Chaminade University

Masters of Science in Counseling Psychology

PSY 776: Crisis Counseling – School Counseling
Winter 2016 Syllabus
January 11, 2016 to March 18, 2015
Instructor:
Darren Iwamoto, Ed.D, LMHC

Phone:      (808) 739-4604

Office:

Behavioral Sciences, Room 116

Email:      diwamoto@chaminade.edu
Office Hours:
Wednesday & Friday 4:30 pm to 5:30 pm.  If you need to speak with me any other time, please feel free to contact me and a meeting can be arranged.
Class Time: Friday 5:30pm to 9:30pm


Location: Behavioral Sciences 102
Catalog Course Description

Students will become familiar with the crisis intervention approach to the delivery of mental health services. Students will examine various types of life crises and determine appropriate interventions for each.  This is a required course for the School Counseling emphasis. 
Program Linking Statement

This course develops and assesses the skills and competencies for the MSCP program School Counseling emphasis student learning outcomes of:  1) Program Development, Assessment, Implementation and Evaluation Within a School Counseling Context; 2) Counseling Theories and Skills Relative to a School Counseling Context; and 3) Consultation Relative to a School Counseling Context.  In addition, this course also addresses the MSCP core program student learning outcomes of:  1) Professional Issues and Ethics; 2) Research and Evaluation; and 3) Social and Cultural Foundations.


Required Text:

James, R. & Gilliland, B. (2013). Crisis intervention strategies (7th Ed.). Belmont, CA: Brooks/Cole.
Course Description

Students will become familiar with the crisis intervention approach to the delivery of mental health services and how these interventions can be applied in a school campus setting.  Focus will be on the practical implementation of crisis theories as well as best practices in school crisis counseling.
     It is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctoral school application, etc.

Course Integration of Hawaii Counselor Standards

Pre-service counselors will develop a knowledge base for learning about counseling as specified by the ten areas specified by the Hawaii Teacher Standards Board:

Standard I – Focuses on the Learner
The effective counselor consistently engages students in appropriate experiences that support their development as independent learners.

Class Integration:  Counseling students will learn primary interventions of how to promote safety for all students, as well as ways to provide students with appropriate resources so as to support students in a variety of crisis situations.
Standard II – Creates and maintains a safe and positive learning environment
The effective counselor consistently creates a safe and positive learning environment that encourages social interaction, civic responsibility, active engagement in learning and self-motivation.

Class Integration:  Counseling students will gather resources and have well developed plans for a variety of potential school crises.  This will provide pre-service counselors with skills to effectively engage future students in the crisis process.  
Standard III – Adapts to learner diversity

The effective counselor consistently provides opportunities that are inclusive and adapted to diverse learners.

Class Integration: Pre-service counselors will gain an awareness of one’s own cultural biases; knowledge about the status of different cultural groups; and skills to effect culturally appropriate interventions. 
Standard IV – Fosters effective communication in the learning environment
The effective counselor consistently enriches communication in the learning environment.

Class Integration:  Pre-service counselors will role play a myriad of potential crisis situations, so as to bolster their ability to enrich communication in the school environment.
Standard V – Demonstrates knowledge of content
The effective counselor consistently demonstrates competency in content area(s) to develop student knowledge and performance.

Class Integration:  Students will be required weekly to display application of crisis theory in a variety of ways (i.e. classroom participation, quizzes, journal responses, and role playing).  Student’s will also be working throughout the course on a culminating project and will be required to take a final exam.
Standard VI – Designs and provides meaningful learning experiences

The effective counselor consistently plans and implements meaningful learning experiences for students.

Class Integration:  Pre-service counselors will show the ability to create appropriate crisis plans as well as implement best practices in crisis situations. 
Standard VII – Uses active student learning strategies
The effective counselor consistently uses a variety of active learning strategies to develop students’ thinking, problem-solving and learning skills.

