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EDUC 686 and ED 490 Elementary Student Teaching Seminar
	Semester/Year

Spring 2012
	Instructor:
Rachel Omick
MEd. and MBA
Director of Special Programs and Field Services


	Course# and Credits:
EDUC 686: 3 credits
	Email:
edu-fieldservices@chaminade.edu 

	Class Title:
Elementary Teaching Seminar

	Telephone:
808-735-4719 ©

	Course Format:
On-ground/Hybrid/Online
	Office Hours/When to Contact:
Office Hours by Appointment
Contact by phone/email

	Class Location:
Henry 207
	Office Location:
Education Building #129 (Brogan Hall)

	Class Time/Day:
January 3, 2012- May 4, 2012 
	On-Ground Dates/Time:
 Hybrid Dates: 1/10, 2/14, 3/20, 5/1
5:30pm – 9:30pm

	O&P/Service Requirement:
N/A
	Text:
Recommended Text:  Constantino, Patricia and Delornzo, Marie. (2002)
Developing a Professional Teaching Portfolio:  A Guide for Success.  Boston, MA:  Allyn and Bacon. 
ISBN#0-205-45839-4







	
Catalog Description:
This seminar is integrated with all student teaching practicum. Students prepare portfolios, discuss teaching experiences, and review standards. The goal is to provide a culminating seminar for teacher candidates who are in a supervised student teaching experience. This seminar will be the capstone experience in the teacher candidates’ training. Teacher candidates will complete their exit portfolio to demonstrate competency in Hawaii Teacher Performance Standards, Hawaii Content Standards and other relevant professional standards. This portfolio will document the effect the teacher candidate has on student learning.

Guiding Philosophy

The Education Division’s guiding philosophy is based upon a set of beliefs that flow from Chaminade University’s vision and mission statements, the Education Division’s mission statement, the Marianist Core Academic Beliefs, and the Hawaiian 'Ōlelo of Mana (intrapersonal; spirit; embodiment of love, faith, and ethical practice), Aloha (interpersonal; love; sacredness; divine breath), 'Ohana (classroom; family; interconnectedness), Pono (community; being in alignment and balance in life and the community), and Ho'oma'ama'a (world; become adapted to; teach one to work). These values and beliefs are based on the Catholic Marianist principles; a commitment to mentor instructional and educational leaders to their fullest potential; a commitment to teaching excellence, engagement in scholarship in the pursuit of truth; and a commitment to scholarly service for the university and the larger community. This alignment is designed to prepare education professionals for effective classroom and school leadership by demonstrating professional dispositions, content knowledge, pedagogical skills, and leadership to work effectively with a diverse community of learners.

Education Division Mission Statement

The Education Division’s mission is to foster the development of knowledgeable, proficient, and reflective teachers and educational leaders. Our programs are based in the liberal arts tradition, Catholic Marianist values, current research, best practice, and professional standards. In this context we develop educators who demonstrate ethical, effective and culturally responsive practices, and a commitment to building a just and peaceful society.

Marianist Values 

1. Education for Formation in Faith (Mana): Within the community of learners, reason and personal faith are seen as mutually complementary roads to truth. All Education Division members join the larger community of faith, hope, love and ethical practice.
2. Integral, Quality Education (Aloha): The community is committed to an integral, quality education that begins with respect for the complexity and diversity of each person. All Education Division members attempt to engage the whole person with quality courses and activities that challenge the intellectual, emotional, aesthetic, physical, and ethical dimensions that make up each student's life experience.
3. Education and the Family Spirit (Ohana): The community of learners is a second family, which encourages the personal development of each of its members. Mutual respect for all members of the Education Division family allows the community to share responsibility for decision making at all levels.
4. Education for Service, Peace and Justice (Pono): All members of the community strive to serve the university community and the larger community. Education Division community members are committed to scholarly service and to dispense and receive justice to and from each other and to the larger community.
5. Education for Adaptation and Change (Ho‘oma‘ama‘a): True to the tradition of faith, a Marianist-founded education prepares students for tomorrow and adapts to its time. The Education Division scholarly community of learners regards technology as a critical aid in the quest for understanding in a changing world.

Program Learning Outcomes (PLOs):
Successful teacher candidates in Chaminade initial teacher licensure programs will demonstrate knowledge, skills, and dispositions in the following areas:

	PLO1
	Content Knowledge (Knowledge of subject matter)

	PLO2
	Developmentally Appropriate Practice (Knowledge of how students develop and learn, and engagement of students in developmentally appropriate experiences that support learning)

	PLO3
	Pedagogical Content Knowledge (Knowledge of how to teach subject matter to students and application of a variety of instructional strategies that are rigorous, differentiated, focused on the active involvement of the learner)

	PLO4
	Educational Technology (Knowledge of and application of appropriate technology for student learning)

	PLO5
	Assessment for Learning (Knowledge of and use of appropriate assessment strategies that enhance the knowledge of learners and their responsibility for their own learning)

	PLO6
	Diversity (Skills for adapting learning activities for individual differences and the needs of diverse learners and for maintaining safe positive, caring, and inclusive learning environments)

	PLO7
	Focus on Student Learning (Skills in the planning and design of meaningful learning activities that support and have positive impact on student learning based upon knowledge of subject matter, students, the community, curriculum standards, and integration of appropriate technology)

	PLO8
	Professional & Ethical Dispositions and Communication (Professional dispositions, professionalism in teaching, and ethical standards of conduct consistent with Marianist values, and positive and constructive relationships with parents, the school community and professional colleagues)



Course Learning Objectives:  
At the end of this course, the teacher candidates will:
	CLO 1

	Complete and receive passing scores for a 15+ week student teaching practicum concurrent with student teaching seminar 

	CLO 2

	Create an integrated unit plan, minimum of ten lesson plans, including a technology component

	CLO 3
	Utilize assessment information to address the learning needs of diverse learners

	CLO 4
	Reflect upon the Hawaii Teacher Standards Board (HTSB) standards and demonstrate knowledge of them in your student teaching practicum



