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Chaminade University

Masters in Counseling Psychology

PSY 611 Group Processes Syllabus

Summer 2013

Instructor: Catherine Burton Ph.D.


Room: Henry Hall, Room 102

Contact Number: (808) 735-3637



Time: Wednesday: 5:30-9:30 p.m. 

Email: cbphd@hawaii.rr.com



Office Hours: Wednesday from









4:30 to 5:30 p.m. and by appt. 

Second Benchmark Course – PSY 611 is the second benchmark class where the MSCP faculty continues to observe the actual interpersonal skills and competencies of the students.

Catalog Course Description

This course explores the theoretical nature of groups and the application of group theory to the group counseling process.  In examining and applying theories of group counseling, the student‑counselor gains self‑understanding of peer behavior, group dynamics, and the group building process as a function of participation in the group process.  Prerequisite:  PSY 603

Program Linking Statement


This course develops and assesses the skills and competencies for the MSCP program Core Student Learning Outcomes of Group Work.  In addition, this course also addresses the MSCP core program student learning outcomes of:  1) Professional Issues and Ethics; 2) Research and Evaluation; and 3) Social and Cultural Foundations.
Course Description

This course will provide the student with an understanding of both the theoretical aspects of Group Counseling and its application to different groups in various counseling settings.  Weekly readings, discussions, skill building exercises and experiential learning activities will increase the student’s proficiency in Group Counseling and Facilitation skills.  Participation in the group process will further the student-counselor’s awareness of group dynamics and the stages that groups go through.  Together, this learning will facilitate the development of individual, interpersonal and group process skills and competency.  

Student Learning Outcomes for Group Processes Class 

The first major purpose of this course is the development of the student as a counselor.  To this end, the course addresses all Core Learning outcomes of the Masters in Counseling Psychology Program as applied to Group Work.  By the end of the course, students will demonstrate an understanding of the following: 

1. The theory and practice of group counseling. 

2. Major theoretical frameworks of counseling and their application to

Group counseling.

3.   The various stages that groups move through in fulfilling their purpose.  
4. Specific skills in facilitating the stages of the group process that foster human development.

5. The expression and development of the Self in an interpersonal context as a major therapeutic factor in Group counseling. 

6.   Ethical guidelines for counseling within a group context. 

7.   Cultural competency in working with diverse social/cultural issues in groups.

8.   Different group methods such as psycho-educational, prevention, support     

      and task groups in school, work and community settings. 

9.   The problem solving method of group counseling and consultation.

10. Research evaluating the effectiveness of group counseling methods.

A second major purpose of this course is the training, development and demonstration of proficiency in interpersonal and group process skills.  The skills learned will include:

1. Active listening

2. Restating

3. Summarizing

4. Giving feedback appropriately

5. Receiving communications  

6. Self-regulation in group interactions 

7. Opening initial group sessions

8. Opening ongoing group sessions

9. Facilitating the overall group process

10. Closing group sessions

A third major purpose of the Course is understanding the major counseling theories and their applications in a group setting. This will be accomplished through reading summaries, group discussions, and learning experiences that provide experiential knowledge of counseling methods based on the different theories.  

The theoretical frameworks studied in this class will include:

1. The Person-Centered Approach to Groups

2. Transactional Analysis in Groups

3. Reality Therapy in Groups 

4. Psychodrama in Groups

5. Gestalt Therapy in Groups 

6. Adlerian Group Counseling

7. Rational-Emotive Therapy in Groups  

8. The Existential Approach to Groups

9. Solution-Focused and the Transtheoretical Models of Groups

10. Spiritual and Transpersonal Models applied to Groups

The theories, learning and skills of the first three goals combine in the fourth purpose of the course which is the application of group and counseling theories to one’s practice as a counselor in professional settings.  

The Types of Groups covered in this class include the following:  

Task and Work Groups
Psychoeducational Groups 

Counseling and Support Groups

Psychotherapy Groups

Group Work with Culturally Diverse Populations

Specialty Groups focused on Problem Issues including Self-Help Groups 

Groups for Parents and Children including Educational Groups

Groups for Adolescents including Discussion, Growth and Counseling Groups

Groups for Adults including Support Groups

Groups for Older Adults including Discussion and Reflection Groups

Text: Groups, A Counseling Specialty, 2012, 6th Ed., Samuel Gladding

The Gladding Textbook was chosen as the reading material for this Course because in addition to covering Group Dynamics, Leadership and Stages of a Group, it also covers Group Counseling with Diverse Populations and Cultures as well as group counseling methods for the different stages of human growth and development.  