Class Integration:  Pre-service counselors will learn strategies that engage students in the crisis process.  Emphasis on education and prevention of future crises will be taught and assessed utilizing a variety of measures.
Standard VIII – Uses assessment strategies
The effective counselor consistently applies appropriate assessment strategies to evaluate and ensure the continuous intellectual, social, physical and emotional development of the learner.

Class Integration:  Pre-service counselors will learn assessment techniques to use in a variety of crisis situations.
Standard IX – Demonstrates professionalism

The effective counselor continually evaluates the effects of his and her choices and actions and actively seeks opportunities to grow professionally.

Class Integration:  Pre-service counselors will be required to rate peers performance as well as self rate their own strengths and weaknesses.
Standard X – Fosters parent and school community partnerships

The effective counselor establishes and maintains strong working relationships with parents and members of the school community to support student learning.
Class Integration:  Pre-service counselor will gather a myriad of potential outside resources to employ when actual service begins.

Source: http://www.htsb.org/standards/counselor/

Hawaii Teacher Standards Board Code of Ethics

Preface

The Hawaii Teacher Standards Board Code of Ethics supports the vision, core values, and mission of the board in fostering professional standards for teachers, not only with regard to academic rigor, but to include the highest ethical standards of professional conduct which foster commitment to students, the profession, and the community. This code is intended to advance the teaching profession, to guide the professional behavior of P-12 educators in the State of Hawaii, and to form the basis for disciplinary action taken by the Board, as authorized in Hawaii Revised Statutes §302A-807.
 

Principle I: Commitment to Students
Hawaii P-12 educators shall:

· Provide students with appropriate educational services based on research and accepted best practices

· Provide services to students in a nondiscriminatory manner

· Take all reasonable precautions to protect the health, safety and well being of students

· Maintain a respectful, professional relationship with students

· Keep information about students in confidence, unless disclosure is required by law or serves a professional purpose

· Nurture in students life-long respect and compassion for themselves and others

· Promote the right and freedom of students to learn, explore ideas, develop learning skills and acquire the necessary knowledge to achieve their full potential

· Not exploit professional relationships with students for personal gain

Principle II: Commitment to the Profession

Hawaii P-12 educators shall:

· Exhibit behaviors which uphold the dignity of the profession

· Be fair and equitable in their treatment of all members of the profession in a nondiscriminatory manner

· Keep information about colleagues in confidence, unless disclosure is required by law or serves a compelling professional purpose

· Continue to study, apply, and advance the professional knowledge base for P-12 educators and maintain a commitment to professional education

Principle III: Commitment to the Community

Hawaii P-12 educators shall:

· Distinguish between personal and institutional views in communication to the public

· Be truthful in representing facts concerning educational matters

· Decline any gratuity, gift, or favor that would impair or influence professional decisions or actions

· Make information about education research and best practices available to students, parents, colleagues, and the public

· Be open and honest with students, parents, colleagues, and the public

Source: http://www.htsb.org/standards/code-of-ethics/

Student Learning Outcomes

Students will demonstrate an understanding of:

· Professional and ethical issues in crisis counseling in the context of school settings.

· Skills needed to develop interventions and appropriate outcome measures in context of a crisis occurring in school settings.

· Important theoretical perspectives in crisis counseling.

· Skills which are necessary to identify and utilize best practices in developing a crisis counseling intervention in the context of school settings. 

· Skills which are necessary to conduct culturally appropriate assessments and interventions in the context of crises occurring in the school setting.

· Relationships between crisis intervention programs developed for school settings and school mandates related to fostering the educational achievement of all students, including relevant provisions of the HTSB and the General Learner Outcomes developed by the Hawaii Department of Education.

· Crisis intervention theories and application of best practices in a variety of contexts.

· Students will be able to identify the three basic Crisis Intervention Models, how to distinguish and identify the type of crisis, key factors in crisis situations; inclusive of planning, preparation, and response strategies for crisis intervention.

