
CHAMINADE UNIVERSITY OF HONOLULU

Course: 

Educ 741: Introduction to Educational Administration 
Credits:  

3  

Instructor:      

Richard Hogeboom, Ph.D.
Address:

3140 Waialae Avenue
University Email:  
richard.hogeboom@adjunct.chaminade.edu
Primary email:
richenergy@hawaii.rr.com
Phone:


(808) 237-9459
Office hours:

By appointment

Note:  


Updates to this syllabus will be communicated through ecollege
1.  Catalog Description:  

This course is an introduction to the field of educational administration and leadership.  The focus is on understanding schools as complex adaptive social systems, with the principal as the central administrator and change leader.  Developing productive interaction between administrators, governing bodies, teachers, students, parents, community and the media, is key to the leader’s role.  

In this course, participants will construct an Educational Leadership Portfolio.  As “reflective practitioners,” participants can use this portfolio as a tool for formative assessment and career development.

Textbook and Other Readings
· Green, R. L. (2012). Practicing the art of leadership: A problem-based approach to implementing ISLLC standards. (4th ed.). Pearson 

· Green, R. L. (2009). The Four Dimensions of Principal Leadership: A Framework for Leading 21st Century Schools. Prentice Hall.
· Donaldson, G. A. (2008). How Leaders Learn: Cultivating Capacities for School Improvement. Teachers College Press
· Schmoker, M. (2011).  Focus: Elevating the Essentials to Radically Improve Student Learning.  Association for Supervision & Curriculum Development 
· Plus additional readings posted 
2.  Grading

1. Weekly Chapter postings



= 100   
 25%
· 6 full postings (and reaction posts) x 15 points
· 1 full postings (and reaction posts) x 10 points

· Respond to questions posted on that week’s chapter/topics; and comment on another participant’s posting
2.  Special Reports 





= 120

30%
a. Week 4 –   Instructional leadership 
 
 60 points




/ Academic Focus
b. Week 7 –   Leading school change             
 60 points

3.  Integrative Final Essay with Portfolio

= 180

45%  


A.  Integrative Essay


  

80 points

b.  Portfolio





60 points


c.  Oral Presentation




40 points








----------


TOTAL POINTS




= 400

100%
           Course Grade Requirements


A  =   90-100%   
(361-400 points )


B  =   80-89%     
(321-360 points)


C  =   70-79%     
(281 to 320 points) *non-passing for graduate course

D  =   60-69%
(241 to 280 points) *non-passing for graduate course
          F  =   0--69%        (240 points or less) *non-passing for graduate course

NOTE:  Only grades of “B” or better are accepted for credit in the graduate 
program. Courses with a grade below “B” must be repeated to obtain credit.
3.  Schedule
	WEEK
	TOPICS & READINGS
	WEEKLY DELIVERABLES

	March 16
	Program & Course Introduction
	

	1

3/16 –3/24
	Four Frames, Ed Policy and the Reflective Leader

Green (2012)

*Introduction

*Ch 1 (pp 1-24)
Green (2009)

*Ch 1 (pp 1-22)

+Posted on ecollege


	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

- Sat -ICI Reflection: “Leadership Perspectives and the four frames”.  
-  Sun – Education policy and the standards movement

	2

3/25 –3/31
	Ed Policy and School Change 

Green (2012)

*Ch 2  (pp 25-56)
+Posted on ecollege


	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

Sat -ICI Reflection:  ED  Leadership Philosophy. Write your Educational  Leadership Philosophy.  Reflect on how it aligns with the ISLLC standards.

-  Sun – Hawaii’s Race to the Top, ESEA Waiver and school performance expectations

	3

4/1-4/7
	LEADERSHIP STYLES

Green (2012)

*Ch 3  (pp 57-88)
Green (2009)

Ch 2 (pp 24-47)

Ch 3 (pp 43-63)

+Posted on ecollege

Green (2009)

*Ch 4 (pp 65-83)
	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

Sat -ICI Reflection: Leadership Styles.  What is your predominate leadership style?  How might you use different leadership styles depending on the situations you face? 

