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Textbook

Berger, K. S. (2017). The developing person through the lifespan (10th Ed.). New York, NY: Worth Publishers

Catalog Course Description
This course is an in-depth study of the biosocial, cognitive, and psycho-social aspects of development across the span of life beginning with prenatal growth and ending with death.  The life-span perspective will focus on relevant counseling issues and concerns, discussing how development and counseling inter-relate.

Program Linking Statement
This course develops and assesses the skills and competencies for the MSCP program core student learning outcome of Human Growth and Development. In addition, this course also addresses the MSCP core program student learning outcomes of:  1) Professional Issues and Ethics; 2) Research and Evaluation; and 3) Social and Cultural Foundations.

Course Description
Human Development will provide an opportunity for intensive study of the physical, cognitive, and social/emotional development of people through the entire life span.  Through active participation and the use of discussions, lectures, videos, activities, and reading, students will have an opportunity to explore theoretical approaches and current issues related to human development from a multidisciplinary and cross-cultural perspective with a focus on promoting optimal development and providing developmentally appropriate counseling.  

It is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.

Student Learning Outcomes
[bookmark: OLE_LINK1]Student will demonstrate an understanding of: 

1.	The biosocial, cognitive, and psycho-social stages of development as related to 
school counseling, community counseling, and marriage and family counseling.
2.	The scientific method and research in relation to life span development within a counseling context (school, community, and marriage and family counseling).
3.	Empirical science as related to growth and development within the context of School counseling, community counseling, and marriage and family counseling.
4.	Cultural diversity and life span development in relation to school, community, and marriage and family counseling in relationship to development.
	5.	Personal and professional growth in relation to life span theories and the 
Relationship to counseling.
	6.	Ethics as related to developmental issues in the counseling context.

[bookmark: OLE_LINK2]ACA 2014 Code of Ethics  
Section C  Professional Responsibility
Introduction
… counselors engage in self-care activities to maintain and promote their own emotional, physical, mental, and spiritual well-being to best meet their professional responsibilities.
 
C.2.g. Impairment
Counselors monitor themselves for signs of impairment from their own physical, mental, or emotional problems and refrain from offering or providing professional services when impaired.  They seek assistance for problems that reach the level of professional impairment, and, if necessary, they limit, suspend, or terminate their professional responsibilities until it is determined that they may safely resume their work. Counselors assist colleagues or supervisors in recognizing their own professional impairment and provide consultation and assistance when warranted with colleagues or supervisors showing signs of impairment and intervene as appropriate to prevent imminent harm to clients.
https://www.counseling.org/Resources/aca-code-of-ethics.pdf

Academic Honesty
Academic honesty is an essential aspect of all learning, scholarship, and research. It is one of the values regarded most highly by academic communities throughout the world. Violations of the principle of academic honesty are extremely serious and will not be tolerated. 

Students are responsible for promoting academic honesty at Chaminade by not participating in any act of dishonesty and by reporting any incidence of academic dishonesty to an instructor or to a University official. Academic dishonesty may include theft of records or examinations, alteration of grades, and plagiarism.

Questions of academic dishonesty in a particular class are first reviewed by the instructor, who must make a report with recommendations to the Dean of the Academic Division. Punishment for academic dishonesty will be determined by the instructor and the Dean of the Academic Division and may range from an 'F' grade for the work in question to an 'F' for the course to suspension or dismissal from the University.

Attendance 
If you are inactive for two consecutive weeks, you will be given a “C” and you must retake the class. (Graduate programs policy) 

Please note that regardless of reason more than two (2) consecutive weeks of online inactivity will result in a failing grade.

Students with Disabilities
Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class must contact the Counseling Center at counselingcenter@chaminade.edu, in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Assignments
Student performance, relative to the Student Learning Outcomes (SLO) stated above, will be assessed.  You will be asked at specific points throughout the course to demonstrate what you have learned through various activities and assignments.

