CHAMINADE UNIVERSITY OF HONOLULU

PSY 501 The School Counselor in an Educational Context

Summer 2012

INSTRUCTOR: 
Richard D. Fajardo
TIME:

Wednesday, 5:30 – 9:30pm

ROOM:

CT 250
OFFICE HOURS:
By appointment

PHONE:

685-9100 ext. 315 (office)




348-6894 (cell)

E-Mail:

richdfajardo@yahoo.com

Required Text:

Eggen (2013). Educational Psychology:  Windows on Classrooms, Ninth Edition. Pearson Education, Inc
ISBN:  9780132610216

Hattie (2012). Visible Learning For Teachers.  Taylor

ISBN:
9780415690157
Catalog Course Description

The scope of this course will be the development of skills and techniques for a counselor to:  assist teachers and students within a learning context, kindergarten to grade 12; assist teachers in classroom management; design, assess, implement and evaluate a school counseling and a school guidance program; create a curriculum for a school guidance program; and assess, evaluate, and interpret students’ performance on tests within a K‑12 educational environment.

Program Linking Statement

This course develops and assesses the skills and competencies for the MSCP program School Counseling emphasis student learning outcomes of:  1) Foundations of School Counseling; 2) the School Context; 3) Program Development, Assessment, Implementation and Evaluation Within a School Counseling Context; 4) Counseling Theories and Skills Used Within a School Counseling Context; and 5) Consultation Relative to a School Counseling Context.  In addition, this course also addresses the MSCP core program student learning outcomes of:  1) Professional Issues and Ethics; 2) Research and Evaluation; and 3) Social and Cultural Foundations.

It is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.

Student Learning Outcomes

Students will demonstrate an understanding of:   
1.
The methods of scientific inquiry and the use of principles and theories in 

educational decision-making.

2.
 
Ethical and legal practice for counselors in the educational context.

3.
The developmental sequence for cognition and language, as well as for social, 

emotional, and moral development, and the implications for academic performance, counseling and consultation. 

4.
Motivation and learning theories regarding behavior, cognition, and socialization 

as they apply to students in the educational context.

5. 
Classroom management, and the implications for consultation to assure student 

success.

6. 
Classroom evaluation, grading and the interpretation of standardized tests and 

rating scales.

7. 
Various educational arrangements and accommodations, and the provision of 


assistance in the development of modification plans to support learning.

8. 
Modifications in counseling interventions based on cultural and linguistic 

diversity, and the range of counseling interventions available to students.

9. 
The ASCA National Model as the basis for developing an effective guidance 

program.

10. 
The design, assessment, implementation and evaluation of a school counseling 

program. 

11. 
Basic teaching skills for counselors by conducting a guidance class, and development of a curriculum plan for a school guidance program incorporating the Hawaii State Department of Education’s Six General Learner Outcomes.

12. 
The ten components of the State of Hawaii School Counselor Handbook, the Ten 

School Counselor Performance Standards as outlined by the Hawaii Teachers Standards Board, and the Hawaii Content and Performance Standards. 
13. 
The provision of the service of consultation with teachers, parents, administrators, 

and community agency personnel, as well as an understanding of community 

resources and the process for referral.

Course Requirements:
1. Chapter Presentation- Each student will present *one chapter from the assigned readings to the class on a chosen date (sign up sheet will be available on the first night of class). Each student should review and understand the main concepts in their assigned chapter prior to the presentation. The duration of the presentation should be no less than 20 minutes and be done in power point. A one-page chapter outline must be typed out for each member of the class including the instructor.  (20 pts)
2. Chapter Quizzes- Each student will complete a quiz on the assigned chapter at the beginning of class.  (15 pts)
3. Visible Learning Paper- On Week 10, each student will synthesize and complete an analysis of Visible Learning.  (10pts)
4. Develop and document a FBA/ BSP. Students will develop a Behavioral Support Plan based on data provided on an FBA. Behavioral Support Plan should be comprised of specific, measurable goals with a method to evaluate its efficacy. (5 pts)
5. Develop and present a guidance lesson for either an elementary or secondary level. Each student will present a guidance lesson during Week 10. A sign up sheet will be available on Week #2. (10 pts)
6. Observation of a school counselor at a school site (minimum 4 hours) and reflection paper, 2-3 pgs (10 points).
7. Case scenarios/ Article Reviews- Each student will complete (10 pts)
8. Class participation (20 pts)
Grading
A =  90-100 pts

B =  80-89 pts

C = 0-79 pts

No make-up work for missed classes will be allowed. 

No late assignments (case scenarios, etc) will be accepted. If an assignment is turned in late, it is given no credit.


Attendance Policy and Participation:

Prompt and consistent attendance is expected. Because of the accelerated semester, a student who misses more than one (1) class has missed a substantial portion of the material presented. Only one absence is allowed. No exceptions. If more than one class is missed, the student will fail the class (will be given a “C”) and must re-take it the next time it is offered.

Tardies- Two (2) late arrivals (or leaving class early) will be recorded as one absence. If a student arrives to class one (1) hour after the start time or leaves one (1) hour prior to the dismissal time, it will be recorded as one absence. If an emergency or severe illness occurs, the student must inform the professor in advance of the class.