· How to distinguish and identify risk factors for suicide; to include exposure to various risk assessment tools and best practice strategies used to rate suicide lethality.

· How to distinguish and identify PTSD, sexual assault/partner violence, chemical dependency, co-dependency, personal loss/bereavement, and burnout (student, self, and colleague).

· Contexts (Elementary vs. Secondary) will be able to develop crisis plans relevant to developmental and psychosocial concerns.

· The utilization of outside agencies and community resources that may add in the crisis process.

· The professional, legal, and ethical issues and conflicts currently pertinent in the field.

· Produce a comprehensive crisis intervention plan that may be implemented at a school site.

Academic Honesty

Academic honesty is an essential aspect of all learning, scholarship, and research. It is one of the values regarded most highly by academic communities throughout the world. Violations of the principle of academic honesty are extremely serious and will not be tolerated. 

Students are responsible for promoting academic honesty at Chaminade by not participating in any act of dishonesty and by reporting any incidence of academic dishonesty to an instructor or to a University official. Academic dishonesty may include theft of records or examinations, alteration of grades, and plagiarism.

Questions of academic dishonesty in a particular class are first reviewed by the instructor, who must make a report with recommendations to the Dean of the Academic Division. Punishment for academic dishonesty will be determined by the instructor and the Dean of the Academic Division and may range from an 'F' grade for the work in question to an 'F' for the course to suspension or dismissal from the University.
Attendance 

If you miss more than one class, you will be given a “C” and you must retake the class. (Graduate programs policy) 

Please note that regardless of reason more than one (1) missed class will result in a failing grade.

Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class must contact Dr. June Yasuhara, 735-4845, at the CUH Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact Dr. Yasuhara as soon as possible so that accommodations are implemented in a timely fashion.

Assignments
Student performance, relative to the Student Learning Outcomes (SLO) stated above, will be assessed.  You will be asked at specific points throughout the course to demonstrate what you have learned through various activities and assignments.

	Assignment
	Description
	Points
	Applicable SLO

	Final Examination
	This Final Examination will cover all of the required readings assigned from Week 1 through Week 9, videos shown in class, material from the presentations, the Marianist Values, and the Scientific Method. 
	100 points
	1,2,3,4,5,6,7

	Community Referral Notebook
	Each student will be asked to develop a referral notebook that details crisis services available in their community.  At minimum, the following categories are required.
· Adult Protection

· Child Protection

· General Counseling Services

· Domestic Violence Services

· Substance Abuse Services

· Health Counseling

· HIV/AIDS/STD

· Hotlines

· Sexual Assault

· Support Groups

· Suicide Prevention

· Shelters

· Parenting Services

· Elderly Services

· Job Training/Placement

· Financial Assistance/Services

· Public Assistance Programs

· Veteran Services

The Community Referral Notebook should be appropriately tabbed to ensure ease of use.
Each resource should contain the following information:

· Name of the Agency

· Phone Number(s)

· Hours of Operation

· Service(s) Description(s)

· Service Area (e.g., Oahu, Maui, Honolulu-only, etc.)

· Eligibility

· Target Population

· Fees


	50 points
	3 & 8

	Crisis Situation and Intervention Plan Presentation
	Each student will be required to complete a presentation on a crisis situation and develop an intervention plan for working with the population affected.  You will select a crisis situation from the topic list provided by the instructor and will research it thoroughly.  The following are topics have been approved.  If you would like to propose a topic, you are free to do so.

