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ED 420 Integrated Curriculum (Elementary)
	Semester/Year
Fall 2014 (August 25th – December 12th, 2014)
	Instructor:
Sheri T. Fitzgerald, M.Ed. 

	Course# and Credits:
ED 420 (3 credits)
	Email:
Sheri.fitzgerald@adjunct.chaminade.edu 

	Class Title:
Integrated Curriculum (Elementary)
	Phone:
(808) 457-9116  (cell)


	Course Format:
On-Ground (15-week term)
Location:  Education 102, Brogan Hall

	Office Hours/When to Contact:
Tues/Thurs 9am to 11am; 1pm to 3pm; and by
appointment

	Class Time/Day:
Weekly meetings on-ground on Tuesdays & Thursdays, from 11:30am – 12:50pm

	O&P/Service Requirement:
10 hours of Observation & Participation required

	Required Textbooks:
Wiggins, G., & McTighe, J. (2005). Understanding by Design (Expanded 2nd Edition). Alexandria, VA: ASCD. 
ISBN  1-4166-0035-3

Owocki, G. (2012). The Common Core Lesson Book, K-5: Working with increasingly complex literature, informational text, and foundational reading skills. Portsmouth, NH: Heinemann.  
 ISBN: 9780-3250-4293-0 (spiral bound ed.)

	Optional Textbooks:
· Tomlinson, C. A. (2014). The differentiated classroom: Responding to the needs of all learners. Alexandria, VA: ASCD.  
ISBN:  978-1-4166-1860-7
· Wiggins, G., & McTighe, J. (2011). The Understanding by Design Guide to Creating High Quality Units. Alexandria, VA:  ASCD.     IBSN:  978-1-4166-1149-3










Course Description:
ED 420 Integrated Curriculum (3)
This course provides an examination of the broad aims of education through the inquiry approach on the sciences, including physical science, botany, zoology, earth elements, geography, and history. Emphasis is on writing a science- and/or social studies-based curriculum that unfolds throughout all the content areas that is developmentally and culturally appropriate; and on preparing teachers to address critical literacies, as supported by the National Common Core State Standards (NCCSS). Current research is examined. Required: 10 hours of O&P Prerequisites: Pass Praxis I, ED 220, ED 320, ED 321, ED
322, ED 323, ED 324, ED 325, and ED 326.

Conceptual Framework:

The Education Division’s Conceptual Framework is based upon a set of beliefs that flow from the University’s vision and mission statements, the Division’s vision and mission statements, and the core academic beliefs of Chaminade University.  These values and beliefs are based on the Catholic Marianist principles; a commitment to mentor teacher and educational leader candidates to their fullest potential; a commitment to teaching, scholarship and research; and a commitment to serve the university and the larger community.  This alignment is designed to prepare education professionals who meet the National Council for Accreditation of Teacher Education (NCATE) standards for effective teaching by demonstrating professional dispositions and empathy, content knowledge, and the pedagogical/leadership skills to work effectively work with a diverse community of learners.

Program Learning Outcomes (PLOs):

Successful teacher candidates in Chaminade initial teacher licensure programs will demonstrate knowledge, skills, and dispositions in the following areas:

	PLO1
	Content Knowledge (Knowledge of subject matter)

	PLO2
	Developmentally Appropriate Practice (Knowledge of how students develop and learn, and engagement of students in developmentally appropriate experiences that support learning )

	PLO3
	Pedagogical Content Knowledge (Knowledge of how to teach subject matter to students and application of a variety of instructional strategies that are rigorous, differentiated, focused on the active involvement of the learner) 

	PLO4
	Educational Technology (Knowledge of and application of appropriate technology for student learning) 

	PLO5
	Assessment for Learning (Knowledge of and use of appropriate assessment strategies that enhance the knowledge of learners and their responsibility for their own learning)

	PLO6
	Diversity (Skills for adapting learning activities for individual differences and the needs of diverse learners and for maintaining safe positive, caring, and inclusive learning environments)

	PLO7
	Focus on Student Learning (Skills in the planning and design of meaningful learning activities that support and have positive impact on student learning based upon knowledge of subject matter, students, the community, curriculum standards, and integration of appropriate technology)

	PLO8
	Professional & Ethical Dispositions and Communication (Professional dispositions, professionalism in teaching, and ethical standards of conduct consistent with Marianist values, and positive and constructive relationships with parents, the school community and professional colleagues)



Course Objectives:

At the end of this course, the students will:

	CLO 1
((InTASC 1,8)
	Demonstrate knowledge and understanding of learning theories and learning styles, and student-centered teaching strategies 

	CLO 2
(InTASC 7)
	Use appropriate Common Core State Standards for individual lesson plans and unit plans

	CLO 3
(InTASC 6,2)
	Demonstrate competent use of appropriate assessment and technology for the development of an integrated , culturally relevant unit of study 

	CLO 4
(InTASC 5)
	Utilize the backward design process to integrate at least three content areas with children’s literature and informational (non-fiction) text to produce  thematic units of study that address essential questions and promote deep levels of understanding