Linkages between Course Learning Objectives (CLOs) and Program Learning Objectives
	
	PLO 1
	PLO 2
	PLO 3
	PLO 4
	PLO 5
	PLO 6
	PLO 7
	PLO 8

	CLO 1
	
	
	
	
	
	
	X
	X

	CLO 2
	X
	X
	X
	X
	X
	X
	X
	X

	CLO 3
	
	
	
	
	
	X
	X
	

	CLO 4
	
	X
	X
	
	X
	
	X
	



	Essential Questions Addressed in This Course

	Related CLOs
	Related PLOs

	What are the knowledge, skills, and dispositions needed to become effective teachers?
	1,4
	1,2,3


	How can teachers use assessment data to meet the needs of diverse learners?
	3

	5


	How does a teacher create and implement a standards-based unit that engages students in the learning process?
	3, 2, 4

	3





Key Teaching-Learning Strategies
This is a hybrid course. The learning strategies include:
	Online assignments
	Attendance of all on-ground sessions
	Video reflections
	Classroom activities with reflections
	Participation with peers
	Mentoring from University Supervisors, Cooperating Teachers

Course Requirements:
It is expected that students check in online at least 2-3 times weekly. Many times, important information is communicated that can assist students in successful completion of weekly/ongoing assignments. 

Introduction Letter: (5 Points)
An introduction letter that could be sent to the parents of your classroom will need to be submitted into the dropbox in Week 1.This will be something that could include topics that are discussed in your educational philosophy. This should receive approval from your Cooperating Teacher and sent out to parent’s when/if appropriate.

Signature Assignment:
To document candidates’ progress toward the mastery of the requisite knowledge, skills and dispositions for teacher licensure, all required courses have a signature assignment. Signature assignments are assessed via a rubric linked to the relevant program learning outcome(s). All signature assignments must be submitted on LiveText, where candidates may view their assessment results and any comments from the instructor.  The Signature Assignment is the Student Teaching Exit Portfolio and is due into Livetext by May 5, 2012. Listed below is a more detailed description of the Signature Assignment requirements.

Student Teaching Special Education Exit Portfolio (200 points) There is a template on Livetext. The Exit Portfolio consists of:
· Professional Introduction (10 points)- Describe personal but education related experiences.

· Educational Philosophy (15 points: 10 Points for the Philosophy and 5 points for the inclusion of the Marianist Value)- The Educational Philosophy is a description of your goals and beliefs as a teacher. You must incorporate one Marianist Value into your educational philosophy. Listed below are the Marianist Values. It is important to be aware of your own educational philosophy since it helps you focus on why you make the decisions, which you make when you plan for your lessons, and implement these lessons. Your philosophy is a statement of PERSONAL beliefs and how these will be put into action in your classroom. The philosophy is not a theoretical essay on education but an action plan for you. Descriptions centering on the classroom environment, management systems, and/or teaching methods that reflect your personal educational philosophy are encouraged. You should include one (1) theorist or educational approach (such as Jean Piaget or Responsive Classrooms) that you identify with at this time.
Marianist Reflection: The student selects one or more characteristics he/she finds personally relevant to their educational philosophy. It might be 'provide an integral quality education' or 'educate for adaptation and change.' The student is to discuss how this idea informs their classroom practices. In particular, the student needs to demonstrate how he/she translates this idea into their teaching practice. Examples from everyday classroom life are highly suggested.

1. Educate for formation in faith
2. Provide an integral quality education
3. Educate in family spirit
4. Educate for service, justice and peace
5. Educate for adaptation and change

·  Two pieces of evidence for each Hawai’i Teacher Standards Board Standard (HTSB) 1 - 10 (5 points for each piece of evidence/100 points) 

You will need 2 pieces of evidence (artifacts such as unit, lesson plans, pictures, student work, PowerPoint, etc. List of additional artifacts on eCollege.) The HTSB Standards can be found on the eCollege course site or at: www.htsb.org/html/details/teacherstandards/teachers.html
Your evidence should be presented in the following format:
Your name and HTSB Standard addressed. 
Post the complete standard, with performance criteria.
Reflection of Standard

Name and Standard Addressed (Type the HTSB Standard and Performance Criteria): 
John Doe: 
Standard V: Demonstrates Knowledge of Content
STANDARD STATEMENT V: The effective teacher consistently demonstrates competency in content area(s) to develop student knowledge and performance.
Performance Criteria for Standard V: The extent to which the teacher:
Keeps abreast of current developments in content area(s).

Teaches mastery of language, complex processes, concepts and principles unique to content area(s).

Utilizes the school's current technologies to facilitate learning in the content area(s).

Connects knowledge of content area(s) to students’ prior experiences, personal interests and real-life situations.

Possesses an understanding of technology appropriate to the content area, e.g. computer-assisted instruction.

Standard V, Evidence 1: 
Describe your evidence fully (for example, if it is a math lesson plan, state that it is a plan for teaching geometry, to your first grade students. According to the Hawaii Content & Performance Standards, students in first grade are required to be able to identify attributes and parts of common two- and three-dimensional shapes.
Post or attach the evidence, lesson plan in this case.

Standard V, Reflection 1:
Discuss the standard, the performance criteria you are addressing and describe how your evidence matches and meets this requirement. 

· Same procedure for Standard V, Evidence 2 and Standard V, Reflection 2

· Academic Accomplishments and Credentials (5 points): resume, three letters of recommendation (one letter of recommendation from your CT and one from US. Your third letter of recommendation can come from any other source that you choose from: i.e. principal, former Chaminade Instructor, etc), and your final student teaching evaluation

· Classroom Profile (10 points): this is a description of the students in your class. Ages, gender, cultural information, levels of academic performance, learning needs and strengths. This will be preparation for your unit plan since it should be differentiated and target your students’ instructional levels.