	Assignment
	Description
	Points
	Applicable SLO

	Mid-Term
	Chapters 1 – 16 (50 questions; all multiple-choice)
	100
	1, 5

	Final Exam
	Chapters 1 – Epilogue (100 questions; all multiple-choice)
	200
	1, 5

	Timeline Exercise
	Most people feel their lives are commonplace. It is not until you take an in-depth look at your life do you begin to recognize how uniquely we have been formed and shaped. This exercise will help you see the “process” that has made you who you are today.
Many people, events, and circumstances have been used to shape your life. Take some time to reflect back through your life and recall significant shaping experiences.
As you reflect, think of:
• The events in your life that influenced who you are today.
• The people who influenced and shaped your life.
• The significant circumstances that affected your life direction.
Shaping experiences can be positive as well as painful. Both types need to be seen and considered.
Step 1 – Capturing Your Life Experiences
Before you begin drawing your timeline, take some time to begin listing down your memories.  Your list should begin with your earliest childhood memories to events that you feel were significant in your life.  You should list events, people, and life circumstances that have influenced your life in some way.  Write a few words about each event or person that will sufficiently describe the impact of this experience. A goal would be to try and list as many as 30- 50 influential experiences. Sometimes the most seemingly insignificant memories come to mind, go ahead and write these down. If they prove to be insignificant you can discard them later. Please do not concern yourself with the order of your memories at this time.
Step 2 – Separating Your Life Experiences
Not everything in life is positive, painful events are part of every person’s journey. The next step is to mark every event, person or circumstance in your list that was painful or negative.  Please make sure that they are easily identifiable in your master list.  The test for whether you mark the item as negative is if at the time you experienced it, it was painful or negative. 
Step 3 – Organizing Your Life Experiences
In the next step begin drawing your timeline by putting your memories into chronological order. Please be creative by having your timeline drawing represent who you are as an individual.  While doing this you may begin to remember missing events, please add them in.
Step 4 – Identifying Chapters in your Timeline
In each person’s story there are chapters, distinct endings and beginnings. Chapter titles can be as creative as you want. Some people have used TV shows, sports themes, and other metaphors. In this next step look and try to find five to seven chapters in your timeline.  Identify these chapters in your life and elaborate on the title if you feel you need to add more information to better describe your life chapters. Please make your chapter titles easily identifiable.
Step 5 – Life Lessons
We have often heard it said “experience is the best teacher”. I submit to you that “evaluated experiences are in fact the best teacher”. Many people feel they have nothing to offer as they have had many experiences but have not reflected to learn what lesson they were to have learned from that experience.
Look at each of your chapters and try to identify 1-2 lessons you learned or conclusions
you adopted. Place these chapter life lessons somewhere on your paper, but not integrated into your timeline.  What would be helpful is if you could place your life lessons near the chapter where the lesson occurred/originated.
Step 6 – Summarizing your Life Lessons
I’m sure you have learned some powerful lessons and forged some important values through your life experiences. This final step is about crafting your life lessons into an orderly pattern that allows you to learn from them and communicate them better to others.
Life Lessons Examples:
Family – If I gain the world but lose my family, I am nothing.
My uniqueness – I am designed to help people ascend to greater measures of influence in their lives.
Team – We enter into more when we enter in together.
Pain – I learn the best and the most through struggles and difficulties.
God – God desires an intimate and passionate relationship with Him.
Leadership – To lead is to serve.
Life lessons are things you’ve paid a price to learn. Is it possible for you to be a better steward those lessons by intentionally, boldly and appropriately sharing them along the way, more and more often?
This is one way you can collect the seeds to begin sowing into the lives of other people.
Step 7 – What does your future hold?
Your text mentions that development is influenced by multiple forces (e.g., biology, history, social influences, and cultural influences).  Based on your biological history, life experiences, life lessons, social influences, and cultural influences where do you see yourself 5 years from now, 10 years from now, and 25 years from now?  What needs to happen in order for you to accomplish your life goals?  Please take a few moments to reflect on this and write somewhere on your paper what your future holds for you. 

