test results cannot be disclosed to them. 
a) General comments, such as "She's doing well," should not be made. 
b) Tell the parent (or the examinee, in the case of a young adult or adult) that you are just learning how to administer the test and are not sure how reliable the results will be. 
8) In recruiting examinees, you can emphasize that the session will be interesting, challenging, and a learning experience. Parents often appreciate the fact that the test will be a pleasant and positive learning experience for their child.
9) Similarly, you are to make no recommendations for psychological or medical treatment to the examinee or to the parents on the basis of your evaluation. 
a) You may, of course, make such recommendations in your written report to the course instructor.
10) If you have difficulty in coping with an anxious parent or examinee who is pressing you for advice, consult the course instructor.
11) Do not test students at the school where you teach, your own children, or children of close friends or relatives. 
a) However, your own children or children of close friends can be tested by other class members, and an exchange system can be set up. 
b) On the record booklet, designate examinees by their first name and the first initial of their last name.
12) The assessment results are confidential. 
a) You are expected to treat the results as such. 
b) Do not discuss the examinee or any of the test results outside of class.
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