- Sun –  Chat with school principal or identified school leader


	4

4/8 -- 4/14
	Instructional Leadership and Academic Focus

Schmoker book, Focus – entire book

Green (2012)

* Ch 8  (pp 230-264)
+Posted on ecollege


	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

-  Sun –    FOCUS:  In the book “Focus”, Schmoker describes how schools often underperform as they find themselves scattered and unfocused trying to reach to many standards and using too many innovations that can detract from addressing students fundamental need for authentic literacy, through a clear curriculum and stimulating ways of delivery/engagement.

Could Schmoker’s critique be useful in helping to critically assess and/or improve the academic focus at your school?  What is the focus of the educational model or theory in action in your school?  Does your school struggle with some of the issues Schmoker describes?  Why or why not?  What do you think are some of the academic outcome and leadership implications of the “theory in action” in your school?

 

	5

4/15-4/21


	SCHOOL CULTURE & EXCHANGE NETWORKS

Green (2012)

*Ch 4  (pp 89-130)
*Ch 5  (pp 131-164)
Green (2009)

*Ch 7 (pp 131-150)
+Posted on ecollege


	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

-  Sat -  ICI Reflection:  Describe your school culture:  Observe your school for one week and will write a 2 page document that describes the culture, according to framework given in chapter 3 (see Green, page 92-94)  
 -  Sun - Communication and Exchange network:  

Assignment:  A multi-page “Communication and social network analysis protocol” will be posted on ecollege.  Please follow the instructions on that research protocol.    

	6

4/22-4/28


	CONFLICT & DECISION-MAKING

Green (2012)

*Ch 6  (pp 165-197)

*Ch 7  (pp 198-229)

Green (2009)

*Ch 4  (pp 65-83)

*Ch 5 (pp 83-110)

+Posted on ecollege


	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

-  Sat -  ICI Reflection -Conflict:  You will identify and describe a conflict that has recently been identified and dealt with, you will also comment on how the resolution was perceived by the school community, this will be presented in a 2 page report

 - Sun – Decision-making:  You will survey members of your school community in order to determine how decisions are made, their perception of effectiveness – this information will be written up in a 1-2 page summary.


	7

4/29-5/5


	Leading school change, transformation and turnaround
Green (2009)

*Ch 6 (112-129)

*Ch 8 (151-173)
	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

-  Sun –    Report - Leading school change 

See description on ecollege



	8

5/6-5/12


	Leadership Dashboard and self-assessment
+Posted on ecollege


	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

-  Sat -  ICI Reflection: Your leadership dashboard 

 - Sun - ISLLC leadership self-assessment: survey and reflection.  Assignment:   Complete a self-assessment survey based on ISLLC standards and write a 1-2 page reflection on what you learned about your leadership strengths and areas to be developed.  Attach your survey results to your interpretation report.  

	9

5/13-5/19


	Leadership Growth Plan

May 18 - In-class portfolio presentation
	1. Post response to each assignment

2. Post reaction comment within 48 hours 

Due: 11:59pm

-  Sat -  ICI Reflection:  Ideas for Integrative essay

- Sun - ACE Leadership Growth Plan:  Write a plan for professional growth as an Educational Leader that is consistent with the standards set by the ACE program

	10

5/20-5/25


	Ed Leadership Portfolio Preparation


	Final submissions

· Integrative Essay

· Oral Presentation attached
· Portfolio
Final exam – online

	May 27
	Final Signature Assignment, 

	Submit DIGITAL PORTFOLIO


4.  Detailed Assignment Guidelines
A.   Signature assignment  -  Portfolio Components 
The signature assignment is an educational leadership portfolio that will be submitted in writing and evaluated via livetext.   An oral presentation of the portfolio will also be made at the final on-the-ground session of the course.

The final portfolio has the following distinctive components, which in totality constitute the portfolio presented for purposes of the Educ 741 course.  Each of these items will, however, be graded independently per the Grading guidelines posted.
· Written Integrative Essay:  This final essay summarizes in 5 pages the candidate’s overall approach to educational leadership.  See ecollege for a detailed assignment description.
· ISLLC Standards – Supporting Artifacts:  During the course, participants will develop a series of artifacts, each of which should be assigned to at least one ISLLC standard.  In addition the participant should include at least two additional self-selected artifacts that represent evidence of their individual leadership accomplishments.  In the final portfolio, these documents should be compiled into a single file attached to the Integrative Essay.

