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EDUC 654 Assessing of Teaching and Learning
	Semester/Year                      SUMMER 2016
	Instructor: Lorene L. Unten, Ed.D.

	Course# and Credit
EDUC 654   3 credits
	Email:          

 lorene.unten@chaminade.edu  (preferred)              
 

	Class Title:         
Assessing of Teaching and Learning
	Telephone:
(808) 429-8581 (cell phone) 

	Course Format:
Online; https://chaminade.instructure.com/
Go to the above website and enter your student “User ID” and “Password.” Then click “Go to Course”   
If you do not see your course listed or have difficulty logging in, please contact Help Desk at helpdesk@chaminade.ecollege.com
	Office Hours/When to Contact: 
Office Hours by Appointment

Contact by phone/email

	Class Location:Online
	Office Location: Online

	Class Time/Day: See schedule
	O&P/Service Requirement: None

	LiveText: Submission of Signature Assignment and other assignments as identified by instructor require a LiveText account. Login to LiveText at www.livetext.com.  
	Required Text:  

Stiggins, Richard J.  Student-Involved Assessment for Learning (6th Edition). Pearson Education Inc., ISBN 0132563835 
Wiggins, Grant & McTighe, Jay Understanding by Design (2nd Edition). ASCD Publication, ISBN 978-0131950849


Catalog Description:
EDUC 654 Assessing of Teaching and Learning (3): 
Assessing of Teaching and Learning examines classroom assessment as a critical component in improving learning and instruction. The course provides educators with the knowledge, dispositions, and performance skills to design assessments include the diverse needs of individual learners.
Conceptual Framework:
The Education Division’s Conceptual Framework is based upon a set of beliefs that flow from the University’s vision and mission statements, the Division’s vision and mission statements, and the core academic beliefs of Chaminade University. These values and beliefs are based on the Catholic Marianist principles; a commitment to mentor teacher and educational leader candidates to their fullest potential; a commitment to teaching, scholarship and research; and a commitment to serve the university and the larger community. This alignment is designed to prepare education professionals who meet the National Council for Accreditation of Teacher Education (NCATE) standards for effective teaching by demonstrating professional dispositions and empathy, content knowledge, and the pedagogical/leadership skills to work effectively work with a diverse community of learners.
Program Learning Outcomes (PLOs):
Successful teacher candidates in Chaminade initial teacher licensure programs will demonstrate knowledge, skills, and dispositions in the following areas:

	PLO1
	Content Knowledge (Knowledge of subject matter)

	PLO2
	Developmentally Appropriate Practice (Knowledge of how students develop and learn, and engagement of students in developmentally appropriate experiences that support learning )

	PLO3
	Pedagogical Content Knowledge (Knowledge of how to teach subject matter to students and application of a variety of instructional strategies that are rigorous, differentiated, focused on the active involvement of the learner) 

	PLO4
	Educational Technology (Knowledge of and application of appropriate technology for student learning) 

	PLO5
	Assessment for Learning (Knowledge of and use of appropriate assessment strategies that enhance the knowledge of learners and their responsibility for their own learning)

	PLO6
	Diversity (Skills for adapting learning activities for individual differences and the needs of diverse learners and for maintaining safe positive, caring, and inclusive learning environments)

	PLO7
	Focus on Student Learning (Skills in the planning and design of meaningful learning activities that support and have positive impact on student learning based upon knowledge of subject matter, students, the community, curriculum standards, and integration of appropriate technology)

	PLO8
	Professional & Ethical Dispositions and Communication (Professional dispositions, professionalism in teaching, and ethical standards of conduct consistent with Marianist values, and positive and constructive relationships with parents, the school community and professional colleagues)


Course Objectives:
At the end of this course, the students will demonstrate the ability to:

	CLO 1
	Create content appropriate assessments that demonstrate knowledge and understanding of the characteristics, uses, advantages, and limitations of different types of assessments.

