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CHAMINADE UNIVERSITY OF HONOLULU

PSY 672 Internship B - School Counseling

Spring Masters – 2012

Instructor:  

Silvia Koch, Ed.D




Class Time:

Wednesdays 5:30 – 9:40 p.m.

Classroom:  

CTCC 254

Office Hours:

By appointment

Contact Number:  
627-7322 ext 303 (w)  621-6316 (h)  386-1258 (cell)

Fax:


627-7326
 


Email:  

silvia.koch@adjunct.chaminade.edu

 

kochg001@hawaii.rr.com

Textbooks

American Psychiatric Association  (2000).  Diagnostic and Statistical Manual of Mental Disorders:  text revision (4th edition).  Washington DC:  American Psychiatric Association.

American School Counselor Association  (2003).  The ASCA National Model:  a framework for school counseling programs.  Alexandria, VA:  ASCA.

Knapp, S.E. & Jongsma, A.E.  (2002).  The School Counseling and School Social Work Treatment Planner.  Hoboken, NJ:  John Wiley and Sons Publishing, Inc.

McCarney, S. & Cummins, K.  (1998).  The Pre-referral Intervention Manual:  the most common learning and behavior problems encountered in the educational environment.  Columbia, MO:  Hawthorn Educational Services.

Catalog Course Description
This course offers the student an opportunity to explore the most important concepts and techniques of guidance, with emphasis on the function and responsibilities of the school counselor.  Internship requires a total of 600 hours (300 direct service hours, 300 administrative hours) to be distributed between A and B.  Ideally, there would be an equal distribution for each term.  However, given the environment and site needs, the requirement for Internship A should be a “reasonable” amount of hours to be able to meet course and program requirements to proceed to Internship B, at which time the remainder of the 600 hours will be completed.  In Internship B students will spend approximately 300 hours (150 direct service hours, 150 administrative hours) in both an elementary and a secondary school setting where they will counsel under supervision.  Prerequisite:  PSY 671; PRAXIS Exams Program Linking Statement

This course, incorporating a 300 hour supervised school counseling internship, further develops and assesses the integrative clinical skills and competencies for the MSCP program student learning outcome of clinical instruction.  

Course Description
This course serves to facilitate the advancement of professional knowledge and skills through participation in assigned field placements.  Students will have the opportunity to participate in counseling and educational activities that incorporate counseling theories and research in an applied setting.  Counseling skills and theories will be applied in the areas of individual and group counseling, case management, case analyses, and report writing, collaboration with other school faculty and staff members, developmental treatment planning, diagnoses, and guidance instruction.  The student will demonstrate his/her expertise in all the areas of service encountered by school counselors.

It is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.

Student Learner Outcomes 

Student will demonstrate an understanding of:

1.  
Professional and ethical issues in counseling in the context of school settings.

2.  
Conducting behavioral assessments in the context of school and home settings.

3.  
Developing diagnoses utilizing criteria and coding from the DSM IV.
4.  
Developing behavioral interventions and appropriate outcome measures in the 

context of school and home settings.

5.  
Writing and maintaining clinic notes.

6.  
Important theoretical perspectives in counseling.

7.  
Research methodology in thinking critically about applying empirically derived research results to the assessment and treatment of a student’s behavioral problems.
8.  
Identifying and utilizing empirically supported assessment methods and interventions in developing treatment plans in the context of school and home settings.

9.  
Conducting culturally appropriate assessments, formulating diagnostic impressions for learning purposes, and developing treatment plans for students with behavioral and/or learning problems.
10.  
Consultation theories relative to interacting with parents, faculty, administrators, 

and other professionals.
11.  
The Hawai`i State Department of Education’s Six General Learner Outcomes and the HTSB Counselor’s Handbook.  (See syllabus attachment)

Course Requirements

1. Students must give the instructor weekly a copy of their Service Summary Log for completing the 150 direct and 150 indirect service hours.  Appendix E.

2. Students must give the instructor weekly Supervision Preparation Reviews which have already been signed by their Site Supervisor.  Appendix G.

3. Students must give the instructor weekly a journal reflecting on their professional activities of the week.  Appendix H.

4. Students will produce and present two School Counseling Initial Evaluations with accompanying School Counseling Case Notes, two research articles pertaining to the presenting problem, and the Consent to Participate and Release Confidential Information Form.  These need to be signed by the Site Supervisor.  Appendices C and D. 