Please see the Class Schedule of Readings and Assignments at the end of the Syllabus. 

Assessment 
Students will be assessed on understanding of the reading material, demonstration of communication and facilitation skills, participation in group learning activities and application of the material to professional development in the group context.  All assignments and class activities have been chosen to support the student’s practice as a counselor.  An overview of assignments will be given in the initial class.  Assessment will be based on the following:

Attendance

Attendance at each class is necessary in order to fulfill the learning outcomes of the course.  Students should notify the instructor if illness or other personal emergency prevents them from attending class and make arrangements to complete assignments. The Graduate Program Attendance policy states that if two classes are missed, the grade will be a “C”, and the class will need to be retaken.  Since each class begins with skill-building exercises, it is very important to be in class on time.  Please consider this equivalent to showing up as a counselor for a scheduled meeting.  Thank you for being in the class early, so that we can start by 5:30 p.m.

Weekly Reading Assignments

The intent of this assignment is to help you engage with the information in the Readings in a way that will be useful to you as a counselor.  Each week you will be asked to complete short (e.g. fill in the blank) exercises related to the material in the textbook.  These Weekly Reading Exercises are open-book, can be done at home and are to be turned in on the day the material is discussed in class.  Included in the Weekly Reading Assignments will be Facilitator Checklists which will include summaries of important Professional Issues such as Ethics, the 4 Key Functions of a Leader, Goals of Group Counseling, and protocols for facilitating the major stages of the group process. During class, we will be reviewing these Reading Exercises in either small group or whole class discussions as a way of further covering the material presented that week.  

Participation in Group Work

Through the group experience, members will have the opportunity to learn group process skills and experience the different stages of a group goes through in a way that expands one’s awareness of self, others and group dynamics.  Because the stages of the group process often reflect the stages of human development, we will be talking about the decisions and life tasks that are part of these different stages to support the larger goal of conscious growth and development.  This experience will also incorporate the following four learning activities.

Interpersonal Goal Project 

Groups are a primary place to work on Interpersonal skills and goals.  Class members will be asked to consider and then decide on an interpersonal goal that they would like to work on over the course of the semester.  As part of this project, class participants will have a chance to apply what they are learning in class to their goal. This process will also give class members an experience of the process of change in groups.  At the end of the course, members will share their reflections on what they have learned from their projects.

Group Dynamics Self-Assessment Questionnaire 

In the third week of class, students will be learning about Group Dynamics. A questionnaire for students to assess their own behavior in interpersonal interactions and groups will be provided.  In addition to articulating group dynamics, one of the purposes of this assignment is to help students consider what interpersonal behaviors they might like to work on in their Interpersonal Goal Project. 

Group Skills Evaluation 

Each week, students will learn and practice one or more of the following interpersonal communication and group facilitation skills in small groups: Listening, restating, summarizing, giving feedback, receiving communications, self-regulation in social interactions, opening initial and on-going group sessions, facilitating the overall group process, and closing group sessions.  Students will facilitate a segment of a small group using these counseling skills during the fourth class and again at the end of the course. 

A Handout of these Group Process Skills is provided at the end of this Syllabus.  The Assessment at the end of the course will serve as a Benchmark Skills Assessment as required by the Masters in Counseling Psychology Department.  As this is a benchmark course, students must earn a minimum of 16 out of 30 points on the Group Process Skills Record to pass the course regardless of their work/points on other course requirements.

Journal, Session Summary and Group Dynamics Assessment 

One of the Major Goals of a Group experience is to expand the participant’s own capacity for personal insight and self-expression in interaction with others as well as their ability to understand and articulate Group dynamics.  Class participants will work with journaling, writing a session summary and evaluating the dynamics of a Group toward the accomplishment of this goal.  Instructions will be provided.

Group Proposal Outline 

This assignment assists students in being able to write an outline for a group if they are called to facilitate one in their work or service to the community.  The Outline consists of answering brief questions about the group, many of which are related to the readings in Chapter Four on Beginning a Group.  During the sixth week of class, students will be asked to make a Brief Presentation to the Class of their Proposal.  