· Oral in-class presentation:  At the final on-the-ground class session, participants will present a 10 minute oral and powerpoint presentation that includes an elevator pitch of their leadership philosophy and how they are approaching their role.

These three components above combine to represent the composite or overall signature assignment.

5.  Checklist for Portfolio Submission

These are the minimum items that should be included in your portfolio submission.

1. Title page

2. Table of contents page

3. Integrative Essay 
4. Six sections Cover the ISLLC Standards 

a. Overview and brief observations on the standard

b. Artifacts, cases or other material that illustrate capabilities


Standard #1 – 


Standard  #2 – 


Standard  #3 – 


Standard  #4 – 


Standard  #5 –


Standard  #6 –


Optional additional 
5. Resume or Curriculum Vitae

6. Leadership Growth Plan 

7. Powerpoint: Oral Portfolio Presentation 

8. Appendices (if any)

6.  Evaluation Rubrics
Rubrics for each of the course grading components will be posted on ecollege.  Some of the rubrics are included below, while others will be added by posting.
A – Rubric for integrative essay, week 10
The five page integrative essay should provide reflections on the range of topics covered by the evaluation rubric and supporting artifacts.

http://portfolio.umaine.edu/~edl/Prog%20rubric.pdf
The evaluation rubric has six major headings.  All deliverables fit under one or more of these headings.  The integrative portfolio essay should be organized to provide reflections and support for each of these six different categories. 

I.     Cognitive Knowledge About Teaching and Learning

· Instructional leadership strategies and academic focus 
II.    Cognitive Knowledge About School Improvement

· School transformation and turnaround

· ISLLC Self-assessment
III.   Interpersonal Capacity to Cultivate Working Relationships

· Communication and exchange networks

IV.   Interpersonal Capacity to Mobilize Others to Action

· Communication and exchange networks

· Assessments regarding school culture and decision-making

V.    Intrapersonal Foundation of Leadership Belief

· Reflections on personal beliefs, leadership style

VI.  Awareness of Individual Strengths and Weaknesses

· Personal leadership SWOT

· Performance based ICI reflections

The evaluation and portfolio framework will be used in this course and may be used as a broad framework for the program as a whole.  

b – Rubric – For Artifacts and Integrative Essay

The rubric used to support evaluation and grading of Artifacts and the Educational Leadership Integrative Essay is titled “Analytical Writing and Case Study Rubric”, which can be found on subsequent pages.
[image: image1.png]Analytical Writing and Case Study Rubric

Criterion

Completeness

4

A-level qualities

(90-100)

Complete in all respects;
reflects all requirements

3
B-level qualities

(80-89)

Complete in most
respects; reflects most
requirements

2
C-level qualities

(70-79)

Incomplete in many
respects; reflects few
requirements

10r0

D- or F-level
qualities

(60-69 or below 60)
Incomplete in most

respects; does not reflect
requirements

Understanding

Demonstrates a
sophisticated
understanding of the
topic(s) and issue(s)

Demonstrates an
accomplished
understanding of the
topic(s) and issue(s)

Demonstrates an
acceptable understanding
of the topic(s) and issue(s)

Demonstrates an
inadequate
understanding of the
topic(s) and issue(s)

Analysis, Presents an insightful Presents a thorough Presents a superficial Presents an incomplete

evaluation, and thorough analysis of | analysis of most issues | analysis of some of the analysis of the issues

and all issues identified identified issues identified identified

recommend-

ations Makes appropriate and Makes appropriate Makes appropriate but Makes little or no
powerful connections connections between the | somewhat vague connection between the
between the issues issues identified and the | connections between the issues identified and the
identified and the strategic concepts issues and concepts strategic concepts
strategic concepts studied in the reading; studied in the reading; studied in the reading
studied in the reading; demonstrates good demonstrates limited
demonstrates complete | command of the command of the strategic
command of the strategic | strategic concepts and concepts and analytical
concepts and analytical | analytical tools studied tools studied
tools studied
Supports diagnosis and | Supports diagnosis and | Supports diagnosis and Supports diagnosis and
opinions with strong opinions with reasons opinions with limited opinions with few reasons
arguments and evidence; | and evidence; presents | reasons and evidence; and little evidence;
presents a balanced and | a fairly balanced view; presents a somewhat one- | argument is one-sided
critical view; interpretation is both sided argument and not objective
interpretation is both reasonable and
reasonable and objective | objective
Presents detailed, Presents specific, Presents realistic or Presents realistic or
realistic, and appropriate | realistic, and appropriate | appropriate appropriate
recommendations clearly | recommendations recommendations recommendations with
supported by the supported by the supported by the little, if any, support from
information presented information presented information presented and | the information presented
and concepts from the and concepts from the concepts from the reading | and concepts from the
reading reading reading