If you are concerned about your progress in this course, please meet with me early, as very little can be done late in the course to address your potential concerns.  

Lastly, please refer to your CUH Student Handbook and carefully read all of the areas addressing Academic Honesty. Violations of academic honesty principles are extremely serious and will not be tolerated. Examples of dishonesty are records theft, cheating on examinations, altering grades, and plagiarism. Specific instances of dishonesty are investigated first by the instructor, then the program director. The penalty for dishonesty can range from an F grade to expulsion from the University. 

Scientific Method Definitions

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.








Research Design And Counseling







Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.








Research Method In Social Relations







Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.








Methods In Behavioral Research; Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.

http://allpsych.com/researchmethods/replication.html   
Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class must contact Dr. June Yasuhara, 735-4845, at the Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5.
Educate for Adaptation to Change
In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.
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                                                      TENTATIVE COURSE SCHEDULE
	Date
	                                           Topics
	        Readings/Assignments Due

	1/9/13
Week

    1
	Course overview, State of Hawaii School Counselor Handbook, 
Role of the School Counselor, ASCA National Model
	

	1/16/13
Week

   2
	Education Psychology Overview
Overview of SC role in Ed setting
Article Review- “A Nation at Risk”
	Chapters 1, 2

Chapter 1,2 Quiz


	1/23/13
Week

   3
	Teaching and Assessing
CSSS/ RTI


	Chapters 3,4

Chapter 3,4 Quiz
Article Summary

	1/30/13
Week

   4
	Counselor as a consultant
FBA/ BSP
	Chapters 5,6

Chapter 5,6 Quiz
Case Scenario 1

	2/6/13
Week

   5
	Legal Responsibilities in School Counseling
IDEA
	Chapters 7, 8

Chapter 7,8 Quiz

Case Scenario 2



	2/13/13
Week

   6
	Legal Responsibilities in School Counseling

Section 504

Creating a successful School Counseling Program
ASCA

Character Education


	Chapters 9, 12
Chapter 9,12 Quiz
FBA/ BSP



	2/20/13
Week

   7
	Motivating Student Achievement
Individual Counseling Sessions
	Chapters 10,11
Chapter 10,11 Quiz


	2/27/13
Week

   8
	High Stakes Testing
Use of data

	Chapters 14,15
Chapter 14,15 Quiz


	3/6/13
Week

   9
	Guidance Lesson Presentations
	Chapter 13
Chapter 13 Quiz

Guidance Lessons

	3/13/13
Week

  10
	Visible Learning Analysis
	Visible Learning
Observation Reflection


Rubric for Written Assignments (Case Studies, Reflections)

	Written Assignments

(Initial Eval/ Case Studies 
	Well Bellow Proficiency 

0-2 pts
	Approaches Proficiency 

3 pts
	Meets Proficiency

4 pts
	Exceeds Proficiency 

5 pts

	Purpose

Appropriate Perspective
	Minimal or none

Unclear ___

Irrelevant ___

Redundant ___
	Some Evidence

Unfocused ___

Inconsistent ___
	Clearly Evident

Appropriate __

Perspective

reasonable ___
	Convincingly Present

Difficult to refute ___

Easy to follow and understand the structure ___

	Evidence of Details

Interprets and reflects information gathered 
	Lacking Ideas __

Superficial __

Inappropriate __
	Listing __
Recitation __
	Interpreted __

Accurately synthesized __

Appropriate to purpose __
	Well developed __

Substantially interpreted __

Reflects purpose with accuracy and insight__

	Supporting Details

Reasoning 

Analysis

Logic
	Little or no development

Lacking details examples __

Irrelevant __
	Some development

Repetitive__

Generalizing __

Limited to listing __
	Focused for purpose

Some specific details __

Incorporated __
	Coherently developed

Details, examples are 

Specific __

Relevant __

Sufficient __ 


Rubric for Presentations

	
	Well Bellow Proficiency 

0-5 pts
	Approaches Proficiency 

4-6 pts
	Meets Proficiency

7-8 pts
	Exceeds Proficiency 

9-10 pts

	Purpose

Appropriate Counseling Structure
	Minimal or none

Unclear ___

Irrelevant ___

Redundant ___
	Some Evidence

Unfocused ___

Inconsistent ___
	Clearly Evident

Appropriate __

Counseling structure reasonable ___
	Convincingly Present

Difficult to refute ___

Easy to follow and understand the structure ___

	Organization

Plan and Development
	Organization not discernable ___
	Some evidence of organization ___
	Identifiable organization ___
	Clear and logical organization. Has purpose ___

	Verbal

Elements of Voice and Sound
	Not Audible __

Unclear/ Problematic __
	Inconsistent Audibility __
	Generally Audible, articulated ___
	Good audibility:

Clear/ Crisp __

Meaningful inflection __

Sustained cadence __

Purposeful use of:

Drive ___

Rate ___

Emphasis ___


PSY 501 Contact Sheet
Name: ______________________________________

Phone: day_____________________ night_____________________

E-mail: _________________________ 

