	Course Information Note: This syllabus is under construction (so there may be changes) until the first day of class - Oct. 6

	Course title:
	The Psychology of Fear Management and Terrorism
	 

	Course number:
	CJA 778
	 

	Course discipline:
	Psychology
	 

	Course description:
	This course examines terrorists to find out who they are and what makes them tick. Applying various psychological perspectives from historic and contemporary viewpoints terrorism is examined and a rational framework is provided within which terrorism, terrorist organizations, and terrorists can be evaluated. Terrorism can only be studied after the student has a cultural appreciation from which terrorism arises including the interaction of religious, economic, political and apolitical issues. This course will introduce the student to the historical antecedents of the terrorist act and discuss the psychology of terrorists and their victims. This is not an easy task. In a related context, the Russian novelist, Fyodor Dostoyevsky said, “While nothing is easier than to denounce an evildoer, nothing is more difficult than to understand him.” 






	 

	Course date:
	Fall 2014 Term, Oct. 6 - Dec. 20, 2014
	 

	Location:
	ecollege
	 

	Meeting day(s):
	NA
	 

	Meeting time(s):
	NA
	 

	Textbooks

	Required reading:
	Zimbardo, P. (2007).  The lucifer effect. New York:  Random House.  ISBN 978-1-4000-6411-3 















Other Readings as scheduled (All of the articles and Online books are available under the Course Home Section and can be accessed by clicking on each of the weeks listed.)






	 

	Instructor Information

	Name:
	Dale Fryxell, Ph.D
	 

	Email:
	dfryxell@chaminade.edu
	 

	Office location:
	BS 115
	 

	Office hours:
	T  12 - 1:00, W 4 - 5:00, and by appointment
	 

	Phone:
	808 342- 8549 (cell)
	 

	Biography:
	Dr. Fryxell is a full-time professor in the Psychology Department. He is a community psychologist with research interests in the areas of anger/aggression/violence; developmental disabilities; drug and alcohol prevention; and childhood behavioral difficulties. 






	 

	Course Goals

	Course goals:
	This course is linked to the following program outcome. 







The psychological consequences of mass-casualty terrorism and the management of the accompanying fear. 







Upon completion of this program students will demonstrate an understanding of: 







1. The psychological consequences of mass-casualty terrorist attacks. 







2. The impact of the interventions applied to victims of terrorism and the generalized fear and anxiety experienced by the public at large. 







3. Current government strategies used to disseminate information on terrorist groups, acts of terror and potential threats. 







4. The psychological phenomena related to media coverage of terrorism. 







5. The misconceptions and inaccuracies about the socio-political and religious motivations of terrorist groups. 







6. Understand “profiling” and the typical psychological and cultural make-up of modern terrorists. 







7. Understand the social and cultural psychology of public conceptions of terrorists and acts of terror. 















Marianist Educational Values 







Chaminade University is a Catholic, Marianist University. The five characteristics of a Marianist education are: 















1. Educate for Formation in Faith Catholic Universities affirm an intricate relationship between reason and faith. As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned. Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life. Intellectual rigor characterizes the pursuit of all that can be learned. Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all. 















2. Provide an Excellent Education In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician. Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities. Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives. The Marianist approach to education links theory and practice, liberal and professional education. Our age has been deeply shaped by science and technology. Most recently, information and educational technologies have changed the way faculty and students research and teach. At Marianist Universities, two goals are pursued simultaneously: an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers. As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.















3. Educate in Family Spirit Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.” Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building. Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.







 







4. Educate for Service, Justice, and Peace The Marianist approach to higher education is deeply committed to the common good. The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world. In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people. 















5. Educate for Adaptation to Change In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully. “New times call for new methods,” Father Chaminade often repeated. The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made. 















Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton 















Each of these characteristics is integrated, to varying degrees, in this course.
	 

	Course Requirements

	Introduction:
	All of the articles and Online books are available under the Course Home Section and can be accessed by clicking on each of the weeks listed.