Writing Writing demonstrates a Writing is accomplished | Writing lacks clarity or Writing is unfocused,
sophisticated clarity, in terms of clarity and conciseness and contains | rambling, or contains
conciseness, and conciseness and numerous errors; gives serious errors; lacks
correctness; includes contains only a few insufficient detail and detail and relevant data
thorough details and errors; includes sufficient | relevant data and and information; poorly
relevant data and details and relevant data | information; lacks organized
information; extremely and information; well- organization
well-organized organized

APA Uses APA guidelines Uses APA guidelines Reflects incomplete Does not use APA

guidelines accurately and with minor violations to knowledge of APA guidelines

consistently to cite
sources

cite sources

guidelines





C- Rubric  - Oral Presentation

The rubric used to support evaluation and grading of this item is titled “Oral Presentation Holistic Scoring Rubric”
Oral Presentation Holistic Scoring Rubric 
Southeast Missouri State University
Retrieved September 3, 2005 from http://ustudies.semo.edu/oralcom/holistic.htm 
SCORE 6 
Designates a Clearly Excellent speech. 
1. Focus: the thesis is very clearly stated; the topic is narrowed sufficiently; the specific 

Audience has clearly been taken into account when delivering the speech 

2. Organization: the speech has a clear introduction that catches the audience’s attention effectively and is connected to the whole; effective transitions recap each main point; the conclusion effectively summarizes the speech and is related to the whole 

3. Development: all main points begin with a clear topic sentence; all main and supporting points are supported by specific and highly effective examples/evidence; the main and supporting points all relate to each other 

4. Style: language is memorable; language usage is felicitous; tone is appropriate 

5. Delivery: eye contact is effectively established with the audience; gestures and paralinguistic cues are used to reinforce particularly important ideas; no excessive use of vocalized pauses (e.g., “ah, um”); student is extremely articulate 

6. References: outside sources and incorporated logically, insightfully, and elegantly; sources are documented accurately 
SCORE 5 
Designates a Still Impressive speech. 
1. Focus: the thesis is clearly stated; the topic is limited; the specific audience has clearly been considered when delivering the speech 

2. Organization: the introduction catches the audience’s attention and is connected to the whole; transitions signal movement to another point; the conclusion is clean and related to the whole 

3. Development: almost all main points begin with a clear topic sentence; the main and supporting points include concrete, specific evidence/examples; almost all the main and supporting points relate to each other 

4. Style: most language is memorable; language usage is accurate; tone is appropriate 

5. Delivery: eye contact is established with the audience; gestures and paralinguistic cues are mostly used to reinforce particularly important ideas; some vocalized pauses are used; student is articulate 

6. References: source material is used logically and proficiently; sources are accurately documented 

SCORE 4 
Designates an Adequate speech. 
1. Focus: the thesis is clear or clearly implicit; the topic is partially limited; it is implied that the specific audience has been considered when delivering the speech 

2. Organization: the introduction and conclusion are clear and somewhat related to the whole; some transitions are used 

3. Development: some main points begin with a clear topic sentence; some main and supporting points include specific evidence/examples; most main and supporting points relate to each other 

Rubrics - 7 
4. Style: most language is somewhat memorable; language usage is correct; tone is usually appropriate 

5. Delivery: eye contact with the audience is somewhat established; gestures and paralinguistic cues are sometimes used to reinforce particularly important ideas; several vocalized pauses are used; student is somewhat articulate 

6. References: source material is incorporated logically and adequately; sources are documented accurately for the most part 

NON-MASTERY SCORES SCORE 3 
Designates a Developing speech 
1. Focus: the thesis is unclear; the topic is only partially limited; the specific audience has been partially considered when delivering the speech 