	CLO 2
	Define formative and summative assessment for informal and formal assessments as it relates to as, for, and of learning

	CLO 3
	Identify and analyze the classroom assessment blueprint plan as it aligns to the Understanding by Design unit lesson plans

	CLO 4
	Demonstrate knowledge of appropriate assessment for productive learning as framed within standards


Linkages between Course Learning Objectives (CLOs) and Program Learning Objectives (PLOs):
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Essential Questions Addressed in This Course
	Essential Questions


	Related CLOs
	Related PLOs

	What assessment tools involve student participation that promotes autonomy to learning? 


	1
	1,2,5,7 

	When are formative and summative assessments appropriate in measuring as, for, and of learning?


	2
	1,2,5,7

 

	How do I construct an Understanding by Design unit plan with a blueprint assessment plan for my students?


	3
	4,7,8

 

	What measures will align with the standards to identify student outcomes and assist to academic achievement?
	4
	2,5,7


Key Teaching-Learning Strategies
This is a hybrid course. The course requirements include:
· Signature Assignment 

· In-class discussions

· Chapter readings/Chapter quizzes

· Classroom Assessment Case Studies

· Video presentations 
Course Requirements
	Assignment
	Pts
	Assignment Description

	Weekly Assignments (9) 
  
	  90 
	Full points will be awarded to those who turn in assignments on time, one (1) to two (2) paragraphs long. Weekly assignments shall include reflections of selected chapter readings, powerpoint presentation reviews, article reviews, and farewells.  

	Case Studies (8)
	40
	Full points will be awarded to those who turn in assignments on time, and participate with enthusiasm and positive energy in discussions and timely response to one of your classmates. Points will be deducted for late postings and/or non-response feedback towards classmates. If constructiveness is warranted, be mindful in your choice of words. We need to exercise professionalism when responding to our classmates. Each assignment will require at least a one (1) page report.  

	Video Reflection Paper (3) 
	30
	Full points will be awarded to papers that are submitted on time, one (1) page, double-space, and written to graduate standards of writing on each video. Points will be deducted for late postings. 

	Signature Assignment (SA)
	40
	There are five (5) parts to this portfolio: The first assignment focuses on the philosophy of assessment with three or more purposes of assessment and justification for each (1-2 pages), including a one page (1 page) reflection paper. The second assignment compares and contrasts four (4) assessment types and describes each assessment that could be in a table format. The third assignment is the (2) UbD lesson plans with two (2) days of activities that includes the Common Core Standards for Language Arts or Math at http://wetserver.net/hcpsv3_staging/cc/common-core.jsp or HCPS III at (http://standardstoolkit.k12.hi.us/ common-core/) for other subject areas, and assessments that includes a Blueprint Assessment Plan according to Bloom’s Taxonomic Levels for the learning targets (objectives) and the types of assessments. The fourth assignment are assessment types for: Selected Response Test, Essay Test, Performance Assessment, and Personal Communication according to the Assessment Portfolio Compilation document. The fifth assignment includes works cited for your philosophy, assessment types, and lesson plans.  A sample portfolio will be included to provide guidance.   

	Total Points
	200
	 A = 180-200

 B = 160-179
Under 160 points is not a passing grade and the class will have to be re-taken, each assignment and participation not received will have a zero (0) score unless contact has been made with instructor.   