Linkages between Course Learning Objectives (CLOs) and Program Learning Objectives (PLOs):
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Essential Questions Addressed in This Course:
3-5 questions with link to CLO and PLO if possible
	Essential Questions

	Related CLOs
	Related PLOs

	How do teachers make connections between content areas to accelerate achievement for all students?
	1,2,4

	1,2,3,7


	What is the relationship between standards, benchmarks and performance assessments?
	2
	5


	Why is UbD an effective method for creating high-quality, culturally relevant, place-based thematic units of study?
	1,4
	6,7

	How can the use of high quality children’s literature facilitate students’ attainment of critical literacies across the curriculum?
	3,4
	4,7



Key Teaching-Learning Strategies:  (This is a day, undergraduate, on-ground course, with online components to be included through eCollege.) 

The learning strategies include:
· Weekly in-class discussions and interactions with peers 

· Written assignments (including Signature Assignment due in LiveText)

· Self-reflection based upon O&P experiences

· Individual research

Course Requirements:
	Assignment
	Pts
	Assignment Description
	Due Date

	
Thematic Integrated Unit topic & rationale
	
20

	Desired Results:  Stage 1 of UbD 
This first assignment starts with Stage 1 of UbD.  It’s the beginning of the end (desired results), so to speak!  In this assignment you will create a (first draft) narrative giving an overview of your unit.  This overview should include:  grade level, background information of the students (generalized student profiles & population you intend this unit to be for), the curriculum theme, three or more content/subject areas of focus along with key goals, standards, and benchmarks, the “big ideas” (2-3 generalized statements that are broad in nature and connected to the essential questions), and essential questions. Also you should briefly describe why this unit of study is important for your students to experience (the rationale).  

Remember, that this is just the beginning of the UbD process (Stage 1), and that this is a “work in progress.”  You’ll have the entire semester to work through and refine this stage and the Stages 2 and 3 as we go through this course.  

	Initial draft of Stage 1   due Week 4, Thursday, September 18th in class      

	Assessment Rubric and Unit Timeline
	
20 
	Assessment Evidence:  Stage 2 of UbD
Stage 2 of UbD focuses on connecting the key goals, understandings, essential questions, and “big ideas” from Stage 1 with authentic evidence of learning through performance tasks (assessment evidence).  Here in the first draft of Stage 2 you will prepare a description of how you plan on authentically assessing students for this unit of study as it relates directly to the standards, benchmarks, “big ideas,” and key concepts and skills.  

Submit a 1 to 2 page paper containing the descriptions of the performance tasks and other forms of evidence you will utilize to check for deep understanding (refer to the “Six Facets of Understanding” (chapter 4 of Wiggins & McTighe) throughout the span of this unit.  Also include at least one rubric (preferably for the culminating project/assignment in this unit) that reveals an authentic form of assessment based on student performance.  

In addition to these components of Stage 2, you will need to include a timeline for this unit of study.  Consider how many weeks this unit will span, how the lessons flow and connect in a logical manner, and how many days of each week that you will have your students involved in this unit.  Again, this assignment (like Stage 1) is a work in progress and will be initially due as a first draft.  You will have the remainder of this course to adapt, change, and refine as needed.  You may include tables, charts, diagrams, etc. to describe Stage 2 of this unit plan.  

*We will also discuss SLOs (Student Learning Outcomes) as they relate directly to the assessments in terms of baseline data and and progress of individual students.  

	Initial draft of Stage 2   due Week 8, Thursday, October 16th  in eCollege        

	Curriculum Map

	
20 
	Putting Stages 1 & 2 Together: Curriculum Map
This assignment is the brainstorming for what will be included in your signature assignment of the integrated thematic unit plan.  As noted, the “big ideas” and essential questions should drive the unit, and give the curriculum clear goals to strive for and is like a roadmap for having your students achieve deeper levels of understanding while adhering to standards and benchmarks and also keeping the learning and assessment authentic, relevant, and rigorous.  

You may use charts, diagrams, tables, etc. to show this curriculum map that includes the essential questions, the “big ideas,” the content areas (skills, concepts, standards/benchmarks addressed) (Stage 1) and the accompanying/associated assessments (Stage 2) and learning activities (Stage 3) (brief descriptions).  As the course comes to a close you will work to then develop the learning activities (Stage 3) in greater detail, to then arrive at your final assignment.  

	Due Week 12, Thursday, November 13th in class             

	Final (Signature) Assignment: Integrated Thematic Unit Plan 

	
80 
	Final (Signature) Assignment:  Integrated Thematic Unit Plan This is it!  Your final assignment for this ED 420 course is to design an integrated thematic unit plan.  This unit of study should be based on a theme chosen for the grade level of interest.  It should span at least 3 weeks and contain at least five (5) learning activities utilizing the WHERETO elements of design.  With the final lesson there should also be rubric to assess the learning of the students, based on performance tasks and benchmarks outlined in Stage 1 of the unit.  While the unit plan can potentially consist of more than five lessons, you can show a general progression for this signature assignment in a calendar/table format, and note that there are lessons in between (brief descriptions of these lessons might help) to reveal logical connections and scaffolded development of “big ideas” for this unit.  Consider using this signature assignment for student teaching and beyond, and know that you will continue to change, adapt, and refine this integrated unit plan as you teach.  Reflection on this process is ongoing, and a good teacher is certainly a reflective practitioner.  