2. Organization: the introduction and conclusion may be ineffective and not related to the whole; the logical plan must be inferred, as no transitions are used 

3. Development: some main points have stated or implied topic sentences; some main points are supported by specific evidence/examples; some main and supporting points relate to each other 

4. Style: language is not very memorable; language usage is generally accurate; tone is often inappropriate 

5. Delivery: eye contact with the audience is hardly established; gestures and paralinguistic cues are seldom used to reinforce particularly important ideas; vocalized pauses are used frequently; student is not very articulate 

6. References: source material is incorporated but sometimes inappropriately or unclearly; sources are documented accurately only occasionally 
SCORE 2 
Designates a Rudimentary speech. 
1. Focus: the thesis is unclear; the topic is not limited; the specific audience has been 

considered vaguely when delivering the speech 

2. Organization: the introduction and conclusion are ineffective and not related to the whole; the logical plan must be inferred, as no transitions are used 

3. Development: few main points have stated or implied topic sentences; few main points are supported by specific evidence/examples; supporting material is imprecise, unclear, or redundant; few main and supporting points relate to each other 

4. Style: language is not memorable; language usage is inaccurate; tone is inappropriate 

5. Delivery: almost no eye contact with the audience; gestures and paralinguistic cues are 

seldom used to reinforce particularly important ideas; vocalized pauses are used frequently; student is not very articulate 

6. References: source material is inappropriately or unclearly incorporated; documentation is infrequent 
SCORE 1 
Designates an Incoherent speech 
1. Focus: the topic and thesis are unclear; no apparent attempt has been made to limit the topic; 

the specific audience has not been considered at all 

2. Organization: no attempt has been made to compose an effective introduction or conclusion; these is no logical plan to the speech 

Rubrics - 8 
3. Development: main points contain no topic sentences; main points are not supported by specific examples/evidence; little or no supporting material is used; main and supporting points do not relate to each other 

4. Style: language is not memorable or is confusing; language usage is inaccurate; tone is inappropriate or distracting 
5. Delivery: no eye contact is made with the audience; gestures and paralinguistic cues are not used to reinforce particularly important ideas; vocalized pauses are used in abundance and distract from the overall message 

6. References: source material is never incorporated or incorporated inappropriately or unclearly; documentation is inaccurate 
SCORE 0 
Designates a speech that has clearly not been developed on the assigned topic or makes no attempt to answer the given question or relate to the given topic. 
This rubric is based upon the scoring rubric used by the Writing Outcomes Program at Southeast Missouri State University. 
7.    Instructors Brief Biography
Richard Hogeboom , Ph.D. 

Richard Hogeboom, Ph.D., is a Chaminade instructor who has teaches up tt four different courses in the Masters in educational leadership programs:  introduction to educational administration, educational leadership, equity and social justice in education, and educational research.
He was recently appointed commission member of the newly formed State of Hawaii Public Charter School Commission, under Hawaii’s new charter school law that focuses on authorizing, reauthorizing and supporting quality charter schools.  There are currently 32 authorized charter schools in the State of Hawaii.  http://hcsao.org/pages/charter-school-commission
Richard is the President of the Hawaii Stanford Chapter from 2011 to 2013 (http://www.stanfordhawaii.org/officers.html).  He is an international leadership educator, with twenty-five years of experience, who has also lived and worked internationally for more than a dozen years in Latin America, Japan, and Southeast Asia.

Richard frames his work at the intersection between educational policy-making, school transformation, and leadership, and is especially interested in how leaders:

· Acquire their training and experiential foundation to fulfill escalating demands for performance and accountability, while reconciling multiple and often conflicting goals and perspectives of vocal constituencies 

· Develop a vision, build teams, and make decisions that lead to innovation and improved school capacity to deliver significant and sustained improvements in student performance
· Socially and entrepreneurially develop quality charter schools that serve the unique needs of Hawaii’s students, as well as contribute to innovation in public education through network collaboration
Professional Background:  Richard completed his Ph.D. in Education at Stanford University, where he was a Fulbright-Hays Scholar, his M.B.A. at UCLA Anderson School of Management, and his B.A. in Political Science at George Washington University.   He has also taught in the Executive MBA program at the University of Hawaii Shidler College of Business, the Asia Pacific Center for Security Studies, Stanford University in Senior Educational Leadership Development Programs, Doshisha Women’s College in Kyoto, Japan, and the University of the Andes and Pilot University in Bogota, Colombia.   