Description of Final Signature Assignment
There are five (5) parts to this portfolio: The first assignment focuses on the philosophy of assessment with three or more purposes of assessment and justification for each (1-2 pages), including a one page (1 page) reflection paper. The second assignment compares and contrasts four (4) assessment types and describes each assessment that could be in a table format. You will choose four (4) types of assessments from the following: Selected Response, Essay, Performance, Personal Communication, or Disposition. Paper should have at least 3 references to current literature on assessment.. The third assignment is the two (2) UbD lesson plans with two (2) days of activities that includes the Common Core Standards for Language Arts or Math at http://wetserver.net/hcpsv3_staging/cc/common-core.jsp or HCPS III at (http://standardstoolkit.k12.hi.us/ common-core/),for other subject areas, and assessments that includes a Blueprint Assessment Plan according to Bloom’s Taxonomic Levels for the learning targets (objectives) and the types of assessments. The fourth assignment are assessment types for: Selected Response Test, Essay Test, Performance Assessment, and Personal Communication according to the Assessment Portfolio Compilation document. The fifth assignment includes works cited for your philosophy, assessment types, and lesson plans.     
PLEASE NOTE THAT THE SAMPLE PORTFOLIO MAY NOT BE ON THE CONTENT THAT YOU WILL BE WRITING ABOUT.  
 Read textbook, Understanding by Design chapter 10 and articles, “Bloom’s Six Taxonomic Levels” and “Bloom’s Verbs” as reference in writing your Blueprint Assessment Plan and chapters 11 & 12 in writing your two (2) UbD lesson plans
SIGNATURE ASSIGNMENT /RESEARCH PAPER RUBRIC

	 
	Exceeds (4 pts) 
	Meets (3 pts) 
	Falls Below Expectations 
(2 pt) 
	Does Not Meet (1 pt) 

	Philosophy of Assessment (2, 12%) 
HI-CHAM-ED-PB-SE-PO.2 

HI-HTSB.1 
	Accurately explains three or more purposes of assessment; cites relevant examples and justification for each, and proficiently lays out how assessment can be used to address the needs of diverse learners and improve instruction providing additional information to defend philosophy. 
	Adequately explains three or more purposes of assessment; cites relevant examples and justification for each, and sufficiently lays out how assessment can be used to address the needs of diverse learners and improve instruction. 
	Paper explains less than three purposes of assessment and cites irrelevant examples or does not justify the purposes. Insufficiently lays out how assessment can be used to address the needs of diverse learners 
	There is no philosophy. 

	Types of Assessment, (3. 20%) HI-CHAM-MAS-ED-PO.1 HI-HSTB.4 

HI-HSTB .8
	Explicit comparison of the four (4) types of assessments (selected response, essay, performance, personal communication, disposition) indicating the appropriateness according to the expected outcomes that are aligned to the learning targets, and other critical information.                     
	Compares and contrasts the four (4) types of assessment (selected response, essay, performance, personal communication, disposition) in terms of appropriate achievement targets, advantages and disadvantages. 
  
	Missing two or more elements.
	There are no comparisons of assessment types.

	IDEAS (1, 20%) HI-CHAM-ED-PB-SE-PO.1 HI-HTSB.3 HI-HTSB.4 HI-HTSB.8 
	Research is done exceedingly well with   references and APA formatted, two (2) with two (2) days of activities UbD lesson plans with assessments and a quality Blueprint Plan according to Bloom's Taxonomy addressing learning targets. 
	A solid paper, responding appropriately to assignment. Clearly stated thesis or central idea is developed and communicated. Understands and evaluates its sources, clearly defines terms. 
	Missing two or more essential components. 
	There are no UbD lesson plans and Blueprint Plan. 

	Selected Response Test (4, 8%) CEC.CC.3

HI-HTSB.3

HI-HTSB.8 
	Includes items using at least 3 different formats (multiple choice, true/false, matching, fill-in), aligned to appropriate standards. Includes clear directions an scoring guide 
	Items total using at least 2 different formats (multiple choice, true/false, matching, fill-in), aligned to appropriate standards. 
	Missing two or more elements. 
	No examples of a selected response and grading score in the portfolio. 

	Essay Test (5,8%) 
	Instrument that requires one long written response (1 page or more) or 3-4 questions each requiring a paragraph response, and aligned to appropriate standards. Includes clear directions and an appropriate rubric. 
	Information is clearly stated on the requirements of a written response and/or questions are written to align with the appropriate standards.
	Missing two or more elements. 
	No examples of written response or questions and rubric in the portfolio. 