Please follow the guidelines and prompts in LiveText to finalize this integrated thematic unit plan.  Utilize the template given to you in LiveText for this ED 420 course or follow the format and upload your own version as Word document for the submission.  Do refer to the Chaminade Education Division Integrated Unit Plan Rubric that accompanies this assignment in LiveText, as this is how you will be evaluated for this course.  

	Due by Thursday, December 11th (Final Examination week) in  LiveText (11:59pm)

	
O&P 10-hour Requirement


	
40

	O&P Requirement at Assigned School (10 hours):       
Over the span of this course (15 weeks) you will be expected to complete 10 hours of observation and participation with respect to learning theories and teaching/assessment strategies as they relate to integrated curriculum design (focus for this ED 420 course).  Your experiences in the classroom will vary, and do understand that you are a visitor at the assigned school and that you show utmost respect for the classroom teacher, students, and staff, while conducting yourself as a Chaminade University teacher candidate.  

To receive credit for this requirement you will need to get the hours signed off each time you visit (standard O&P form from Ms. Kathy Nishimura, our Field Services Director), observe, and participate in some way in the classroom.  This “participation” can come in the form of aiding the teacher as directed, interacting with the students during the learning activities (albeit whole class, small group, or individual help/tutoring), and/or teaching a “mini-lesson” to the class.  This is up to the discretion of your O&P teacher, so please do not demand that you need to do any/all of the above as a requirement for this course.  We will have weekly in-class discussions on your O&P experiences, and you will also create a journal of these experiences, to be turned in at the end of the term along with the signed O&P hours.    

	Ongoing, throughout the 15-week term at an assigned school

What’s Due:  (1) O&P hours to be completed a week prior to the final week of this fall term, on  Tuesday, November 25th; (2) 10 to 12 journal entries (weekly) due Thursday, December 4th in class

	
Participation & Attendance

	
20 


	Attendance & Participation In Class:
As a Chaminade University undergraduate student, you are expected to attend all class meetings and be able to interact with your peers and the instructor of the course in a respectful manner at all times.  You should be on time for class each week, communicate with respect for others, and show genuine interest in the subject matter in order to receive full credit.  If you are running late to class please notify the instructor and/or a classmate of this, and if absent then also inform the instructor through e-mail or by phone.  Please see the University Policies on Attendance at the end of this document.  

	Ongoing, throughout 15-week period 



Assessment:  Your performance in this course will be assessed on the following: 

1. UbD Stage 1:   Desired Results—Full points will be awarded for narratives that answer all key points noted in the course requirements.  Since this is an initial draft this will be taken into account when awarding full credit for completing Stage one at this point in the course.  It is a “work in progress,” and what is important is to get the ideas out and getting feedback from the instructor and peers to help with the refinement.  
2. UbD Stage 2:  Assessment Evidence—Authentic assessments based on key performance tasks are is the key component of Stage 2.  Complete points will be awarded for connecting the “big ideas,” essential questions, standards and benchmarks, and student learning outcomes to these assessments.  A rubric and unit timeline also need to be included in this assignment to garner full credit.  The assignment can be completed using tables, graphs, charts, diagrams, etc. to describe the assessment process in Stage 2. 
3. Curriculum Map—A “roadmap” of the unit should clearly show the connections between all three stages of the UbD process.  As with the other key assignments in this course, this is a “work in progress” and is a preliminary to the final product (Integrated Thematic Unit Plan).  To get full credit for this assignment you will need to now include the learning experiences tied to stages 1 and 2 of the unit plan.  For this overview, you can be brief about the learning activities/experiences, while showing direct connection to the associated “big ideas,” essential questions, content (skills, concepts, etc.), standards/benchmarks (CCSS and content area standards), and assessments.  