He founded and was the President of two international training businesses and has been a consultant with dozens of organizations including Ministries of Education, Health and National Planning, USAID, UNDP, Arthur Andersen, Unisys, and many others.   Richard was the Director of Executive Education at the U.H. Shidler College (2006-2009).

Richard also surfs, enjoys performing as an improvisational comedian and actor, and travels extensively whenever he gets the chance.
8.  University policies and conceptual framework

Conceptual Framework:    

The Education Division’s Conceptual Framework is based upon a set of beliefs that flow from the University’s vision and mission statements, the division’s vision and mission statements, and the core academic beliefs of Chaminade University.  These values and beliefs are based on the Catholic Marianist principles; a commitment to mentor teacher and educational leader candidates to their fullest potential; a commitment to teaching, scholarship and research; and a commitment to serve the university and the larger community.  This rigorous alignment is designed to prepare education professionals who demonstrate professional dispositions and empathy, content knowledge, and pedagogical/leadership skills to work effectively work with a diverse community of learners.

Program Learning Outcomes:

The program learning outcomes for the Master of Education (Educational Leadership) are derived from two national standards and recommendations

(a) The Educational Leadership Constituent Council (ELCC, 2002) is the Specialty Professional Association (SPA) that evaluates advanced programs in educational leadership for recognition by the National Council for Accreditation of Teacher Education (NCATE).  

(b) The Educational Leadership Policy Standards: Interstate School Leaders Licensure Consortium (ISLLC) 2008 are required by the Hawai`i Department of Education.  

PLO #1: 
Demonstrate knowledge of impact of socio-economic, legal and cultural 



factors on schools, teachers, and students.

PLO #2:
Demonstrate knowledge of organizational life in schools, organizational 



change processes and their connections to the development of positive 



school cultures that promote learning an social development of students.

PLO #3:
Conduct systematic inquiries into programs and policies that are relevant, 



integral, and essential to the success of children, schools, and school 



leaders.

PLO #4:
Develop skills in facilitating collaboration and communication among 



schools, school communities, families, other educational and service 



agencies, and professional organizations.

PLO #5:
Develop knowledge and skills in managing personnel.

PLO #6:
Demonstrate understanding of the ethical, moral, and caring dimensions 



of educational leadership.

PLO #7:
Use informed scholarship to analyze and offer solutions for school 



policies and problems.

PLO #8:
Articulate a vision for the school, district, or organizational context in 



which the participant works that reflects PLO #1-7 dimensions.

Course Learning Outcomes:  

At the end of this course, students will:
CLO #1: Demonstrate knowledge of the impact of socio-economic, legal, political and cultural environments on the administration and the organizational life of schools;

CLO #2: Demonstrate knowledge of how financial, personnel, legal, and curriculum and teaching sub-systems can positively (or negatively) impact teacher and student performance;

CLO #3: Demonstrate an understanding of the principles of organizational development, the dynamics of change, problem solving and collaborative decision-making for effective school management;

 CLO #4: Demonstrate an understanding of the issues associated with the diversity of the student population and ways of building organizational capacity to serve the needs of diverse students;

CLO #5: Produce a vision and culture for a school with high expectations for all students and members of the school community, built on ethical, moral and caring principles

CLO #6:  Critically analyze their vision, and identify and address barriers to realizing the vision

Linkages between Course Learning Outcomes (CLOs)

and Program Learning Outcomes (PLOs)

	CLOs
	PLO #1
	PLO #2
	PLO #3
	PLO #4
	PLO #5
	PLO #6
	PLO #7
	PLO #8

	1.  Impact Socio-Economic Factors etc.
	X
	X
	 
	 
	 