	Performance Assessment (6,8%) 
	Performance assessment is exceedingly designed according to the appropriate standards. Instructions are clear to the task of the performance assessment. A rubric aligned to the standards is included. 
	Performance assessment is clearly designed. The rubric aligns with the appropriate standards for a performance assessment.

 

 

 

 
  
	 Missing two elements. 
	No examples of a performance assessment and rubric in the portfolio.

 

 

 
  

	 

Personal Communication (7,8%)
	Choose one of the following format:

· Student Interview 

· Class Discussion 

· Oral Examination 

· Response Journal or 

· Learning Log 

Questions are appropriately designed and tied to achievement targets; there is a rubric aligned to standards, and a plan for recording responses.
	Personal communication format includes questions and rubric that aligns to the standards. 
	Missing two or more elements.
	No examples of a personal communication and rubric in portfolio.

	Reflection (8,8%)
	There is a deep reflection on what was learned as a result of completing the portfolio.
	There is a brief reflection on what was learned as a result of completing the portfolio.
	There is a summative statement about the completion of the portfolio, but it is not reflective.
	There is no reflection.

	Presentation (9,8%)
	Portfolio is well organized. Reference list is complete and in APA style. Written work is professional in tone and contains no errors. 
	Portfolio is organized as described in the template. Reference list (works cited) is complete. Written work is professional in tone and contains few errors.
	Portfolio in not well organized; reference list is incomplete. Written work contains several errors.
	Portfolio in poorly organized and incomplete, There is no reference list. Written work contains numerous errors 


Signature Assignment:
To document candidates’ progress toward the mastery of the requisite knowledge, skills, and dispositions for teacher licensure, all required courses have a signature assignment. Signature assignments are assessed via a rubric linked to the relevant program learning outcome(s). All assignments must be submitted on LiveText, where candidates may view their assessment results and any comments from the instructor. The signature assignment for this course is the Research Paper, Unit Plan with UbD lessons, and Blueprint Assessment Plan.
  
Course Schedule/Calendar by Session:
	WEEK/DATE
	Activities 
	Assignments & Due Dates 

	Week 1
7/10/16
	Introduction to the Course. Provide a short synopsis of yourself. Include experiences in education and what areas you work in or are interested in for the future. Post Introduction in Week 1 and respond to one person

Readings covers classroom assessment for student success and understanding why we assess. The question will relate to the assigned chapters. 

Case study: Sketching a list to lessen anxieties in a high stakes test for students. 
	Readings: 

Read Stiggins & Chappius , chapters 1 & 2

Weekly Assignment
Weekly assignments due Friday in “Dropbox” (1-2 paragraphs)

Case Reports due Saturday in Week 1 (1 page report)

One response to Case Reports due Saturday  

	Week 2

7/17/16
	Learning targets in the areas of Knowledge and Understanding, Reasoning, Performance Skills, Products, and Conferences 
Read textbook, Understanding by Design

Case study: Developing learning targets from Common Core Standards. 
	Readings: 

Read Stiggins & Chappius, chapter 3 & 13

Weekly Assignment
Read Wiggins & McThighe, Introduction, chapters 1 & 2 and write a review/reflection on readings due Friday in “Dropbox” (1-2 paragraphs) 

Case Reports due Saturday  in Week 2

One response to Case Reports due Saturday 

	Week 3

7/24/16
	Readings covers the four categories of assessment methods from which to choose for any particular classroom assessment situation: selected response, essay, performance assessment, and personal communication. The question will relate to the assigned chapter. 
Read the article, “Preparing for a New Year: Building an Assessment Plan,” by Anne Davies, Ph.D. and write an article review.

Write a one-page paper, double-spaced on the important areas that you received from this video on Rick Stiggins & Chappius. 