4. Final (Signature) Assignment:  Integrated Thematic Unit Plan—This is the final piece for this course, which is essentially the putting together of all 3 Stages of the UbD process.  Here, you must also include at least 5 lessons, with the final lesson being culminating in nature, and containing a rubric to assess the key performance tasks of this unit.  Also to be included in this final assignment is a reflection on this process.  Consider strengths and weaknesses and how this could be improved upon for future implementation in the PreK-6 classroom.  
5. Attendance/Participation/O&P Hours:  Full points will be awarded to those who turn in assignments on time, and who participate with enthusiasm, flexibility, insightfulness, and respect, during in-class discussions and interactions.  Full credit for the 10 hours of O&P will awarded based on timely completion (completed hours signed off and turned in) of assignment and insightful reflections in the 10 to 12 journal entries (weekly).  
Grading Scale:
A = 180-200 points
B = 160-179 points
C = 140-159 points
D = 120-139 points
F = 119 & below (Failure)   

Discussion Questions: 4 points (post/response) x 10 weeks = 40 points
UbD Stage 1 = 20 points
UbD Stage 2 = 20 points
UbD Stage 3 = 20 points
Attendance = 20 points
Final (Signature) Assignment = 80 points
                                     TOTAL: 200 points

A grade of C or below needs the attention of the Education Division advisor, so please seek assistance accordingly, and review the University Education Division policy manual to understand and remedy the situation.  If at any time you feel that you will be unable to complete any/all assignments on time, then please seek my assistance and we will work together to resolve this issue.  

All written course assignments must follow American Psychological Association (APA) standards for writing student papers (See chapter six of APA manual). 

Final (Signature) Assignment:
To document candidates’ progress toward the mastery of the requisite knowledge, skills and dispositions for teacher licensure, all required courses have a signature assignment. Signature assignments are assessed via a rubric linked to the relevant program learning outcome(s). All signature assignments must be submitted on LiveText, where candidates may view their assessment results and any comments from the instructor. The signature assignment for this course is the development of:
· An Integrated Thematic Unit Plan following the Understanding by Design principles


University Policies:

Participation and Punctuality:  Submit assignments and arrive on time, and come to each class prepared for full participation (including eCollege work). To promote respectful participation, electronic devices are not allowed in class (for exceptions consult instructor).
Points will be deducted from overall total for problems in punctuality and participation. There could also be deductions for excessive absences as described below.  

Education Division Attendance Policy   As stated in the Chaminade University Catalog, students are expected to attend all classes for courses in which they are registered. Students must follow the attendance policy as stipulated in the syllabus of Education Division courses. Penalties for not meeting the attendance requirements may result in lowering of the grade, withdrawal from the course, or failing the course.

1. Excused Absences: 
1.1. Since it is expected that students will participate in all class sessions, excused absences are only granted in exceptional situations where evidence is provided by the student to the instructor. Examples would include illness (with verification by a doctor) or the death of a close family member. Students should notify their instructors when a situation prevents them from attending class and make arrangements to complete missed assignments. While notification of the instructor by a student that he/she will be absent is courteous, it does not necessarily mean the absence will be excused.

1.2. In cases where excused absences constitute a significant portion of course meetings (e.g., more than 20%), the instructor should refer the case to the Dean with a recommendation on how the case should be handled (e.g., withdrawal or incomplete).

2. Unexcused Absences. Chaminade University policy states that in cases where unexcused absences are equivalent to more than a week of classes the instructor has the option of lowering the grade. In the Education Division we have added detailed guidelines to cover different types of courses and class schedules.  
2.1. On-ground courses. When unexcused absences total more than 10% of the number of classes will result in a lowering of the overall grade by one letter grade. A student who misses 20% or more should withdraw or be administratively withdrawn. This class - Undergraduate Day Courses T/Th (30 classes): More than 3 absences lowers grade one letter. Missing more than six classes results in failure or withdrawal. Any student who stops attending an on-ground course or stops participating in an online course without officially withdrawing may receive a failing grade.

Education Division Incomplete Grade Policy: At the discretion of the faculty member, a grade of 
“I” may be assigned to a student who has successfully completed a majority of the coursework, 
but who has an unavoidable and compelling reason why the remainder of the work cannot be 
completed on schedule.  The issuance of an “I” grade is not automatic.  Prior to reporting final grades, a contract must be made between the student and the instructor for the completion of the required coursework. This contract must reflect a final default grade if the student does not submit the required assignments. (For example, the grade notation would be: IB, IC, ID, or IF.  The default for an “I” that is submitted without an alternative grade is “F.”) The contract must include a detail of the remaining coursework and the final deadline date by which the grade is to be submitted.  (Note: the deadline date is 90 days past the end of term date and includes the time required by the instructor to review, grade, and submit the paperwork reflecting the final grade.)  This deadline date may not be extended.


Final Assignment (formerly called Signature Assignment): 
To document teacher candidates’ progress toward the mastery of the requisite knowledge, skills and dispositions for teacher licensure, all required courses have a final assignment. Final assignments are accessed via a rubric linked to the relevant program learning outcome(s). All final assignments must be submitted on LiveText, where candidates may view their assessment results and any comments from the instructor.