· Unit plan with pre/post assessment data (10 lessons/ 5 points each = 50): A unit plan will be created from needs/interests/curriculum expressed by the Cooperating Teaching. The University Supervisor can also be of assistance with this and will expect to see you teach lesson(s) from this unit during solo observation four and five. You will collect or devise a pre-assessment for your unit topic, i.e. if it is on geometry, ascertain what information your students already possess about geometry. This will be your baseline. Guided by the HI content standards, you will construct 10 lesson plans for your students. You can use Understanding by Design format, and/or the Chaminade or your school’s preferred lesson plan template. The lessons should take into account your students’ learning style and best practices. You will implement this and do a final post-assessment at the end of the unit.  A reflection on the results and assessment of student learning is required. Documentation is needed in the form of assessment data or examples of student work. Unit plan tasks can be used for up to three (3) pieces of evidence within the Standards portfolio, i.e. standard 1, 5, 8. (If your placement precludes your teaching of the unit, you will still need to submit a completed one with your plans for pre and post assessment.)

· Attractive arrangement on Livetext  (10 points)

· The Student Teaching Exit Portfolio is worth 200 points.  Grading rubric for the Exit Portfolio can be found on the eCollege course site. Late submissions will result in a -1 point deduction for each day late.

Grading Scale:
A = 200 to 180 points 
B = 179 to 160 points
C = 159 to 140 points
· All students must earn an A or a B to receive credit for the course.  


Support
· For technical questions contact the Chaminade eCollege helpdesk    helpdesk@chaminade.ecollege.com, or call toll free (866) 647-0654.   
· eCollege Account Support
Call 739-8327 or email jnakason@chaminade.edu
· LiveText Support:
 https://www.livetext.com/overview/student-overview.html; 
Phone: 1-866-LiveText (1-866-548-3839); 
Technical Support Hours 
Mon - Thurs: 7am to 9pm (CT), Friday: 7am to 6pm (CT), & Sunday: 12pm to 9pm (CT).
University Policies:
Attendance: As stated in the Chaminade University Catalog, students are expected to attend all classes for courses in which they are registered. Students must follow the attendance policy of the Division as appropriate for the course format (on-ground, hybrid, or online). Penalties for not meeting the attendance requirements may result in lowering of the grade, withdrawal from the course, or failing the course.
A summary of the Education Division’s attendance policy is attached at the end of this syllabus.
Writing Standards:  All work submitted by Chaminade University students must meet the following writing standards.  Written assignments should:
1) Use correctly the grammar, spelling, punctuation, and sentence structure of Standard Written English.
2) Develop ideas, themes, and main points coherently and concisely.
3) Adopt modes and styles appropriate to their purpose and audience.
4) Be clear, complete, and effective.
5) Carefully analyze and synthesize material and ideas borrowed from sources.  In addition, the sources of the borrowed material should be correctly acknowledged to avoid plagiarism.

Academic Honesty Statement
· In the cases of alleged academic dishonesty (such as plagiarism, cheating, claiming work not done by the student, or lying) where a faculty member observes or discovers the dishonesty, the faculty members may choose to confront the student and handle the matter between the faculty member and the student, or the faculty member may choose to refer the incident to the Dean or Graduate Program Director.  (If the Dean or the Director is the instructor in question, the concern shall be directed to the Provost; if the Provost is the instructor in question, the concern shall be directed to the President.)  If the faculty member chooses to confront the situation and it is not satisfactorily resolved between the faculty member and the student, the matter may then be referred or appealed to the Dean or Director.
· In either case, the Divisional Dean or Graduate Program Director may choose to 1) resolve the matter through a meeting with both the student and the faculty member, or 2) refer the matter to the Provost.  The findings, in either case are final.
· If alleged academic dishonesty is reported to a faculty member by a third party, then the faculty member will meet with the Divisional Dean or Graduate Program Director; to determine whether the evidence warrants an investigation, and how the investigation will be handled.  It may also be decided that the faculty member will either confront the student or, assuming enough evidence is present to warrant action, turn the matter over to the Divisional Dean or Program Director to either resolve or organize a hearing.
· If the student is found guilty of the charges of academic dishonesty, the student may be subject to academic penalties such as failure of the course, exam, or assignment.  Other penalties from the list of possible disciplinary sanctions may also be deemed appropriate.

Please refer to your Student Handbook and the Graduate Catalog for other important institutional and academic policies including more detailed information regarding Grading, Plagiarism, Classroom Deportment, Freedom of Expression, Add/Drop, Disabilities, and others.

Disability and Full Inclusion Statement:
Chaminade University of Honolulu is committed to a policy of non-discrimination and recognizes the obligation to provide equal access to its programs, services, and activities to students with disabilities.  If a student is in need of accommodation due to a documented disability, he/she should contact the Director of Personal Counseling at (808) 739-4603 or by email at the jyasuhar@chaminade.edu address.  A determination will be made if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion. Beyond the legal requirements Chaminade’s Education Division is committed to an integral, quality education that begins with respect for the complexity and diversity of each person. Subsequently, faculty members attempt to engage the whole person with quality courses and activities that challenge the intellectual, emotional, aesthetic, physical, and ethical dimensions that make up each student's life experience.  

Education Division Attendance Policy
(Revised 12/22/11)

 As stated in the Chaminade University Catalog, students are expected to attend all classes for courses in which they are registered. 
Students must follow the attendance policy as stipulated in the syllabus of Education Division courses. Penalties for not meeting the attendance requirements may result in lowering of the grade, withdrawal from the course, or failing the course.
1. Excused Absences. 
1.1. Since it is expected that students will participate in all class sessions, excused absences are only granted in exceptional situations where evidence is provided by the student to the instructor. Examples would include illness (with verification by a doctor) or the death of a close family member. Students should notify their instructors when a situation prevents them from attending class and make arrangements to complete missed assignments. While notification of the instructor by a student that he/she will be absent is courteous, it does not necessarily mean the absence will be excused. 
1.2. In cases where excused absences constitute a significant portion of a course’s meetings (e.g., more than 20% of on-ground course meetings, or a significant portion of online or hybrid courses), the instructor should refer the case to the Dean with a recommendation on how the case should be handled (e.g., withdrawal or incomplete). 