Case study: Learning Targets and UbD 
	Readings: 

Read Stiggins & Chappius, chapter 4

Weekly Assignment
Article Review Assignment due Friday  in “Dropbox” (Follow the steps on “How to Write an Article Review)
Video Reflection
View a video at: http://www.youtube.com/watch?v=3BFGwg9vGJc&playnext_from=TL&videos=RZGbuu842KU
Paper due Saturday in “Dropbox” (1 page)

Case Reports due Saturday in Week 3 (1 page report). One response to Case Reports due Saturday

	Week 4

7/30/16
	Using selected response methods of assessment and understanding the patterns of reasoning.

Read the article, “Classroom Assessment for Deep Understanding: Shifting from Assessment Of Learning to Assessment For Learning and Assessment As Learning” by Lorna Earl and write an article review. 

Case study: Read “High School Essay” and answer the questions provided. 
	Readings: 

Read Stiggins & Chappius, chapter 5
 
Weekly Assignment
Article Review Assignment due Friday in “Dropbox” (Follow the steps on “How to Write an Article Review)

Case Reports due Saturday in Week 4 (1 page report)

One response to Case Reports due Saturday 

	Week 5
8/7/16

	Essay assessments align well with knowledge and understanding targets, as well as with various patterns of reasoning.

Write a 1-2 paragraph(s), double-spaced on the important areas that you received from the powerpoint presentation.

Case study: Read Scenario #1 and answer questions provided.
	Readings: 

Read Stiggins & Chappius, chapter 6

Take Chapter 6 quiz due Saturday
Weekly Assignment:
View powerpoint presentation “Assessment” in the “Doc Sharing” box

Paper due Friday  in “Dropbox” 

Case Reports due Saturday in Week 5 (1 page report) One response to Case Reports due Saturday

	Week 6

8/14/16

	How to use performance assessment effectively and monitor student success

Read textbook, Understanding by Design

Write a one-page paper, double-spaced on the important areas that you received from this video on Understanding by Design, Grant Wiggins.

Case study: Read Ms. Rodriguez Classroom and answer the questions.
	Readings: 

Read Stiggins & Chappius, chapter 7

Take Chapter 7 quiz due Saturday

Weekly Assignment
Read Wiggins & McThighe, chapters 5, 6, & 7 and write a review/reflection on readings due Friday in “Dropbox” (1-2 paragraphs) 

Video Reflection
View a video at: 
http://www.youtube.com/watch?v=WsDgfC3SjhM&feature=related
Paper due Saturday in “Dropbox” (1 page)

Case Reports due Saturday in Week 6 (1 page report)

One response to Case Reports due Saturday 

	Week 7

8/21/16
	How to direct personal interaction and assess student disposition with a variety of forms 

Case study: Read Ms. Ballards’s Classroom and answer the questions.
	Readings: 

Read Stiggins & Chappius, chapters 8 & 9

Chapters 8 & 9 quiz by Saturday
Weekly Assignment
Use this time to start on your Signature Portfolio
Case Reports due Saturday in Week 7 (1 page report)

One response to Case Reports due Saturday

	Week 8

8/28/16
	Challenges facing the sharing of student achievement will be explored.

Read the article, “Preparing for a New Year: Building an Assessment Plan,” by Anne Davies, Ph.D. and write an article review. 

Case Study: Read the History Classroom and answer the questions. 
	Readings: 

Read Stiggins & Chappius, chapter 10

Take Chapter 10 quiz due Saturday
Weekly Assignment
Article Review Assignment due Friday in “Dropbox” (Follow the steps on “How to Write an Article Review)

Case Reports due Saturday in Week 8 (1 page). One response due Saturday

	Week 9

9/4/16

	Write a one page paper, double-spaced on the important areas that you received from this video on Rubistar 4 Teachers 

Read textbook, Understanding by Design
	Video Reflection
View a video at: https://www.youtube.com/watch?v=oZPAbflFwAg&list=PLFFFEBAA5DB71F6EA (Links to an external site.)
Paper due Saturday, in “Dropbox” (1 page)
Weekly Assignment 
Read Wiggins & McThighe chapters 8 & 9 then write a review/reflection due Friday,  in “Dropbox” - Unit 9 Weekly Assignment

	Week 10

9/11/16
	Read textbook, Understanding by Design chapter 10 and article “Bloom’s Verbs” as reference in writing your Blueprint Assessment Plan and chapters 11 & 12 in writing your two (2) UbD lesson plans 
	FAREWELLS to classmates – 5 points, by March 22 and no later
SIGNATURE ASSIGNMENT DUE IN LIVETEXT ON SATURDAY,   SEPTEMBER 10, BY 11:59 PM.  