· Response to student suicide in an elementary school or secondary school (video and/or role-play required) Week 3
· Response to sudden death of a beloved family or community member (i.e., teacher, principal, coach, pastor, etc…) (video and/or role-play required) Week 6
· Response to a natural disaster resulting in mass casualties and losses (video and/or role-play required) Week 7
· Response to man-made disaster resulting in mass casualties and losses (video and/or role-play required) Week 7
· Response to school violence (e.g., shooting) (video and/or role-play required) Week 9
· Response to bullying (physical, psychological, & cyber) (video and/or role-play required) Week 9
· Response to victim of domestic violence in crisis (video and/or role-play required) Week 4
· Response to sexual assault (video and/or role-play required) Week 8
· Response to diagnosis of fatal disease (video and/or role-play required) Week 6
· Response to victim of a traumatic experience (posttraumatic stress disorder) (video and/or role-play required) Week 5
· Response to child abuse (video and/or role-play required) Week 4
· Response to elderly abuse (video and/or role-play required) Week 4
· Response to gang violence (video and/or role-play required) Week 3
· Response to chemical dependency (video and/or role-play required) Week 5
Areas to be covered in the presentation include, but not limited to: a) a description of the crisis, b) explanation of the dynamics of the crisis situation, c) provide evidence of best practice pertaining to the intervention and/or treatment/counseling approach, d) ethical and cultural challenges pertaining to this crisis, e) personnel and services to be mobilized (if applicable) – strategies for the initial, intermediary, and long-term responses to the crisis, and f) how to prevent further traumatic reactions (e.g., after-care models, follow-up procedures, etc...).    

In addition to the presentation there are also two additional requirements. 

1. Depending on the topic, each presenter will also facilitate a class role-play and/or provide a video that best depicts the crisis and/or the crisis intervention strategy.  Instructor approval is required.

2. Each student must prepare a minimum one-page handout of the information he/she presented on.  
A minimum of three unique peer-reviewed journal articles must be cited using proper APA format at the end of the handout.  These peer-reviewed journal articles must be recent (no more than 10 years old).  You can use your text, but your text does not count as one of the three required sources.  Please note that general websites do not count as a peer-reviewed source.
Each presentation should be approximately 30 minutes in length, but not to exceed 60 minutes.

	50 points

	1,2,3,4,5, 7 & 8

	Role-Play Preparation Literature Review Paper & Peer Review
	Throughout this course, you will participate in various role-plays simulating a client in crisis.  In preparation for your role as the client, you will be required to submit a 1000 word literature review paper on the crisis situation of your choice.  Here are the approved crisis situations:
· Anxiety

· Depression
· Anger
In approximately 1000 words you will:

1. Define the topic (overview)

2. Define the topic from a sociocultural perspective

3. Define the topic from a biological perspective

4. Identify the best practice approach.  It is critical in explaining why and how you were able to determine the approach as a best practice.  Non-psychopharmaceutical approaches only.
You must have a minimum of 10 peer-reviewed journal articles referenced.  You can use additional sources, but please ensure that they are credible sources.
Peer Review Exercise

During class on Week 6 you will peer review two (2) of your peer’s papers.  You will provide constructive feedback on the strength of your peers’ papers as well as recommendations for improvement.  

The author will be required to submit the copy of their draft with the comments written on them with the final version of their paper.  The author is not required to follow the recommendations, but should take them all into consideration.  

	100 points
	1, 2, 6, & 8


     Total Possible Points. =  300



All assignments will be collected at the beginning of class.  No assignments will be accepted after its due date unless prior arrangements have been agreed upon with the instructor.

Grading
A = 300 - 270
B = 269 – 240
C = 239 – 210
F = 209 – 0 

Attendance 

If you miss more than one class, you will be given a “C” and you must retake the class. (Graduate programs policy) 

Please note that regardless of reason more than one (1) missed class will result in a failing grade.