Please note that a timeline doesn’t have to be linear as most of our lives probably was not.  We’ll have twists, turns, spirals, and the direction may not always be left to right.  Be creative as your final timeline should represent your life.  

To submit this assignment, either take a picture of your final document or use a free scanning app for your phone to scan it to PDF and upload it to Canvas.  
	10
	5

	Genogram
	You will develop a genogram of your family.  You will document three generations – your generation, your biological parents’ generation, and your grandparents’ generation.  Please note that I understand not everyone knows their family well.  All I ask is that you try your best and you’ll be fine.  

The information that I’m looking for is: 1) names, birth dates (or approximate ages), relationship status (married, divorced, separated, dating, etc.), and reason for deaths (if you know).  You’ll find that genograms are a therapeutic tool so in the real-world you would be collecting a lot more information.  But, for this exercise we’ll keep it simple as the learning objective for this assignment is to introduce you to genograms.

Please refer to the genogram handouts for example of the symbols.  Also, if you would like to see examples of genograms please do an Internet search for Genograms under the Images category.  You’ll see a lot of examples.  

If you don’t want to draw your genogram, there are a number of free apps that have trial versions.  Please don’t spend money on this assignment.  I’m fine with a hand drawing.

To submit this assignment, either take a picture of your final document or use a free scanning app for your phone to scan it to PDF and upload it to Canvas.  
	10
	5

	Stages of Life Discussion Responses
	In this class, we will focus on the bio-psycho-social model of human development and use Erikson’s stage theory as our theoretical foundation.  Because we are all in a counseling program, the guide will be what we can observe, but taking into account the biological and cognitive development that influences our behavior.  

The discussion questions will focus on the conflict Erikson identified and the biological, cognitive, and social factors that influence an individual’s successful (or unsuccessful) resolution of the respective conflict.  You will accomplish this by answering these prompts:
· Summarize Erickson’s psychosocial stage.
· What are the critical biological/neurological developments in this stage of development?
· What are the critical cognitive developments in this stage of development?
· What are the critical social developments in this stage of development?
· How do these biological, cognitive, and social developments influence a person’s resolution of Erikson’s psychosocial crisis and their ability to obtain the “basic virtue” of the respective stage?  What determines success?
· How does this information influence your counseling approach during the respective stage?

Your responses should be based on your textbook, the assigned video(s), credible Internet sources, and personal experiences.  Please list your references in APA format at the bottom of your post. 

Your response to each discussion question should be no less than 250 words.  Please do not submit your response as an attachment but rather directly into the text box so it will be easily readable by your colleagues.  Although you will not be required to submit responses to other people’s posts, supportive comments and added thoughts are encouraged.  
	80 (8 * 10 pts each)
	1, 3, 4, 5, 6

	Life Span Development Counseling Project
	For this project, you will select a topic to conduct a literature review on.  Upon gathering your findings, you will respond to the following prompts:
· Provide the historical and current status of your topic.
· Describe how your topic is diagnosed and what the criteria for the diagnosis is.
· What are the biological/neurological, psychological (cognitive), and social implications an individual will experience through each life span development stage?
· During each life span developmental stage what are the best practice counseling approaches to support the individual diagnosed with your topic?

The topics to choose from are:
· Fetal alcohol syndrome
· Surviving an abusive and neglected childhood
· Autism
· Intellectual disabilities
· learning disabilities
· Attention deficit hyperactivity disorder
· Grief and bereavement (coping with loss) through the life span
Your paper must be a minimum of 4 pages, double-spaced, using a 12 pt font with 1” margins.  APA formatting is required.  A minimum of 5 credible sources are required.
	25
	1, 2, 3, 5,6



Total Possible Points =  425			

All assignments will be collected at the beginning of class.  No assignments will be accepted after its due date unless prior arrangements have been agreed upon with the instructor.

Grading
A = 90% – 100%
B = 80% - 89%
C = 0% - 79% 
 
Attendance 
If you inactive for two consecutive weeks, you will be given a “C” and you must retake the class. (Graduate programs policy) 

Please note that regardless of reason, two (2) consecutive weeks of inactivity will result in a failing grade.