Academic Honesty Statement:
 In the cases of alleged academic dishonesty (such as plagiarism, cheating, claiming work not done by the student, or lying) where a faculty member observes or discovers the dishonesty, the faculty members may choose to confront the student and handle the matter between the faculty member and the student, or the faculty member may choose to refer the incident to the Dean or Graduate Program Director.  (If the Dean or the Director is the instructor in question, the concern shall be directed to the Provost; if the Provost is the instructor in question, the concern shall be directed to the President.)  If the faculty member chooses to confront the situation and it is not satisfactorily resolved between the faculty member and the student, the matter may then be referred or appealed to the Dean or Director.
· In either case, the Divisional Dean or Graduate Program Director may choose to 1) resolve the matter through a meeting with both the student and the faculty member, or 2) refer the matter to the Provost.  The findings, in either case are final.
· If alleged academic dishonesty is reported to a faculty member by a third party, then the faculty member will meet with the Divisional Dean or Graduate Program Director; to determine whether the evidence warrants an investigation, and how the investigation will be handled.  It may also be decided that the faculty member will either confront the student or, assuming enough evidence is present to warrant action, turn the matter over to the Divisional Dean or Program Director to either resolve or organize a hearing.
· If the student is found guilty of the charges of academic dishonesty, the student may be subject to academic penalties such as failure of the course, exam, or assignment.  Other penalties from the list of possible disciplinary sanctions may also be deemed appropriate.

Disability and Full Inclusion Statement:  
Chaminade University of Honolulu is committed to a policy of non-discrimination and recognizes the obligation to provide equal access to its programs, services, and activities to students with disabilities.  If a student is in need of accommodation due to a documented disability, he/she should contact the Director of Personal Counseling at (808) 739-4603 or by email at the jyasuhar@chaminade.edu address.  A determination will be made if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion. Beyond the legal requirements Chaminade’s Education Division is committed to an integral, quality education that begins with respect for the complexity and diversity of each person. Subsequently, faculty members attempt to engage the whole person with quality courses and activities that challenge the intellectual, emotional, aesthetic, physical, and ethical dimensions that make up each student's life experience.  

Technical Support: 
For technical questions contact the Chaminade eCollege helpdesk:  helpdesk@chaminade.ecollege.com, or call toll free (866) 647-0654.   

eCollege Account Support: Call739-8327 or email: http://chaminade.ecollege.com/ ; user ID: 7-digit CUH student number. Password: Last 4 digits of your SSN.

LiveText Support: https://www.livetext.com/overview/student-overview.html; Phone: 1-866-LiveText (1-866-548-3839); Technical Support Hours Mon - Thurs: 7am to 9pm (CT), Friday: 7am to 6pm (CT), & Sunday: 12pm to 9pm (CT).


KSD Referrals  
Background: Implementation of the Knowledge/Skill/Disposition (KSD) referral system was approved by the Division at the Fall 2011 Chaminade Faculty retreat. The KSD referral system is in place to help undergraduate and graduate students in reaching their goals to become highly-qualified and highly-effective educators and administrators. As our Education Division mission states, we strive “To foster the development of teachers and leaders in education through programs based in the liberal arts tradition, Catholic Marianist values, current research, best practice, and state and professional standards.” Part of this is to ensure that each teacher candidate or educational leader taking our coursework is knowledgeable in the content area, possesses the needed skills to teach that content, and has dispositions that are reflective of an education professional with accompanying Marianist values. 

Referral Process: Any member of the Education Team, defined as an employee of the Education Division and including adjunct instructors, can initiate a KSD referral to the Dean at any time and for any student taking an education course (see attached form). Referrals can also be made to the Dean for our students taking non-education courses.

Syllabus Change Policy: This syllabus is a guide and every attempt is made to provide an accurate overview of the course. Occasionally, it necessary for the instructor to modify the syllabus during the semester due to the progress of the class, experiences of the students, and unforeseen changes in the schedule. Changes to the syllabus will be made with advance notice whenever possible.

Netiquette for Online Activities Be polite and respectful of one another.  Avoid personal attacks.  Keep dialogue friendly and supportive, even when you disagree or wish to present a controversial idea or response. Be careful with the use of humor and sarcasm. Emotion is difficult to sense through text. Be helpful and share your expertise. Foster community communication and collaboration. Contribute constructively and completely to each discussion. Add value in your comments. Avoid short, repetitive “I agree” responses. Consider carefully what you write. Re-read all e-mail and discussion before sending or posting. Remember that e-mail is considered a permanent record that may be forwarded to others. Be brief and succinct. Don’t use up other people’s time or bandwidth. Use descriptive subject headings for each e-mail message. Respect privacy. Don’t forward a personal message without permission. Cite references. Include web addresses, authors, names of articles, etc. Keep responses professional and educational. Do not advertise or send chain letters. Do not send large attachments unless you have been requested to do so or have permission from all parties.
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ED 420 Integrated Curriculum Weekly Course Schedule:
	
Wk No. & 
Meeting Dates
	
Topics/What to Do
	
DUE

	
#1

8/26/14
& 8/28/14

	To Do:    
   Read ED 420 Syllabus & review weekly schedule
   Review expectations and goals for the course 
   “Unpack the Suitcase” and introduce yourselves! 
   Read Chapter 1 of Understanding by Design (Wiggins & McTighe, 2005)
   Read (online) pages 1-5 of Integrated Curriculum Guide: http://tinyurl.com/yux9ot
   Read Overview section (pp. xvi-xxvi) in The Common Core Lesson Book K-5
Topics:  
   Introductions to backwards design and integrated curricula 
   Introductions, “unpacking the suitcase,” and describing your philosophy of education
   Importance of contextualized learning (connecting to culture and place
   In-class review of UbD:  Understanding By Design  site https FG/D.S/.:P[88DF//www.grantwiggins.org/documents/mtuniontalk.pdf