2. Unexcused Absences. Chaminade University policy states that in cases where unexcused absences are equivalent to more than a week of classes the instructor has the option of lowering the grade. In the Education Division we have added detailed guidelines to cover different types of courses and class schedules:
2.1. On-ground courses. When unexcused absences total more than 10% of the number of classes will result in a lowering of the overall grade by one letter grade. A student who misses 20% or more should withdraw or be administratively withdrawn.
a. Accelerated Semester Classes (10 classes): More than one absence lowers grade one letter. Missing more than two classes results in failure or withdrawal.
b. Undergraduate Day Courses TTh (30 classes): More than 3 absences lowers grade one letter. Missing more than six classes results in failure or withdrawal.
c. Undergraduate Day Courses MWF (45 classes): More than 4 absences lowers grade one letter. Missing more than nine classes results in failure or withdrawal.
2.2  Hybrid courses (online combined with 3 or more on-ground meetings) One absence from on-ground classes lowers grade one letter. Two or more absences from on-ground meetings results in failure or withdrawal.  For the online portion of the course the instructor will specify and enforce expectations for online participation and receipt of assignments appropriate to the design of the course.
2.3 Online courses and online portion of hybrid courses.  The instructor will specify and enforce expectations for online participation and receipt of assignments appropriate to the design of the course.
Education Division Incomplete Grade Policy: At the discretion of the faculty member, a grade of “I” may be assigned to a student who has successfully completed a majority of the coursework, but who has an unavoidable and compelling reason why the remainder of the work cannot be completed on schedule.  The issuance of an “I” grade is not automatic.  Prior to reporting final grades, a contract must be made between the student and the instructor for the completion of the required coursework. This contract must reflect a final default grade if the student does not submit the required assignments. (For example, the grade notation would be: IB, IC, ID, or IF.  The default for an “I” that is submitted without an alternative grade is “F.”) The contract must include a detail of the remaining coursework and the final deadline date by which the grade is to be submitted.  (Note: the deadline date is 90 days past the end of term date and includes the time required by the instructor to review, grade, and submit the paperwork reflecting the final grade.)  This deadline date may not be extended.
3. Additional Notes
3.1 If a student does not logon to an online or hybrid course for the first two weeks, the instructor should notify the Dean and the student will be withdrawn from the course.
3.2 Any student who stops attending an on-ground course or stops participating in an online course without officially withdrawing may receive a failing grade.
KSD Referrals 
· Background: Implementation of the Knowledge/Skill/Disposition (KSD) referral system was approved by the Division at the Fall 2011 Chaminade Faculty retreat. The KSD referral system is in place to help undergraduate and graduate students in reaching their goals to become highly qualified and highly effective educators and administrators. As our Education Division mission states, we strive “To foster the development of teachers and leaders in education through programs based in the liberal arts tradition, Catholic Marianist values, current research, best practice, and state and professional standards.” Part of this is to ensure that each teacher candidate or educational leader taking our coursework is knowledgeable in the content area, possesses the needed skills to teach that content, and has dispositions that are reflective of an education professional with accompanying Marianist values.
· Referral Process: Any member of the Education Team, defined as an employee of the Education Division and including adjunct instructors, can initiate a KSD referral to the Dean at any time and for any student taking an education course (see attached form). Referrals can also be made to the Dean for our students taking non-education courses.
Syllabus Change Policy: This syllabus is a guide and every attempt is made to provide an accurate overview of the course. Occasionally, it necessary for the instructor to modify the syllabus during the semester due to the progress of the class, experiences of the students, and unforeseen changes in the schedule. Changes to the syllabus will be made with advance notice whenever possible.

Netiquette for Online Activities
	Be polite and respectful of one another.
	Avoid personal attacks.  Keep dialogue friendly and supportive, even when you disagree or wish to present a controversial idea or response.
	Be careful with the use of humor and sarcasm. Emotion is difficult to sense through text.
	Be helpful and share your expertise. Foster community communication and collaboration.
	Contribute constructively and completely to each discussion. Add value in your comments. Avoid short, repetitive “I agree” responses.
	Consider carefully what you write. Re-read all e-mail and discussion before sending or posting. Remember that e-mail is considered a permanent record that may be forwarded to others.
	Be brief and succinct. Don’t use up other people’s time or bandwidth.
	Use descriptive subject headings for each e-mail message.
	Respect privacy. Don’t forward a personal message without permission.
	Cite references. Include web addresses, authors, names of articles, etc.
	Keep responses professional and educational. Do not advertise or send chain letters.
	Do not send large attachments unless you have been requested to do so or have permission from all parties.


Student Acknowledgement
(Please sign and return this sheet to the instructor) 
Course:
Term:
Printed Name:
Signature:

I have completely read this syllabus and understand and agree to the course requirements. 
Please indicate below, any special needs or circumstances that may have some impact on your work in this class, and for which you may require special accommodations, including but not limited to physical or mental disabilities, inability to arrive in class on time or need to leave class early, observance of religious holidays, etc. 















Weekly Submissions and Point Values
	Week #
/Date
	Assignment
	Pts.
	Due Date
	Submission
	Sub-total
	Total

	Week 1
1/3 – 1/6
	Weekly Topic
Introduction Letter
Participation
	1
10
5
	1/6
1/7
1/7
	LT
eCollege/LT
NA
	16
	16

	Week 2
1/9 – 1/14
(1st on-ground session)
	Weekly Topic
Ed Philosophy
Participation
	1
15
5
	1/13
1/14
1/14
	LT
eCollege/LT
NA
	21
	37

	Week 3
1/16 – 1/21
	Weekly Topic
Focus/Assignment: Standard 2 & 8
Participation
	1