Title IX Statement
Chaminade University of Honolulu recognizes the inherent dignity of all individuals and promotes respect for all people.  Sexual misconduct will NOT be tolerated at Chaminade.  If you have been the victim of sexual misconduct, we encourage you to report this matter promptly.  As a faculty member, I am interested in promoting a safe and healthy environment.  Should I learn of any sexual misconduct, I am required to report the matter to the Title IX Coordinator as part of my mandatory reporting responsibilities.  If you wish to speak to a confidential source, you may contact the Counseling Center on the Chaminade campus.  Email counselingcenter@chaminade.edu


Tentative Course Schedule

	Date
	Focus
	Assignment(s) Due Friday by 11:59 pm

	Wk 1

Spring term begins 
on Monday 4/6/20
	· Welcome
· Review Syllabus
· Introduction to Erikson’s stage theory
· Video – Erik H. Erikson: A Life’s Work
· Work on Timeline Exercise
	

	Wk 2
	· Complete Timeline Exercise
· Video – Child Development Theorists: Freud to Erikson to Spock and Beyond
· Video – Mary Ainsworth: Attachment and the Growth of Love
· Evolutionary Psychology and its relationship to Life Span Development
· Introduction to Key Concepts in Brain Development
· Work on Genogram Exercise
	Timeline Exercise

	Wk 3
	· Complete Genogram Exercise
· Video – Piaget’s Developmental Theory: An Overview
· Video – Day Care: Psychological Impacts on Child Development
· Trust vs Mistrust (0-1 year) – Chapters 1 - 7
· Autonomy vs Shame (1-3 years) – Chapters 8 - 10
	Genogram Exercise

Trust vs Mistrust Discussion Response

Autonomy vs Shame Discussion Response

	Wk 4
	· Video – Vygotsky’s Developmental Theory: An Introduction
· Video – Trauma & Play Therapy
· Initiative vs Guilt (3-6 years) – Chapters 8 - 10
· Industry vs Inferiority (6-12 years) – Chapters 11 - 13
	Initiative vs Guilt Discussion Response

Industry vs Inferiority Discussion Response

	Wk 5
	· Video – Insight into the Teenage Brain: Adriana Galvan
· Identity vs Confusion (12-19 years) – Chapters 14 - 16
· Study for Mid-Term
	Identity vs Confusion Discussion Response

	Wk 6
	· Mid-Term (Chapters 1 – 16)
	Mid-Term

	Wk 7
	· Video – Economics of Sex
· Intimacy vs Isolation (20-25 years) – Chapters 17 - 19
· Video – Matthew McConaughey – This Is Why You’re Not Happy
· Generativity vs Stagnation (26-64 years) – Chapters 20 - 22
	Intimacy vs Isolation Discussion Response

Generativity vs Stagnation Discussion Response

	Wk 8
	· Video – Palliative Care vs Hospice: How Are They Different? – Dr. Amy Newton
· Video – Palliative Care – A Different Voice in Healthcare: Timothy Ihrig
· Integrity vs Despair (65-death) – Chapters 23 - Epilogue
	Integrity vs Despair Discussion Response

	Wk 9
	· Complete Life Span Development Counseling Project
· Study for Final Examination
	Life Span Development Counseling Project

	Wk 10

Spring term ends for this class on Friday 6/12/20
	· Final Examination (Chapters 1 – Epilogue)
	Final Exam



Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.
2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit
Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace
The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5. Educate for Adaptation to Change
In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

     Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 
     by Chaminade University of Honolulu, St. Mary’s University and University of Dayton.

             Each of these characteristics is integrated, to varying degrees, in this course.


SCIENTIFIC METHOD DEFINITIONS

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.

Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.

							Research Design in Counseling
							Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.

							Research Method in Social Relations
							Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.

							Methods In Behavioral Research; Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.
http://allpsych.com/researchmethods/replication.html
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