	Due by Thursday, Week 1: 
  Unpacking the suitcase…introduce yourselves!
  My wahi pana


Due by Tuesday, Week 2:  
   Bring in ideas in response to “Key Design Questions” for Stage 1 (p. 34, Fig. 1.5)
   Educational Philosophy: My instructional strategies for promoting literacy across content areas

	
#2

9/2/14
& 
9/4/14
	To Do:
   Read Chapters 2 (“Understanding Understanding”) and 3 (“Gaining Clarity on Our Goals”) of UbD ; Read pages 1-3 on “Constructivism”: http://tinyurl.com/oqlf4
 Topics:
   Understanding understanding
   Elements of integrated curriculum (Let’s experience some aspects of integrated curricula:  lesson on water (One Well: The Story of Water on Earth) 
   Constructivist school of thought and frameworks/rationale for backward design process
   Common Core State Standards (CCSS), Next Generation Science Standards (NGSS), and C3 Framework/National Curriculum Standards for Social Studies (NCSSS) as gateways for unit planning
	Due by Thursday, Week 2:   
   Survey on common mis-understandings) 
   Ideas for integration of subjects (using science or social studies as a base for developing integrated curricula
Due by Tuesday, Week 3:   
   Sharing Key Design Elements (Stage 1) from the worksheet on page 57 (just work on the first box:  Established Goals)

	
#3

9/9/14     &              9/11/14*

*No F2F meeting: e-College session online


	To Do:
   Read Chapters 5 (“Essential Questions:  Doorways to Understanding”) and 6 (“Crafting Understandings”) of UbD
   Complete a Stage 1 draft (integrated thematic unit topic and rationale) (Stage 1 draft due Thursday, Week 4 (9/15/11)
   Review “Reading: Literature” (pp. 3-148) in The Common Core Lesson Book K-5

Topics:
   Deconstructing the standards (CCSS, NGSS, C3/NCSSS) *Be sure to have your textbook The Common Core Lesson Book K-5 with you in class!  
   Coverage versus un-coverage
   Essential questions of a unit and how they drive the curriculum and improve the planning and instruction
   Characteristics of Understandings, Overarching Understandings, Topical Understandings, & connections to Big Ideas & Topics
   Knowing, knowledge, understanding (do they all mean the same thing?)

*Thursday, September 11th:  No face-to-face class meeting, so please go to e-College online and submit Thursday assignments for week 3 there.
	Due by Thursday,  Week 3:
  e-College (online): Brainstorming EQs & big ideas, understandings,  & enduring outcomes
  Share ideas for Stage 1 draft & give feedback to at least 2 classmates online
      
Due by Tuesday, Week 4:
  UbD Stage 1 draft due 9/16/14
  Journal entry #1 (O&P):  
__________________________
__________________________

  

	
#4

9/16/14
 &       9/18/14 
	To Do:
   Read Chapter 12 (pp. 275-282) of UbD & review sample UbD curriculum plan: Stage 1 (7th grade U.S. history) (p. 278)
   Read/review online: www.glencoe.com/sec/teachingtoday/subject/backward_mapping.phtml
   Review several integrated curriculum plans in class (i.e. Navigating Change, ‘Ohi‘a Project, ‘Aina in Schools, Aloha ‘Aina, etc.)  
   Review guidelines for creating thematic units and visiting several online sites for such units: http://www.techtrekers.com/thematic.htm
Topics:  
   UbD as curriculum framework
   Connecting course understandings, essential questions, and course skills in a curriculum framework  (p. 278 example)
   Macro and micro views of UbD
	Due by Thursday,  Week 4:
  Initial draft of Stage 1 UbD
  
Due by Tuesday, Week 5:  
  Integration of 3 or more subjects, with one (either SS or Sci) as the foundation; cross disciplinary questions
Journal #2:__________________
 __________________________
 __________________________
  

	
#5

9/23/14
& 
9/25/14

	To Do:
   Read Chapter 4 (“The Six Facets of Understanding”) of UbD
   Brainstorm and define 6 facets of understanding; create illustrative examples of each of the 6 facets
   Begin considering how these 6 facets of understanding can then be connected to the assessment tasks and eventually the learning activities of your unit (backward design process)
   Read executive summary handout on: Strategies for Native Hawaiian Education 
   Review “Reading: Informational Text” (pp. 151-296) in The Common Core Lesson Book K-5

Topics:  
   Revisiting the key terms:  knowledge, knowing, understanding.  
   6 Facets of understanding:  Explanation, Interpretation, Application, Perspective, Empathy, and Self-Knowledge
   Indigenous perspectives and learning and ‘knowing’—4 key strategies for Native Hawaiian education 