*The instructor has the right to change the syllabus at any time and in any way. Under 160 points is not a passing grade and the class will have to be re-taken, each assignment and participation not received will have a zero (0) score unless contact has been made with instructor.   
Other Readings/Recommended Texts: 

Publication manual of the American Psychological Association. (6th ed.) (2001).Washington, DC: American Psychological Association. ISBN 1-55798-791-2.

State of Hawaii, Department of Education, Special Education Rules and Regulations, 

Chapter 60; and the 504 Act, that can be found at http://doe.k12.hi.us/specialeducation/index.references/htm
The Family Educational Rights and Privacy Act (FERPA) (20 U.S.C. § 1232g; 34 CFR Part 99), can be found at http://www2.ed.gov/policy/gen/guid/fpco/ferpa/index.html
Other Resources:
· Chaminade library at www.chaminade.edu/library
· Common Core Standards at http://wetserver.net/hcpsv3_staging/cc/common-core.jsp
· Hawaii Content & Performance Standards III (HCPS III) at http://standardstoolkit.k12.hi.us/index.html
· Hawaii General Learner Outcome (GLO) at http://reportcard.k12.hi.us/teachers_admin/files/GLO_rubric_1022.pdf
· Hawaii Teacher Standard Board (HTSB) at http://www.htsb.org/html/details/teacherstandards/teachers.html
· Individual with Disabilities Education Act (IDEA) at http://idea.ed.gov/
For technical questions: contact the Chaminade eCollege helpdesk at: helpdesk@chaminade.ecollege.com, or call toll free at: (866) 647-0654
University Policies:
Attendance: As stated in the Chaminade University Catalog, students are expected to attend all classes for courses in which they are registered. Students must follow the attendance policy of the Division as appropriate for the course format (on-ground, hybrid, or online). Penalties for not meeting the attendance requirements may result in lowering of the grade, withdrawal from the course, or failing the course.
A summary of the Education Division’s attendance policy is attached at the end of this syllabus.
Writing Standards:  All work submitted by Chaminade University students must meet the following writing standards.  Written assignments should:

1) Use correctly the grammar, spelling, punctuation, and sentence structure of Standard Written English.

2) Develop ideas, themes, and main points coherently and concisely.

3) Adopt modes and styles appropriate to their purpose and audience.

4) Be clear, complete, and effective.

5) Carefully analyze and synthesize material and ideas borrowed from sources.  In addition, the sources of the borrowed material should be correctly acknowledged to avoid plagiarism.
Plagiarism:  “Plagiarism is the offering of work of another as one’s own.  Plagiarism is a serious offense and may include, but is not limited to, the following:

1) Complete or partial copying directly from a published or unpublished source without proper acknowledgement to the author.  Minor changes in wording or syntax are not sufficient to avoid charges of plagiarism.  Proper acknowledgement of the source of a text is always mandatory.

2) Paraphrasing the work of another without proper author acknowledgement.

3) Submitting as one’s own original work (however freely given or purchased) the original exam, research paper, manuscript, report, computer file, or other assignment that has been prepared by another individual.

Please refer to your Student Handbook and the Graduate Catalog for other important institutional and academic policies including more detailed information regarding Grading, Plagiarism, Classroom Deportment, Freedom of Expression, Add/Drop, Disabilities, and others.