Whole Group Problem Solving 

In week Seven, we will be focusing on groups for adults, with an emphasis on team building and task groups.  During this class, members will have an experience of whole-group problem solving behavior.  The purpose of this exercise is to learn how to work as a team on a structured task and to provide a way of thinking through whole group problem solving.  The Group will then evaluate its own progress and work as a group.

Facilitating a Group Exercise
To practice facilitating a group exercise, students will facilitate one of the counseling exercises described in Chapter 9 and Chapter 8 of the Textbook.  Each student will be given approximately 10 minutes for their exercise and together, these exercises will provide an experience of the stages a group goes through both within one session and as a whole.  Students will be assessed on their professionalism in dress, speech, and preparedness in facilitating the exercise.  Instructions will be provided.   

Reflections Summary

The Reflections Summary asks the student to reflect on and answer questions about what they have learned from the class and group experience.  The questions will also provide a way for counselors to assist others in coming to a meaningful completion of any activity or experience.  During the last class, members will have a chance to share their reflections on the class and what the group experience has meant to them.    

Facilitation Planner 

The Facilitation Planner is a notebook created by the student to collect, organize and collate the Syllabus, Weekly Reading Assignments, handouts, skill instruction sheets, Facilitation checklists, project entries and notes.  The purpose of the Facilitation Planner is to organize the information in order to both facilitate completion of assignments and to have as a future reference for professional use.  The Facilitation Planner is to be put together and brought to class by the fifth week.  Specific instructions will be given in a class handout. 

GRADING

The Goal of this course is for students to demonstrate Master’s level competency in the understanding, responsibilities, skills and qualities of a Counselor in Group Process work.  Grading is meant to be a means of feedback to the student and to the School regarding personal and professional levels of competency.  

The Course Assessments will be graded as follows:

Exceeds Standards = Grade of A = 3 points

Meets Standards  = Grade of B = 2 points 

Does not meet Standards = Grade C or below equivalency = 1 point

Class Attendance (3 points per class)


30  points

Weekly Reading Assignments  (3 points each)

30  points

Overall Group Work Participation (2 points/class)
20 points

Group Dynamics Self-Assessment Questionnaire
 3   points

Journal, Session Summary and Evaluation

 3   points

Facilitation Planner Assembled



 3   points

Group Skills Evaluation




 5   points

Group Proposal Outline




 5   points  

Whole Group Problem-Solving 
 
 

 3   points

Leading a Group Exercise




 5   points  

Interpersonal Goals 
Project



 5   points  

Group Skills Evaluation



 
 5   points

Reflections Summary




 3   points  








   ____________



Total Possible Points for Class 

120 points  

Grade of A for the class (exceeds expectations) 
= 
100-120 points 

Grade of B for the class (meets expectations) 
=
 85 - 99 points 
Grade of C for the class – Repeat the course
=
 40 - 84 points

Since Licensing and certificate agencies will need to know if you have meet all the requirements (e.g. ethical issues), it is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.
MSCP Common Core Student Learning Outcomes

Students will demonstrate: 

a.
An understanding of human growth and development

· Skills and competencies in this area are developed and assessed primarily in Psy 521 Personality, Psy 524 Abnormal Psychology and Psy 602 Life Span Development (CACREP Standard J-1; NBCC Coursework Requirement Course Descriptions-3). 

b.   
An understanding of social and cultural foundations

· Skills and competencies in this area are developed and assessed primarily in Psy 736 Cross-Cultural Counseling but are also integrated throughout the course work in the program (CACREP Standard II-J-2; NBCC Coursework Requirement Course Descriptions-4).       

c.
An understanding of career and life-style development

· Skills and competencies in this area are developed and assessed primarily in Psy 627 Career Development (CACREP Standard II-J-5; NBCC Coursework Requirement Course Descriptions-7).      

d.
An understanding of counseling theories and skills

· Skills and competencies in this area are developed and assessed primarily in Psy 603 Introduction to Counseling Skills and Psy 636 Counseling Theories (CACREP Standard II-J-3; NBCC Coursework Requirement Course Descriptions-1, 5).

e.
An understanding of professional issues and ethics

· Skills and competencies in this area are developed and assessed primarily in Psy 601 Ethical and Professional Issues in Counseling but are also integrated throughout the course work in the program (CACREP Standard II-J-8; NBCC Coursework Requirement Course Descriptions-10).   

g.
An understanding of research and evaluation

· Skills and competencies in this area are developed and assessed primarily in Psy 616 Statistics, Research and Evaluation, and research integrated throughout the program (CACREP Standard II-J-7; NBCC Coursework Requirement Course Descriptions-9).

h.
An understanding of group work

· Skills and competencies in this area are developed and assessed primarily in Psy 611 Group Processes (CACREP Standard II-J-4; NBCC Coursework Requirement Course Descriptions-6).