Title IX Statement

Chaminade University of Honolulu recognizes the inherent dignity of all individuals and promotes respect for all people.  Sexual misconduct will NOT be tolerated at Chaminade.  If you have been the victim of sexual misconduct, we encourage you to report this matter promptly.  As a faculty member, I am interested in promoting a safe and healthy environment.  Should I learn of any sexual misconduct, I am required to report the matter to the Title IX Coordinator as part of my mandatory reporting responsibilities.  If you wish to speak to a confidential source, you may contact Dr. June Yasuhara in the Personal Counseling Center on the Chaminade campus.  Phone | 808.735.4845 |

Tentative Course Schedule

J = James, R. & Gilliland, B. (2013). Crisis intervention strategies (7th Ed.). Belmont, CA: Brooks/Cole.
	Date
	Focus
	Readings 
	Assessment Due

	Wk 1


	· Welcome, Introductions, Course Syllabus review
· Chapter 1 – Approaching Crisis Intervention
· How do you define a crisis?
· Chapter 16 – Human Services Workers in Crisis: Burnout, Vicarious Traumatization, and Compassion Fatigue

· Video – Girlhood

· Inquiry exercise to determine individual presentation topics
	J = Chapters 1 & 16
	

	Wk 2

	· Check – in

· Chapter 2 – Culturally Effective Helping

· Chapter 3 – The Intervention and Assessment Models
· Discussion on Maslow’s Hierarchy of Needs, Solution-Focused Therapy, Systems-Thinking, and Emotional Intelligence
· Basic Crisis Intervention Skills
· Human Trafficking
· Video – Rape for Profit
	J = Chapters 2, 3, 4, 5, & 6
	

	Wk 3

	· Check – in

· QPR Training

· Chapter 8 – Crisis of Lethality
· Video – Kevin Briggs
· Presentation: ____________________

· Presentation: ____________________
	J = Chapter 8

	Community Referral Notebook is due

	Wk 4

	· Check – in

· Chapter 10 – Partner Violence

· Child Abuse & Elderly Abuse
· Video – Domestic Violence & Children
· Video – Defending Our Lives
· Presentation: ____________________

· Presentation: ____________________
	J = Chapter 10
	

	Wk 5


	· Check – in

· Chapter 7 – Posttraumatic Stress Disorder

· Chapter 11 – Chemical Dependency

· Video  - Hell and Back Again
· Presentation: ____________________

· Presentation: ____________________
	J = Chapters 7 & 11
	

	Wk 6

	· Check – in

· Peer Review Exercise

· Chapter 12 – Personal Loss: Bereavement and Grief
· Presentation: ____________________

· Presentation: ____________________
	J = Chapter 12
	Role-Play Preparation Literature Review Paper Peer Review Exercise

	Wk 7


	· Check – in

· Topic – Chapter 17 Disaster Response

· Video  - Massacre at Virginia Tech (follow up discussion on the national response to this tragedy)

· Role-Play  - Anxiety
· Presentation: ____________________

· Presentation: ____________________
	J = Chapters 17
	Role-Play Preparation Literature Review Paper is due



	Wk 8

 
	· Check – in

· Chapter 9 – Sexual Assault
· Video – Audrie Pott saw details online of sex assault
· Video – In memory of Audrie Pott
· Video – 17yr old girl Rehtaeh Parsons commits suicide
· Video – Steubenville Ohio
· Role-Play  - Depression
· Presentation: ____________________

· Presentation: ____________________
	J = Chapter 9
	

	Wk 9


	· Check – in

· Chapter 13 – Crisis in Schools
· Video – Columbine: Understanding Why
· Role-Play  - Anger
· Presentation: ____________________

· Presentation: ____________________
	J = Chapters 13,  14, & 15
	

	Wk 10

	· Check – in

· Final Examination
	
	Final Examination


Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith
Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education
In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.
3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.
4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  
5. Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

     Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 
     by Chaminade University of Honolulu, St. Mary’s University and University of Dayton.
             Each of these characteristics is integrated, to varying degrees, in this course.

SCIENTIFIC METHOD DEFINITIONS

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.








Research Design in Counseling







Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.








Research Method in Social Relations







Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.








Methods In Behavioral Research; Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.

http://allpsych.com/researchmethods/replication.html   
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