	 
	X
	 

	2.  Sub-systems impact on performance
	X
	X
	X
	X
	X
	 
	 
	X

	3.  Dynamics of Change
	X
	X
	X
	X
	 
	 
	X
	 

	4. Diversity Issues
	X
	 
	X
	X
	 
	X
	 
	X

	5. Culture of High Expectations
	X
	X
	X
	X
	X
	X
	 
	X

	6.  Vision
	X
	X
	X
	X
	 
	X
	X
	X


Course Learning Outcomes and Course Deliverables

	CLO’s
	Artifacts, Cases and Activities

	PESCL MACRO ENVIRONMENTS

CLO #1: PESCL - Demonstrate knowledge of the impact of socio-economic, legal, political and cultural environments on the administration and the organizational life of schools  
	Artifacts 

* Artifact:  Change and PESCL related position paper

* Portfolio

	MANAGEMENT SUB-SYSTEMS

CLO #2: Demonstrate knowledge of how financial, personnel, legal, and curriculum and teaching sub-systems can positively (or negatively) impact teacher and student performance  
	Artifacts & Portfolio

* Artifact:  Chat with principal   

* Artifact:  Decision making survey    
* Portfolio

	ORG DEVELOPMENT & CHANGE

CLO #3: Demonstrate an understanding of the principles of organizational development, the dynamics of change, problem solving and collaborative decision-making for effective school management
	Artifacts & Portfolio

* Artifact:  School culture description 

* Portfolio

	 SERVING DIVERSITY: 

CLO #4: Demonstrate an understanding of the issues associated with the diversity of the student population and ways of building organizational capacity to serve the needs of diverse students 
	Artifacts & Portfolio

* Artifact:  Communication and exchange networks  

* Artifact:  Conflict mini case

* Portfolio

	VISION

CLO #5: Produce a vision and culture for a school with high expectations for all students and members of the school community, built on ethical, moral and caring principles  
	Artifacts & Portfolio

* Artifact:  Ed leadership philosophy

* Portfolio



	STRATEGY OVER BARRIERS

CLO #6:  Critically analyze their vision, and identify and address barriers to realizing the vision  
	Artifacts 

* Artifact:  ISLLC self-assessment survey

* Artifact:  Growth plan

* Portfolio 


University Policies:

Attendance:  Students are expected to attend regularly all courses for which they are registered.  Students should notify their instructors when illness prevents them from attending class, and make arrangements to complete missed assignments.  Notification may be done by calling the instructor’s phone or be sending an email to the instructor.  It is the instructor’s prerogative to modify deadlines of course requirements accordingly.  For hybrid courses, all on-ground meetings are mandatory.  One absence from on-ground classes results in a lowering of the grade one letter.  Two or more absences from on-ground meetings results in failure or withdrawal.  For the on-line portion of the course, the instructor will specify and enforce expectations for on-line participation and receipt of assignments appropriate to the design of the course. 

Writing Standards:  All work submitted by Chaminade University students must meet the following writing standards.  Written assignments should:

1) Use correctly the grammar, spelling, punctuation, and sentence structure of Standard Written English.

2) Develop ideas, themes, and main points coherently and concisely.

3) Adopt modes and styles appropriate to their purpose and audience.

4) Be clear, complete, and effective.

5) Carefully analyze and synthesize material and ideas borrowed from sources.  In addition, the sources of the borrowed material should be correctly acknowledged to avoid plagiarism. Citations and references should use APA style.

Plagiarism:  “Plagiarism is the offering of work of another as one’s own.  Plagiarism is a serious offense and may include, but is not limited to, the following:

1) Complete or partial copying directly from a published or unpublished source without proper acknowledgement to the author.  Minor changes in wording or syntax are not sufficient to avoid charges of plagiarism.  Proper acknowledgement of the source of a text is always mandatory.

2) Paraphrasing the work of another without proper author acknowledgement.

3) Submitting as one’s own original work (however freely given or purchased) the original exam, research paper, manuscript, report, computer file, or other assignment that has been prepared by another individual.

Please refer to your Student Handbook and the Graduate Catalog for other important institutional and academic policies including more detailed information regarding Grading, Plagiarism, Classroom Deportment, Freedom of Expression, Add/Drop, Disabilities, and others.

Full Inclusion:  Chaminade University of Honolulu is committed to a policy of non-discrimination and recognizes the obligation to provide equal access to its programs, services, and activities to students with disabilities.  If a student is in need of  accommodations due to a documented disability, he/she should contact the Counseling Center at 735-4845 or 739-4603.  A determination will be made if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.
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