Ethical Behavior
Each student is expected to maintain high standards of honesty, ethical behavior, and academic integrity. Students should conduct themselves in a professional manner as outlined in the Field Experiences Manual at http://cuhedoffice.googlepages.com 

In the cases of alleged academic dishonesty (such as plagiarism, cheating, claiming work not done by the student, or lying) where a faculty member observes or discovers the dishonesty, the faculty members may choose to confront the student and handle the matter between the faculty member and the student, or the faculty member may choose to refer the incident to the Dean or Graduate Program Director. (If the Dean or the Director is the instructor in question, the concern should be directed to the Provost; if the Provost is the instructor in question, the concern should be directed to the President.) If the faculty member chooses to confront the situation and it is not satisfactorily resolved between the faculty member and the student, the matter may then be referred or appealed to the Dean or Director. In either case, the Dean or Graduate Program Director may choose to resolve the matter through a meeting with both the student and the faculty member, or refer the matter to the Provost. The findings, in either case, are final.

Disabilities/Diversity/Full Inclusion:  Chaminade University of Honolulu is committed to a policy of non-discrimination and recognizes the obligation to provide equal access to its programs, services, and activities to students with disabilities.  Chaminade will provide assistance for any student with documented disabilities. Any student who believes that he or she may have a disability and need classroom accommodations must contact Dr. June Yasuhara at 735-4845 or 739-4603 at the Counseling Center (office next to Security) or e-mail at jyasuhar@chaminade.edu in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act. It is important to contact them as soon as possible so that any accommodations can be implemented in a timely fashion. A determination will be made if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act. It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Beyond the legal requirements Chaminade’s Education Division is committed to an integral, quality education that begins with respect for the complexity and diversity of each person. Subsequently, faculty members attempt to engage the whole person with quality courses and activities that challenge the intellectual, emotional, aesthetic, physical, and ethical dimensions that make up each student's life experience.  
Education Division Attendance Policy (Revised 3/8/10)
As stated in the Chaminade University Catalog, students are expected to attend all classes for courses in which they are registered. 
Students must follow the attendance policy as stipulated in the syllabus of Education Division courses. Penalties for not meeting the attendance requirements may result in lowering of the grade, withdrawal from the course, or failing the course.
1. Excused Absences. 
1.1. Since it is expected that students will participate in all class sessions, excused absences are only granted in exceptional situations where evidence is provided by the student to the instructor. Examples would include illness (with verification by a doctor) or the death of a close family member. Students should notify their instructors when a situation prevents them from attending class and make arrangements to complete missed assignments. While notification of the instructor by a student that he/she will be absent is courteous, it does not necessarily mean the absence will be excused. 

1.2. In cases where excused absences constitute a significant portion of a course’s meetings (e.g., more than 20% of on-ground course meetings, or a significant portion of online or hybrid courses), the instructor should refer the case to the Dean with a recommendation on how the case should be handled (e.g., withdrawal or incomplete). 
2. Unexcused Absences. Chaminade University policy states that in cases where unexcused absences are equivalent to more than a week of classes the instructor has the option of lowering the grade. In the Education Division we have added detailed guidelines to cover different types of courses and class schedules:
2.1. On-ground courses. When unexcused absences total more than 10% of the number of classes will result in a lowering of the overall grade by one letter grade. A student who misses 20% or more should withdraw or be administratively withdrawn.

a. Accelerated Semester Classes (10 classes): More than one absence lowers grade one letter. Missing more than two classes results in failure or withdrawal.

b. Undergraduate Day Courses TTh (30 classes): More than 3 absences lowers grade one letter. Missing more than six classes results in failure or withdrawal.

c. Undergraduate Day Courses MWF (45 classes): More than 4 absences lowers grade one letter. Missing more than nine classes results in failure or withdrawal.
2.2      Hybrid courses (online combined with 3 or more on-ground meetings) One absence from on-ground classes lowers grade one letter. Two or more absences from on-ground meetings results in failure or withdrawal.  For the online portion of the course the instructor will specify and enforce expectations for online participation and receipt of assignments appropriate to the design of the course.
     Online courses and online portion of hybrid courses
14