Requirements: 















1. Reaction Papers (10 @ 20 points each). These papers should be 2 - 3 pages in length and should reflect some of the major points that you learned from the readings and your reactions to that information.  















2. Responses (9 @ 5 points).  Each week you should respond to at least 2 of your classmates posted Reaction Papers.  No responses are required for the week ten Reaction papers.















Total Points = 245 















Grading - Grades are given on a straight percentage basis (200 total points). 







90 - 100 = A 







80 - 89 = B 







70 - 79 = C
 
ACADEMIC HONESTY
Academic honesty is an essential aspect of all learning, scholarship, and research. It is one of the values regarded most highly by academic communities throughout the world. Violations of the principle of academic honesty are extremely serious and will not be tolerated.

Students are responsible for promoting academic honesty at Chaminade by not participating in any act of dishonesty and by reporting any incidence of academic dishonesty to an instructor or to a University official. Academic dishonesty may include theft of records or examinations, alteration of grades, and plagiarism.

Questions of academic dishonesty in a particular class are first reviewed by the instructor, who must make a report with recommendations to the Dean of the Academic Division. Punishment for academic dishonesty will be determined by the instructor and the Dean of the Academic Division and may range from an 'F' grade for the work in question to an 'F' for the course to suspension or dismissal from the University.

 
	 

	Requirements:
	Week 1: Oct 6 – Psychology of Terrorists and Terrorism 







Required readings: 















Online Book: Terrorists and Terrorism 















S. Atran (2003). "Genesis of Suicide Terrorism." Science, 299, 1534-1539. 















Federal Research Division (1999). "The Sociology and Psychology of Terrorism: Who Becomes a Terrorist and Why?" Washington, D.C: Library of Congress.
 
Kirchick, J. (2010).  The homegrown terrorist threat.  Commentarymagazine.com.















Reaction Paper #1 - due Oct 12























Week 2: Oct. 13 – History of Terrorism
The Lucifer Effect – Chapters 1 - 4 








Reaction Paper #2 - due Oct 19
















Week 3: Oct. 20







Required Readings:
 







The Lucifer Effect – Chapters 5 - 9 








Reaction Paper #3 - due Oct 26
 






 

Week 4: Oct. 27







Required Readings:
 







The Lucifer Effect – Chapters 10 - 13
 







Reaction Paper #4 - due Nov 2
 














Week 5: Nov. 3 - The Lucifer Effect Part 3







Required Readings:
 







The Lucifer Effect – Chapters 14 - 16
 







Reaction Paper #5 - due Nov 9 
 















Week 6: Nov. 10 - Fear Management: Public trust, perceived vulnerability and the psychology of rumor and panic 







Required readings: 















Online Book: Stress and Coping 















Chapter 4. "Developing Strategies for Minimizing the Psychological Consequences of Terrorism Through Prevention, Intervention, and Health Promotion" (99-134). (2003). In Adrienne S. Butler, Allison M. Panzer, & Lewis R. Goldfrank (Eds.), Preparing for the Psychological Consequences of Terrorism: A Public Health Strategy. Washington, D.C.: The National Academies Press, Institute of Medicine. 















T. A. Glass & M. Schoch-Spana (2002). "Bioterrorism and the People: How to Vaccinate a City Against Panic". Clinical Infectious Diseases, 34, 217-223.
 
Eisenman, D. P. et al (2009).  Terrorism-Related fear and avoidance behavior in a multiethnic population.  American Journal of Public Health, 99(1), 168-174.








Reaction Paper #6 due Nov 16
 














Week 7: Nov. 17 - Psychological Consequences of Terrorism 







Required readings: 















Online Book: Consequences 















Chapter 2: "Understanding the Psychological Consequences of Traumatic Events, Disasters and Terrorism" (pp 34-63). (2003). In Adrienne S. Butler, Allison M. Panzer, & Lewis R. Goldfrank (Eds.), Preparing for the Psychological Consequences of Terrorism: A Public Health Strategy. Washington, D.C.: The National Academies Press, Institute of Medicine. 