5
5
	1/20

1/21
1/21
	LT

eCollege
NA
	11
	48

	Week 4
1/23 – 1/28
	Weekly Topic
Focus: Standard 1 & 3
Participation
	1

5
5
	1/27

1/28
1/28
	LT

eCollege
NA
	11
	59

	Week 5
1/30 – 2/4
	Weekly Topic
Focus: Standard 6 & 7
Participation
	1

5
5
	2/3

2/4
2/4
	LT

eCollege
NA
	11
	70

	Week 6
2/6 – 2/11
	Weekly Topic
Focus: Standard 4 & 5
Participation
	1

5
5
	2/10

2/11
2/11
	LT

eCollege
NA
	11
	81

	Week 7
2/13 – 2/18
(2nd on-ground session)
	Weekly Topic
Focus: Standard 9 & 10
Participation
	1

5
5
	2/17

2/18
2/18
	LT

eCollege
NA
	11
	92

	Week 8
2/20 – 2/25
	Weekly Topic
Lesson Plan (2)
Classroom Profile
Participation
	1
10
10
5
	2/24
2/25
2/25
2/25
	LT
eCollege/LT
eCollege/LT
NA
	26
	118

	Week 9
2/27 – 3/3
	Weekly Topic
Lesson Plan (2)
Participation
	1
10
5
	3/2
3/3
3/3
	LT
eCollege/LT
NA
	16
	134

	Week 10
3/5 – 3/10
	Weekly Topic
Lesson Plan (2)
Participation
	1
10
5
	3/9
3/10
3/10
	LT
eCollege/LT
NA
	16
	150

	Week 11
3/12 – 3/17
	Weekly Topic
Lesson Plan (2)
Participation
	1
10
5
	3/16
3/17
3/17
	LT
eCollege/LT
NA
	16
	166

	Week 12
3/19 – 3/24
(3rd on-ground session)
	Weekly Topic
Lesson Plan (2)
Standard 5 &
Reflection of Standard (x2)
Peer Posting
Participation
	1
10


10
1
5
	3/23
3/24


3/24
3/27
3/27
	LT
eCollege/LT


eCollege/LT
eCollege
NA
	27
	193

	Week 13
3/26 – 3/31
	Weekly Topic
Standard 9 &
Reflection of Standard (x2)
Standard 10 &
Reflection of Standard (x2)
Peer Posting (1 pt for each Standard)
Participation
	1


10


10


2
5
	3/30


3/31


3/31


4/3
4/3
	LT


eCollege/LT


eCollege/LT


eCollege
NA
	28
	221

	Week 14
4/2 – 4/7
	Weekly Topic
Standard 2 &
Reflection of Standard (x2)
Standard 4 &
Reflection of Standard (x2)
Peer Posting (1 pt for each Standard)
Participation
	1


10


10

2

5
	4/6


4/7


4/7

4/10

4/10
	LT


eCollege/LT


eCollege/LT

eCollege

NA
	28
	249

	Week 15
4/9 – 4/14
	Weekly Topic
Standard 3 &
Reflection of Standard (x2)
Standard 1 &
Reflection of Standard (x2)
Peer Posting (1 pt for each Standard)
Participation
	1


10


10


2
5
	4/13


4/14


4/14


4/17
4/17
	LT


eCollege/LT


eCollege/LT


eCollege
NA
	28
	277

	Week 16
4/16 – 4/21
	Weekly Topic
Standard 6 &
Reflection of Standard (x2)
Standard 7 &
Reflection of Standard (x2)
Peer Posting (1 pt for each Standard)
Participation
	1


10


10


2
5
	4/20


4/21


4/21


4/24
4/24
	LT


eCollege/LT


eCollege/LT


eCollege
NA
	28
	305

	Week 17
4/23 – 4/28
	Weekly Topic
Standard 8 &
Reflection of Standard (x2)
Peer Posting
Participation
	1


10
1
5
	4/27


4/28
5/1
5/1
	LT


eCollege/LT
eCollege
NA
	17
	322

	Week 18
4/30 – 5/5
(4th on-ground session)
	Weekly Topic
Credentials for Portfolio
Participation
(Final Draft of Signature Portfolio is due by 5/5)
	1

5
7
	5/4

5/5
5/5

	LT

LT
NA
	13
	335

	TOTAL
	
	
	
	
	335
	335



Key:
LT = LiveText
NA = Not Applicable 



Hawaii Teacher Licensing Standards:
Standard 1: Focuses on the Learner: The effective teacher consistently engages students in appropriate experiences that support their development as independent learners.

A. Provides opportunities for students to take responsibility for their own learning, shaping tasks and pursuing their own goals and aspirations.
B. Nurtures students’ desire to learn.
C. Demonstrates concern and interest by taking time to listen and respond to students.
D. Uses student experiences, interests, and real-life situations in instruction.
E. Uses developmentally appropriate activities to promote student success.
F. Makes instructional decisions, which consider students’ physical, social, emotional and cognitive development.

Standard 2: Creates and Maintains a Safe and Positive Learning Environment: The effective teacher consistently creates a safe and positive learning environment that encourages social interaction, civic responsibility, active engagement in learning and self-motivation.

A. Promotes empathy, compassion, and mutual respect among students.
B. Uses effective classroom management techniques that foster self-control, self-discipline and responsibility to others.
C. Models a caring attitude and promotes positive interpersonal relationships.
D. Promotes students’ intrinsic motivation by providing meaningful and progressively more challenging developmentally appropriate learning experiences that enable student success.
E. Provides learning experiences, which actively engage students as individuals and as, members of collaborate groups.
F. Manages a classroom where students are encouraged to reflect, express interests, make choices, set goals, plan and organize, self-evaluate and produce quality work.

Standard 3: Adapts to Learner Diversity: The effective teacher consistently provides opportunities that are inclusive and adapted to diverse learners.

A. Develops rapport with all students.
B. Fosters an appreciation of human and cultural differences.
C. Helps every student achieve success.
D. Adapts instruction to students’ differences in development, learning styles, strengths and needs.
E. Seeks additional resources to support student achievement.
F. Foster’s trust, respect, and empathy among diverse learners.

Standard 4: Fosters Effective Communication in the Learning Environment: The effective teacher consistently enriches communication in the learning environment.