SCIENTIFIC METHODS DEFINITION

The METHODS OF SCIENCE  are only tools,  tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of the scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.






Research Design And Counseling, 

Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations. 

Research Method In Social Relations, 

Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.

Methods In Behavioral Research; 

Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.

http://allpsych.com/researchmethods/replication.html   

A Final Purpose of the Course

The Group Process Course is meant to fulfill the relevant Student Learning Outcomes for the Master’s Program in Counseling Psychology.  It is also meant to expand the student’s ability to think constructively and to provide them with the experience of the Marianist School’s goal to “be true communities concerned for the education of the whole person, respecting both reason and faith as means to the truth, and preparing its graduates for both success in their careers and life and committed to service.”  

Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist Universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.

5. Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware that for philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class needs to contact Dr. June Yasuhara, 735-4845, at the Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  Please contact her as soon as possible so accommodations can be implemented in a timely fashion.

Weekly Class Schedule

In keeping with the proposed learning outcomes, each class will consist of four parts:

1. Readings and discussions that emphasize theoretical and practical information needed to facilitate a group.  

2. Professional development in Group Counseling and group facilitation skills.

3. Learning activities related to the different aspects of Group Psychology, including group dynamics and leadership skills, interpersonal goals and the process of change, facilitating group tasks and group exercises.

4. Group Work involving participating in the unfolding dynamics of the group process and content as a means of furthering the student’s personal and professional development. 

Course Schedule
Week 1.  Wednesday, July 3, 2013

READINGS:   Syllabus



 A Brief History of the American Group Psychotherapy Association, 1943-1968 

  by the Committee on History.  International Journal of Group 

  Psychotherapy, Volume XXI, October 1971, Number 4, pp. 406-412,  

 Part I. “Antecedents and Pioneers of Group Psychotherapy.” 

(This part of the Brief History of the AGPA will be provided and read in Class)

ASSIGNMENTS DUE: Weekly Reading Assignment based on Brief History of the AGPA


                             (This Weekly Reading Assignment will be worked on in class)

Week 2.  Wednesday, July 10, 2013

READINGS:  Chapter One: Types of Groups and Group Work, pp. 3 -26 and  

Chapter Seventeen: History, Present Reality and Trends in Groups. pp. 381-399
Also The Brief Descriptions of Groups on pp. 321-323 and pp. 352-354 

ASSIGNMENTS DUE: Weekly Reading Assignment

    Journal, Session Summary, Group Dynamics Evaluation (in Class)
    Consider Putting Your Facilitation Planner Together

    Thinking of Possible Interpersonal Goals to Work on in Class/Group

Week 3.  Wednesday, July 17, 2013

READINGS: 
Chapter Two: Group Dynamics, pp. 27-52



Chapter Three:  Effective Group Leadership, pp.53 – 59, p. 68-69 top, pp. 72-74


Person-Centered Groups (pp. 344-351) 
ASSIGNMENTS DUE: Weekly Reading Assignment



     Dynamics Self-Assessment Questionnaire

     Decide on Interpersonal Goal

Week 4.  Wednesday, July 24, 2013

READINGS:  Chapter Three:  Effective Group Leadership, pp. 59-71, 74-82



Chapter Ten:  Ethical and Legal Aspects of Working with Groups. pp. 208-230


Reality Therapy: pp. 331-337
ASSIGNMENTS DUE: Weekly Reading Assignment  




     Group Facilitation Skills Assessment     

Week 5.  Wednesday, July 31, 2013

READINGS:  Chapter Four: Beginning a Group, pp. 83-105


Chapter Eleven:  Groups for Children, pp. 233-253


Psychodrama: pp. 370 - 379
ASSIGNMENTS DUE: Weekly Reading Assignment

     Facilitation Planner Assembled

     Journal Record of Interpersonal Behavior

Week 6.  Wednesday, August 7, 2013

READINGS:  Chapter Five: The Transition Period of a Group - Storming and Norming, pp. 106-123
Chapter Twelve: Groups for Adolescents, pp. 254-274
Adlerian Approach to Groups, pp. 337 – 344 and Gestalt:  pp. 358-365