	Due by Thursday, 
Week 5: 
  Illustrative examples of the 6 facets of understanding

  


Due by Tuesday,  Week 6:
  Journal #3:________________
 __________________________
 __________________________


	
#6

9/30/14
&
10/2/14



	To Do:
   Read Chapter 7 (“Thinking Like an Assessor”) of UbD
   Reviewing 6 facets of understanding and building assessments (Figure 7.9, pp. 163-164) 
   Review “Reading: Foundational Skills” (pp. 297-370) in The Common Core Lesson Book K-5

Topics:  
   Thinking like an assessor
   Defining authentic assessment, and finding the value in such assessments for students, teacher, and parents
   Assessment for learning, and assessment of learning (Formative and Summative Assessments)
   Deconstructing the standards (concepts, skills) and connections to assessment
   The logic of backward design with the 6 facets of understanding (p. 162)
   


	Due by Thursday,  Week 6:  
  Performance-based tasks & assessments tied to the 6 facets (begin Stage 2 of UbD)  

Due by Tuesday, Week 7: 
  Journal #4: ________________
 __________________________
 __________________________

	
#7

10/7/14
& 
10/9/14

	To Do:
   Read Chapter 8 (“Criteria and Validity”) of UbD  
   Read/review online: “Ensuring Equity with Alternative Assessments”:  http://tinyurl.com/27s7gy
   Watch video (9:55) from PBS’ POV: StoryCorps Shorts: “Bye” (2-1/2 year old boy with Autism goes through first few months of school: http://video.pbs.org/video/1543406617
   Creating a rubric for:  ____(To be determined!)________
   Complete Stage 2 draft (Assessment Evidence) & Unit Timeline (due by Week 8, 10/14/14)
   Performance task creator worksheet (in class)
     
Topics: 
   Alternative assessments and performance-based tasks
   Equity versus equality
   Validity and reliability with rubrics     
   Rubrics:  Holistic versus Analytical
   
	Due by Thursday, Week 7:
  Sharing Stage 2 ideas & 
curriculum map
  Holistic and Analytical rubrics

Due by Tuesday, Week 8:  
   Stage 2 draft (Assessment Evidence) & Unit Timeline due on Thursday, 10/16/14, online in e-College
  Journal #5: _________________
 ___________________________
 __________________________


  

	
#8

10/14/14
&
10/16/14*

 
	To Do:
   Read Chapter 11 (“The Design Process”) of UbD
   Read/review online Curriculum Mapping:
http://www.curriculummapping101.com/resources/curriculum-versus-standards

http://www.curriculummapping101.com/resources/whats-difference-types-curriculum-maps

http://www.curriculummapping101.com/resources/whats-difference-skills-versus-activities
   

Topics:
   The design process:  multiple entryways to UbD
   Place-based curriculum and connecting to community
   Problem-based learning and inquiry as key strategies for authentic learning  
*Thursday, October 16th:  No face-to-face class meeting, so please go to e-College online and submit Thursday assignments for week 8 there.

	Due by Thursday, Week 8:
  Working draft of  Stage 2 UbD due in e-College on Thursday, 10/16/14 
   Give feedback to at least two classmates online in e-College
  
  
Due by Tuesday, Week 9:
  Journal #6: ________________
 __________________________
 __________________________
 


	
#9

10/21/14
& 
10/23/14

	To Do:
   Read Chapter 9 (“Planning for Learning”) of UbD
   Review the UbD matrix focus on Stage 3 (figure 9.1, p. 193)
   
   
Topics:
   WHERETO and planning for authentic learning (meaningfulness, relevancy, and rigor)
   Ongoing assessment (pre-/diagnostic, and formative) to improve upon student learning (and planning of Stage 3)
   The characteristics of “best designs” (engaging and effective)
   WHERETO elements:
W—WHERE unit is headed and WHY
H—HOOK students in beginning & HOLD attention throughout
E—EQUIP students with experiences, tools, knowledge, & know-
       how, to meet performance goals
R—Provide students with opportunities to RETHINK big ideas, 
      REFLECT on progress, and REVISE their work
E—Opportunities for students to EVALUATE progress & self-
      assess
T—Be TAILORED to reflect individual talents, interests, styles, 
      and needs (allow for all students to “shine”)
O—Be ORGANIZED to optimize deep understanding 
      (“uncoverage” versus coverage)
    
	Due by Thursday,  Week 9: 
  Skills versus activities & Stage 3 of UbD
  Comparing designs:  Engaging and Effective (group activity, pp. 195-196)
  
  
Due by Tuesday, Week 10:
  Journal #7: _________________
 ___________________________
 ___________________________


	
#10

10/28/14
&
10/30/14

	To Do:
   Read Chapter 10 (“Teaching for Understanding”) of UbD  
   Review Figure 10.2 (p. 241) on Types of Teaching & discuss the usefulness of all types of methods/strategies in the classroom
   Share ideas on learning centers and how the 6 facets of understanding fit into this model for teaching
   Review one website or journal article that discusses the potential benefits of learning centers as part of the backward design process (Stage 3—Learning experiences) (be ready to share on Thursday in class!)  