A. Communicates openly with all students and others working in the learning environment.
B. Develops communication skills for active inquiry, collaboration, and supportive interaction...
C. Encourages self-expression, reflection and evaluation.
D. Models and promotes clear and logical oral and written expression using Standard English or a target language as appropriate.
E. Applies principles of language acquisition and development to the teaching of communication skills.
F. Fosters sensitivity to variations in meaning in verbal and non-verbal communication.
G. Engages students in different modes of communication.
H. Uses the schools current technologies to enrich student literacy.

Standard 5: Demonstrates Knowledge of Content: The effective teacher consistently demonstrates competency in content area(s) to develop student knowledge and performance.

A. Keeps abreast of current developments in content area(s).
B. Teaches mastery of language, complex processes, concepts, and principles unique to content area(s).
C. Uses the school’s current technologies to facilitate learning in the content area(s).
D. Connects knowledge of content area(s) to students’ prior experiences, personal interests and real-life situations.
E. Possesses an understanding of technology appropriate to the content area, e.g. computer-assisted instruction.

Standard 6: Designs and Provides Meaningful Learning:  Experiences: The effective teacher consistently plans and implements meaningful learning experiences for students.

A. Plans and implements logical, sequenced instruction and continually adjusts plans based on learner needs.
B. Provides learning experiences and instructional materials that are developmentally appropriate and based on desired outcomes, principles of effective instruction and curricular goals.
C. Incorporates a variety of appropriate assessment strategies as an integral part of instructional planning.
D. Links concepts and key ideas to students’ prior experiences and understanding, using multiple representations, examples and explanations.
E. Applies concepts that help students relate learning to everyday life.
F. Provides integrated or interdisciplinary learning experiences that engage students in generating knowledge, using varied methods of inquiry, discussing diverse issues, dealing with ambiguity and incorporating differing viewpoints.
G. Teaches for mastery of complex processes, concepts and principles contained in the HI Content and Performance Standards.
H. Provides Knowledge and experiences that help students make life and career decisions.
I. Organizes material and equipment to create a media -rich environment.

Standard 7: Uses Active Student Learning Strategies: The effective teacher consistently uses a variety of active learning strategies to develop students’ thinking, problem solving and learning skills.

A. Involves students in setting goals and standards, selecting tasks, planning, implementing and evaluating to produce quality performance and quality products.  
B. Helps students to question, problem-solve, access resources, use information to reach meaningful conclusions and develop responsibility for their own learning.
C. Provides challenging learning experiences, which develop higher order thinking skills.
D. Varies instructional roles (e.g., instructor, facilitator, coach, co-learner, audience) in relation to the content and purpose of instruction and students’ needs.
E. Engages in active, hands-on, creative, open-ended, problem based learning experiences.
F. Provides opportunities for students to apply and practice what is learned.
G. Uses the school’s current technologies as tools for teaching and learning.

Standard 8: Uses Assessment Strategies: The effective teacher consistently applies appropriate assessment strategies to evaluate and ensure the continuous intellectual, social, physical, and emotional development of the learner.

A. Evaluates students’ performances and products objectively and fairly.
B. Uses a variety of appropriate assessment strategies to enhance knowledge of learners and appropriately modifies teaching and learning strategies.
C. Involves students in developing assessment standards and criteria.
D. Engages students in self-assessment activities and encourages them to set personal achievement goals.
E. Obtains and uses information about the students’ experiences, strengths, needs and progress from parents, colleagues, and students themselves.
F. Uses assessment data to monitor and evaluate students’ progress toward achieving the Hawaii Content and Performance Standards.
G. Maintains appropriate and accurate records of students’ achievement and communicates students’ progress to students parents and colleagues as appropriate.

Standard 9: Demonstrates Professionalism: The effective teacher continually evaluates the effect of his or her choices and actions and actively seeks opportunities to grow professionally.

A. Engages in relevant opportunities to grow professionally, i.e., taking university/college or in-service coursework, actively participating in a professional organization, serving on a cadre, council, or committee or serving as a cooperating teacher, mentor or advisor.  
B. Reflects on practices and monitors own teaching activities and strategies, making adjustments to meet learner needs.
C.  Provides and accepts evaluative feedback in a professional manner.
D.  Conducts self ethically in professional matters.
E. Models honesty, fairness and respect for individuals and for the laws of society.
F. Demonstrates good work habits including reliability, punctuality, and follow-through on commitments.
G. Maintains current knowledge in issues and trends in education.
H. Practices effective listening, conflict resolution and group-facilitation skills as a team member.
I. Works collaboratively with other professionals.
J. Participates actively and responsibly in school activities.

Standard 10: Fosters Parent and School Community Relationships: The effective teacher establishes and maintains strong working relationships with parents and members of the school community to support student learning.   

A. Collaborates with parents and school community members to support student learning.
B. Consistently seeks opportunities to build strong partnerships with parents and community members.
C. Supports activities and programs which encourage parents to participate actively in school related organizations and activities.
D. Establishes open and active lines of communication with parents.
E. Utilizes community resources to enhance student learning.
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	Exceeds 
	Meets 
	Does not Meet

	Introduction 
	Student's introduction is exceptional. Personal and educational history present as well as pertinent educational interests. Photo included.  
(10 - 9 Points)
	Student's introduction is well written and organized. Sufficient details and picture included. 
(8 points) 
	Short description of student's history. No photo.
(7< points) 

	Educational Philosophy HI-HTSB.9 
*(A Marianist Education value must be incorporated into your Educational Philosophy. See Marianist Education rubric below)
	Philosophy of Education is exceptional and situated within a larger, theoretical framework. Teaching approach is supported by relevant, current research. Clear link between theory/ practices is demonstrated. 
(15 - 14 Points) 
	Philosophy of Education is embedded within a theoretical framework. Approach to teaching and learning is supported by research. Link between theory/ practices is described. 
(13 - 12 points) 
	Philosophy of Education lacks a theoretical framework. Absence of research basis for teaching and learning. Philosophy based upon personal experiences. 
(11< points) 