J. Stephenson. (2001). "Medical, Mental Health Communities Mobilize to Cope with Terror’s Psychological Aftermath". Journal of the American Medical Association, 286(15), 1823-1825. 















C. S. North & Pfefferbaum, B. (2002). Research on the mental health effects of terrorism. Journal of the American Medical Association, 288(5), 633-636.
 
Spilerman, S. & Stecklov, G. (2009).  Societal responses to terrorist attacks.  The Annual Review of Sociology,35, 167-189.  


Eisenberg, N. & Siver, R. C. (2011).  Growing up in the shadow of terrorism.  American Psychologist, 66(6). 468-481.












Reaction Paper #7 due Nov 23







 















Week 8: May 20 - Best Practices in Working With Survivors of Terrorism and First Responders
Required readings: 















Online Book: Best Practices 















Liz, B.T., Gray, M.J., Bryant, R.A., Adler, A.B. (2002). "Early Intervention for Trauma: Current Status and Future Directions." Clinical Psychology: Science and Practice, 9(2), 112-134. 















McNally, R.J., Bryant, R.A., & Ehlers, A. (2003). "Does Early Psychological Intervention Promote Recovery from Posttraumatic Stress?" Psychological Science in the Public Interest, 4(2) 45-79. 















R. Beverley, L. Meldrum, & A.C. McFarlane. (1995). Does debriefing after psychological trauma work? British Journal of Medicine, 310(6993), 1479-1480.
 
Evans, S., Patt, I, Giosan, C, Spielman, L, & Difede, J. (2009).  Disability and posttraumatic stress disorder in disaster relief workers responding to September 11, 2001 World Trade Center disaster.  Journal of Clinical Psychology, 65(7), 684-694.














Reaction Paper #8 - due Nov 30
 














Week 9: Dec. 1  - The Media  







Required readings: 















Online Books: The Media & Anticipating Terrorist Acts 















Wyatt, H. W. (2000). "The Role and Responsibility of the Media in the Event of Bioterrorist Act." Journal of Public Health Management Practice, 6(4), 63-67.
 
Comer, J. S., Weiner, C.L., Furr, J. M., Beidas, R. S. & Kendall, P. C. (2008).  Children and Terrorism – Related News:  Training Parents in Coping and Media Literacy.  Journal of Consulting and Clinical Psychology, 76(4), 568 – 578.














Sanchez-Escalonilla, A. (2010).  Hollywood and the Rhetoric of Panic:  The popular genres of action and fantasy in the wake of the 9/11 attacks.








Reaction Paper #9 due Dec 7 
 














Week 10: Dec. 8 - Anticipating Terrorist Acts
Required readings:
 







Post, J.M., Ruby, K.G., Shaw, E.D. (2002a). "The Radical Group in Context: 1. An Integrated Framework for the Analysis of Group Risk for Terrorism." Studies in Conflict & Terrorism, 25: 73-100. 















Post, J.M., Ruby, K.G., Shaw, E.D. (2002b). "The Radical Group in Context: 2. Identification of Critical Elements in the Analysis of Risk for Terrorism by Radical Group Type." Studies in Conflict & Terrorism, 25: 73-100. 















M.J. Hall, A.E. Norwood, C.S. Fullerton & R. J. Ursano. (2002). "Preparing for Bioterrorism at the State Level: Report of an Informal Survey." American Journal of Orthopsychiatry, 72(4), 486-491. 















S. W. Pacala, E. Bulte, J.A. List, & S.A. Levin (2003). "False Alarm Over Environmental False Alarms." Science, 301, 1187-1188.



Ginges, J., Altran, S., Sachdeva, S. & Medin, D. (2011).  Psychology out of the laboratory: The challenge of violent extremism. American Psychologist,  66(6),p 507-519.






Reaction Paper #10 - due 14



	