Topics:
   Coverage versus uncoverage (revisited)
   Theory into practice
   Purposeful thinking about how and when to teach:  Types of Teaching (Didactic, Facilitative or Constructivist, Coaching)

	Due by Thursday, Week 10:
  Potential learning center designs as they relate to your unit (sharing a vision of deeper understanding)
  
Due by Tuesday, Week 11:
  Journal #8: _________________
 __________________________
 __________________________


	
#11

11/4/14*
&
11/6/14
	To Do:
   Read/review Appendix (Sample Template) of UbD
   Watch the film He Wa ‘a He Moku He Moku He Wa ‘a and review the Navigating Change Curriculum online at:  
http://www.hawaiianatolls.org/teachers/NavChange.php
   Complete Curriculum Map (putting together Stages 1 and 2 of UbD) assignment (Due by Thursday, 11/13/14, Week 12)

Topics:
   The Pacific Islander and Native Hawaiian experiences with colonization
   Hawaiian values and how they relate to your own culture
   He Wa ‘a He Moku He Moku He Wa ‘a (The Canoe is an Island and the Island is a Canoe)—How these Wa ‘a Values can be useful in your classroom
   Getting to know your students beyond the four walls of the classroom

	Due by Thursday, Week 11:
  Plan of Action for preK-6 education for Native Hawaiian, Pacific Islander, (and all other Indigenous students) using UbD principles 

Due by Tuesday, Week 12:  
   Curriculum Map (Stages 1 & 2 of UbD with map) due on 11/13/14
   Journal #9: ________________
 __________________________
 __________________________


	
#12

11/11/14
&
11/13/14

	To Do:
   Read pages 282-231 of Chapter 12 (“UbD as Curriculum Framework”) of UbD
   Complete your Curriculum map (due this week Thursday, November 10th) to also include brief descriptions of learning activities (in a table format)

Topics: 
   Curriculum mapping and technology mapping
   Integration of technology into all subject areas
   
	Due by Thursday, Week 12:
  Curriculum Map (putting Stages 1 and 2 together)

  Due by Tuesday, Week 13:
  Journal #10_________________
 __________________________

	
#13

11/18/14
&
11/20/14
	To Do:
   Selected readings from Tomlinson (2014) and Wiggins & McTighe (2011, 2012) (handouts provided in class)
   Watch ASCD video on RAFTing, and complete an exercise on differentiated instruction (creating a plan that responds to learner needs)  
   Review current HI state DOE Student Learning Outcomes (SLO) framework and template for unit planning


Topics: 
   Creating high quality units: from basic ideas (3 stages of UbD) to more complicated elements of design (e.g. authentic performance tasks) (Wiggins & McTighe, 2011)
   Integrating differentiated instruction with UbD:  a natural fit!  
   Student Learning Outcomes and differentiated instruction
   
   
	Due by Thursday, Week 13:
  Accommodation (differentiated instruction) and teaching for understanding 
  SLO plan as part of your UbD unit plan

Due by Tuesday, Week 14:
  Optional Journal #11: ___________________________
 __________________________
 ___________________________

	
#14

11/25/14
&
11/27/14
	To Do:  
   Read Chapter 13 (“Yes, but…”) of UbD
   Work on your Signature Assignment (Integrated Thematic Unit Plan) 
   Panel talk on three misconceptions surrounding comprehensive curricular reform in education (and the UbD process)

Topics:
   Theory into practice (how will you use UbD?)
   Misconception 1:  “Yes, but…we have to teach to state and national tests.”
   Misconception 2:  “Yes, but…we have too much content to cover.”
   Misconception 3:  “Yes, but…the needed curriculum and assessment work is hard and I simply don’t have the time to do it well.” 

	Due by Thursday, Week 14: 




Due by Tuesday, Week 15:
  Optional Journal #12: ___________________________
 ___________________________
   Compiled journal entries (O&P) due next Thursday, 12/4/14 in class

	
#15

12/2/14
&
12/4/14
	To Do:  
      Complete LiveText Signature Assignment of Integrated Thematic Unit Plan Due Thursday, December 11th in LiveText (11:59pm, HST)
   Reflections on backward design and UbD principles for planning curriculum that is meaningful, relevant, and rigorous.  
   Where do you go from here?  Planning for a future of authentic teaching, learning, and assessment…

	Due by Thursday, December 11th (Finals Week):
   Final (Signature) Assignment due in LiveText by 11:59pm HST


	
Final Examination Week:  Monday, December 8th – Friday December 12th 
   Final (Signature) Assignment (Integrated Thematic Unit Plan) due in LiveText by Thursday, December 
   11th, by 11:59pm (HST).
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