	*Marianist Education 
	A Marianist characteristic is clearly described. The student fully explains and integrates it in to their educational philosophy and describes how it informs their classroom practice. Examples from an educational setting are present. 
(Integrated with Educational Philosophy) 
	A Marianist characteristic is clearly described and makes a connection with their educational philosophy. The student makes some connection it to their classroom practice. An example from an educational setting is present. 
(Integrated with Educational Philosophy)
	A Marianist characteristic is described and but makes no connection to their educational philosophy. Weak connection to an educational setting is described.
(Integrated with Educational Philosophy)









	STANDARD 1 (all subsequent standard rubric are the same) HI-HTSB.1 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 Points) 
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)  
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3< points) 

	HTSB STANDARD 2 HI-HTSB.2 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points) 
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points) 
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 





	HTSB STANDARD 3 HI-HTSB.3 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 


	HTSB STANDARD 4 HI-HTSB.4 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 


	HTSB STANDARD 5 HI-HTSB.5 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 


	HTSB STANDARD 6 HI-HTSB.6 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 


	HTSB STANDARD 7 HI-HTSB.7 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 









	STANDARD 8 HI-HTSB.8 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 


	STANDARD 9 HI-HTSB.9 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 


	STANDARD 10 HI-HTSB.10 
	Concepts within standard are fully examined and communicated in clear, understandable way. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains ample support for evidence selection. Explicit connection between evidence and standard.
(5 points)
	Standard is examined and clearly described. Evidence represents the standard and is accompanied by a well-articulated reflection. Reflection contains good support for evidence selection. Explicit connection between evidence and standard.
(4 points)
	Standard is described. Evidence represents the standard and is accompanied by a brief or perfunctory reflection. No stated connection between evidence and standard.
(3<points) 


	Professional Accomplishments and Credentials HI-HTSB.9 
	Contains three letters of recommendation, final student teaching evaluation, resume and additional artifacts.
(5 Points)
	Contains three letters of recommendation, final student teaching evaluation and resume
(5 Points)
	One or more elements are missing.
(4<Points)

	Educational Highlights HI-HTSB.5 
	More than one exemplary content specific artifact (e.g. IEP, lesson or unit plan) present.
	One exemplary content specific artifact (e.g. IEP, lesson or unit plan) present.
	Section contains a weak example of a content specific artifact.

	Writing Quality 
	Writing guidelines (composition, correct spelling, punctuation, references, etc.) are followed in all portfolio sections
	Writing guidelines (composition, correct spelling, punctuation, references, etc.) are followed in most portfolio sections
	Writing guidelines (composition, correct spelling, punctuation, references, etc.) are not followed in the majority of portfolio sections

	Unit Lessons
	See attached Lesson Plan Rubric.
	
	


	 
Lesson Plan Rubric
	Element
	Exceeds (5 point)
	Meets (4 points)
	Does not Meet (3< Points)

	Curriculum and Standards


	The lesson is tightly
focused on a content
area. The lesson provides significant and
clear connections to local curriculum and/or state content standards/benchmarks in all major phases of the lesson plan. The target audience is clearly defined.
	The lesson is focused on
a content area. The
lesson provides clear
connections to local
curriculum and/or state
content standards / benchmarks in some, but not all major phases of the lesson plan. The target audience is defined.
	The lesson is not focused
on a content area. The
lesson provides no
connection to local
curriculum and/or state
content standards. Or, the lesson is loosely
focused on a content
area. The lesson provides
some/limited connection
to local curriculum and/or state content standards.

	Objectives

	Each objective is stated
in terms of student
behavior; identifies the
learning that will take
place; and is measurable and observable. At least
one objective addresses
higher order thinking
skills.
	Each objective is stated
in terms of student
behavior; identifies the
learning that will take
place; and is  measurable
and observable.
	The objective(s) is (are)
imprecise or unclear or
written in terms of teacher behavior, rather than student behavior.
Some of the objectives
are clear and some are
not. Not all objectives are
stated in terms of student
behavior

	Introductory Activities


	Opening activities are
relevant to the objective
and provide a creative
and motivating
background in which to
begin the lesson. There
is an opportunity for
active student
participation and a bridge between new and old learning.
	Opening activities set the stage for the lesson and are connected to the stated objectives, but lack in motivational or “bridging” value.
	The lesson is void of any
introductory (i.e.
initiation/set) activities
The lesson introduction is
somewhat disconnected
from the objectives and
distracts students from
the learning.

	Learning Activities
	All activities are aligned
with the objective(s), build upon each other, are appropriately paced, and developmentally
appropriate. The
activities are engaging,
creative, and innovative.
	All activities are aligned
with the objective(s), build upon each other, are appropriately paced, and developmentally
appropriate.
	Activities are disconnected and not
focused on the objective.
Activities are connected
to the objective but
disconnected from one
another.

	Student Centered


	The lesson is relevant
and appealing. It
supports student choice
and encourages students to be creative. At least one section is open-ended allowing students to take responsibility for their learning.
	The lesson is relevant
and appealing. There is
evidence of  instructional
flexibility or
accommodation of
students’ interests and
learning modes
	The lesson is not appealing to the student. There is no evidence of student choice or flexibility in pace, topic,
resources or end product.
The lesson is relevant
and appealing, but
student choice and
flexibility are limited

	Concluding Activities


	Closing activities are
relevant to the objective
and provide a clear
opportunity to conduct a final check for
Understanding. Students
are active participants.
	Closing activities are
relevant to the objective
and provide a clear
opportunity to conduct a final check for
understanding, but are
done by the teacher.
	The lesson contains no
closure. Closing activities are poorly developed and
done primarily by the
teacher.

	Assessment


	Assessment opportunities are clearly identified and require students to critique, assess, and/or draw conclusions as they relate to the Hawaii State Content Standards. Provide clear evidence that students have achieved the lesson objective(s).
	Assessment
opportunities are
identified and require
students to apply
knowledge or
demonstrate
understanding of
Hawaii State Content
Standards. Provide
limited evidence that
students have achieved
the lesson objective(s).
	Opportunities for student
assessment are not
provided. Assessment
opportunities are loosely
identified and make
limited connections to the
Hawaii State Content
Standards and lesson
objective(s).