ASSIGNMENTS DUE: Weekly Reading Assignment

    


     Group Proposal Outline and Presentation in Class

Week 7.  Wednesday, August 14, 2013

READINGS:   Chapter Six:  The Working Stage of the Group:  Performing, pp. 124-144


 Chapter Thirteen: Groups for Adults, pp. 275-300
 Transactional Analysis (pp. 323-331)
ASSIGNMENTS DUE: Weekly Reading Assignment



     Whole Group Problem Solving Task

Week 8.  Wednesday, August 21, 2013

READINGS:  Chapter Eight: Group Work with Culturally Diverse Populations, pp. 169-188



Chapter Nine: Specialty Groups and Creativity in Groups, pp. 189 - 207


REBT – Rational-Emotive Behavior Therapy for Groups, pp. 365 - 370

ASSIGNMENTS DUE: Weekly Reading Assignment




    Facilitating a Group Exercise From Chapter 8, e.g pp. 183-184 or 

    Chapter 9, pp. 203-207 (See Instructions)

Week 9.  Wednesday, August 28, 2013

READINGS:  Chapter Fourteen:  Groups for Older Adults, pp. 301 – 318



Existential: pp. 354- 358
ASSIGNMENTS DUE: Weekly Reading Assignment




     Group Skills Assessment




     Interpersonal Goal Reflection
    

Week 10.  Wednesday, September 4, 2013

READINGS:  Chapter Seven: Closing a Group, pp. 145-166
ASSIGNMENTS DUE:  Weekly Reading Assignment on Closing a Group




      Completing Group Reflections Summary

Suggestion for Course Work:

It may work for you to divide the weekly readings and assignments into two parts to work on during the week. 

Chaminade MSCP PSY 611 Group Process Skills Proficiency Record 

	
	Skill
	Description
	Proficiency
	Comments

	1
	Active Listening Skills in Group Setting
	
Appropriate eye contact, vocal qualities, verbal tracking and body language (Individually/culturally appropriate).  Able to ask appropriate questions and identify discrepancies in client communications


	1
	2
	3
	

	2
	Restating Skills in Group Setting
	Able to restate client communications for concreteness and specificity.  Solicits feedback from client as to accuracy of restatement.


	1
	2
	3
	

	3
	Summarization Skills at end of Group Session
	Integration of key elements and themes to provide direction and encouragement.  Asks group members to summarize and assess progress toward group goals.


	1
	2
	3
	

	4
	Provides Feedback in Group Setting
	
Ability to state client strengths and weaknesses and to encourage feedback from other group members as well.  


	1
	2
	3
	

	5
	Acceptance of Feedback from Group Members


	Thanks group members for feedback received.  Accepts feedback in non-defensive manner.   Verbally reflects upon feedback for clarification
Indicates how feedback may be used for improvement.


	1
	2
	3
	

	6
	Appropriate Social Skills Demonstrated
	
Accepting of diversity, demonstrating appropriate levels of participation, ability to interact with others in a positive manner and attentive of and regulating own feelings.


	1
	2
	3
	

	7
	Opening of Initial Group Session
	Ability to lead and explain format and expectations, ethics, sets time frame and group membership characteristics and ability to assist members in setting appropriate goals for group process.


	1
	2
	3
	

	8
	Opening of subsequent Group Sessions
	Ability to lead group members in progressing toward completion of unfinished business, focusing skills, linking previous session material to current session material and setting current session agenda.


	1
	2
	3
	

	9
	Facilitates Overall Group Progress
	Provides encouragement, feedback and reinforcement to group members, assists in monitoring and revising as necessary goal-oriented progress.  Appropriate active listening skills utilization.

	1
	2
	3
	

	10
	Termination Skills
	Ability to summarize and terminate each group session in a timely and appropriate manner.  Provides members information on time and number of sessions remaining.


	1
	2
	3
	