5. Students will turn in two Functional Behavioral Assessments with accompanying Behavior Support Plans indicating data that was taken to show student progress.  If student did not make progress then a review of the FBA/BSP should be made and the revised version handed in as well.  (Note that all documents in this case should be handed in to instructor:  original FBA/BSP, data showing lack of progress, and revised FBA/BSP. 

6. Students will present one videotaped counseling session (preferably a group session) for professorial and peer review.  The Release of Confidential Information forms must accompany these sessions (Appendix C), as well as the Videotape Self-analysis form (Appendix F).

7. One complete folder with all paperwork for Internship B due at the end of the term.  This notebook should include:  all Service Logs, Supervision Preparation Reviews, Student Evaluation of Staff and Site form, Student Evaluation of Internship Site Supervisor form, Supervisor’s Evaluation of School Counseling Student form, Professional and Personal Competencies form, and Internship B Service Logs Summary form.

8. To obtain your Professional Certification in School Counseling from the Hawaii State Department of Education, students must have a portfolio that contains standards-based school counseling and guidance materials to demonstrate competencies achieved during the Masters training process.  A portfolio is both a process and a product.  It is an organized and purposeful collection of artifacts and documents, records of achievement and reflections collected over time.  It demonstrates the process of gathering, organizing, and using artifacts, documents, and experience to inform instruction, learning, and professional practice in school counseling.  The portfolio will provide evidence of the student’s achievement of the MSCP program standards and performance criteria.  It will also serve to demonstrate how the student met the standards of the Hawaii Teachers Standard Board and the American School Counselor Association.  The portfolio serves as a vehicle for reflection and self-evaluation, as well as a tool to display evidence of program standards and performance criteria.  The evidence included in a portfolio is a specific and observable example of the student’s performance related to a performance criterion.  The portfolio will also contain all of the required paperwork for the Internship experience as stated in the Practicum/Internship Handbook.  A completed portfolio of the student’s work that matches the performance criterion and the Hawaii State Department of Education Standards for School Counselors will be due no later than the last day of class.

Assessment
Assignments






Points





Log Summaries





10





Supervision Preparation Reviews



10

Weekly Journals





10

School Counseling Initial Evaluations (2)


20

FBA and BSP (2)





20


Videotaped Counseling Session



10

Exit Portfolio






20



Total







100
Grading
A = 90 – 100

B = 80 –89

( If the student does not get a passing grade from their Site Supervisor, then the student will not pass the course.  The student will have to repeat Internship B in the following year.

Scientific Method Definitions

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations 

among events, develop theories, and this helps professionals to make predictions of future events.








Research Design And Counseling







Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.








Research Method In Social Relations







Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.








Methods In Behavioral Research; Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.

http://allpsych.com/researchmethods/replication.html   

Attendance 

If you miss more than one class, you will be given a “C” and you must retake the class.  (Graduate programs policy)  All absenteeism must be cleared with the instructor prior to the class and must be done by a telephone call or e-mail.  Consistent tardiness will also not be tolerated.  The Instructor understands that emergencies arise, however excessive tardiness may require a conference with the instructor.  Students are expected to attend class regularly and to be on time for class.  Since all graduate courses are offered on an accelerated schedule, a student who misses more than one class will have missed a substantial portion of the class and materials and therefore, will be required to take the class again in entirety.

Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class must contact Dr. June Yasuhara, 735-4845, at the Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provides a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5. Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.

Tentative Course Schedule

Date


Topic





Readings
Week 1

Introductions




School Counseling Handbook




Course Requirements



Syllabus





Syllabus and Handbook





Presentation Sign-ups

Week 2

Site Overviews



Handouts 




Weekly check-ins




Guest Speaker




Week 3

Weekly check-ins



Hand-outs




School Counselor & Data




Week 4

Weekly check-ins



Hand-outs





School Counselor & Data

School Counseling Initial 


DSM-IV-R



     Evaluation #1 Due

Week 5

Weekly check-ins









Videotape Presentations


Knapp & Jongsma




FBA/BSP #1 Due



McCarney & Cummins




School Counselors as Leaders

Handouts

Week 6

Weekly check-ins








Videotape Presentations


ASCA




Leadership Practices of School 

Handouts

Counselors





Week 7

Weekly check-ins




Videotape Presentations




School Counseling Initial


DSM-IV-R




Evaluation #2 Due







School Counselors as Accountability

Handouts





Leaders

Week 8

Weekly check-ins




Videotape Presentations







FBA/BSP #2 Due





Week 9

Weekly check-ins




Videotape Presentation


ASCA




Supervision




Sharing of Exit Portfolios

Week 10

Final Check-in





Individual Conferences




Final Notebook Due with MSCP Paperwork




Exit Portfolio Due