	Adaptations and Extensions





	Learning experiences are appropriate to objectives, content, and
developmentally
appropriate for all
students to experience
success. The lesson includes modifications for students from special populations. Exploration and
extension activities
challenge students to
further investigate and/or apply selected standards in new and different ways.
	Evidence of diverse
learning strategies that
meet the needs of
students enabling them
to attain the learning
objectives. The lesson includes at least one modification for
students from special
populations. Exploration and
extension activities are
identified and described.
	Individual needs of students are not addressed. The lesson does not contain a
modification for students from special populations. Limited diversity of
learning strategies that does not enable all
students to attain learning objectives.
The lesson modification(s) is/are not
well articulated and is/are minimal in application and conception. Exploration and extension activities have not been identified for this lesson. Exploration and
extension activities are suggested, but have not been developed.

	Management Considerations


	Evidence of clear and concise expectations of classroom behavior is addressed. Lesson is prearranged to concentrate on classroom management and safety. Effective techniques are put into place to foster self-control, self-discipline and responsibility of their learning. 
	Evidence of expectations of classroom behavior is addressed. Lesson shows a behavior management plan in place. Techniques are put into place to foster self-control, self-discipline, and responsibility of their learning. 
	There is no evidence of expectations for classroom behavior. Lessons lack or show no behavior management plan. Techniques do not foster self-control, self-discipline, and responsibility of their learning. 

	Ease of Use
	The scope of the lesson
is manageable in a
typical classroom of the
targeted grade level and
subject. The lesson has
been tested and used
with students, and the
teacher has provided
reflective comments
about his/her
experiences.
	The scope of the lesson
appears to be manageable in a typical
classroom of the targeted
grade level and subject,
but it has not been tested and used with students.
	The scope of the lesson is
flawed in at least one of the following ways: the time frame is too demanding; it is too limited; it is too extensive and appears to be a series of lessons rather than a single lesson; it is too
expensive or specialized for general use. The scope of the lesson is challenging because it
is time intensive and
materials intensive.

	Reflection


	Accurately describes 
how this experience 
can be used in future 
instruction in relation to lesson goals. Shows evidence of a clear understanding of the lesson plan and an explicit connection between the lesson and its effect on student learning outcomes.
	Describes in general terms how this can be used in future instruction in relation to lesson goals. Shows evidence of understanding of the lesson plan and makes some connection between the lesson and its effect on student learning outcomes.
	Does not identify experience in relation to lesson goals. Shows no evidence of understanding of the lesson plan and makes no connection between the lesson and its effect on student learning outcomes.



Exit Portfolio Suggestions

Two pieces of evidence are required for each standard.  Each piece of evidence must be accompanied by a reflection stating why you selected this piece of evidence and describing how it relates to the Standard. In the following pages, you will find some suggested evidence for each standard along with notes on each standard, one-ten. For the exact wording from the HTSB, see Teacher Performance Standards at http://www.htsb.org . Remember, the evidence you select for your portfolio should reflect the effect your teaching has had on your students.

Standard 1: Focus on the Learner: The effective teacher consistently engages students in appropriate experiences that support their development as independent learners. The benchmarks for each standard are in the syllabus.  Suggested portfolio evidence is:
• Individual profile of a student documenting how accommodations are made for      the student;
• Differentiated Lesson Plan: Using Multiple Intelligences (MI), Learning Styles, Modality Preference, or other methods of differentiation;
• Special Education Individual Educational Plan (IEP);
• Documentation of use of developmentally appropriate materials; or
• Evidence of nurturing students’ desire to learn.
     From the HTSB website:
• Provide opportunities for students to assume responsibility for their own learning…
• Nurtures students’ desire to learn and achieve.
• Take time to listen and respond to students
• Use students’ experiences, interests and real-life situations
• Promote success
• Consider students’ physical, social, emotional and cognitive development
 From previous CUH students’ portfolios (two pieces of evidence for each bullet.)
• Differentiated lesson plan for a writing activity.  Developmentally appropriate materials for learning basics of matter.
• Dental health lesson plan.  Weigh scale math lesson plan.
• Differentiated unit plan on Manifest Destiny.  Modification plan for one student with behavior/academic support plan.

Standard 2: Creates and maintains a safe and positive learning environment: The effective teacher consistently creates a safe and positive learning environment that encourages social interaction, civic responsibility, and active engagement in learning and self-motivation. Suggested portfolio evidence is:
• Classroom Management Plan;
• Written documentation on making use of school and community resources to support an individual learner;
• Social Skills Lesson Plan; 
• Observation on how the classroom rules and management plan are working in the classroom to support this standard; or
• Functional Behavior Plan (Special Education Candidates).
     From the HTSB website:
• Promote empathy, mutual respect among students
• Management techniques that foster self-control, self-discipline and responsibility to others
• Caring attitude, promote positive interpersonal relationships
• Meaningful and progressively challenging experiences that develop intrinsic motivation
• Active, collaborative learning
• Manage classroom for reflection, self-expression, choices, goals, quality work
     From CUH previous students’ portfolios (two pieces of evidence for each bullet below)
• Classroom management plan. Social skills lesson plan: student of the week.
• Classroom management plan.
• Classroom management plan. Daily motivational quotations on board.

Standard 3: Adapts to learner diversity: The effective teacher consistently provides opportunities that are inclusive and adapted to learner diversity. Suggested portfolio evidence is:
• Differentiated Lesson Plan: Using Multiple Intelligences (MI), learning styles, modality preference, or other methods of differentiation;
• Examples of how multicultural literature is used to teach various aspects of the curriculum;
• Multicultural visuals that demonstrate how learning is adapted to learner diversity;
• Evidence that a community is developing in the classroom
• Evidence that lesson plans have been adapted for inclusion students; or
• Evidence that teacher candidates recognize bias in testing and teaching materials.
From the HTSB website:
• Rapport with all students
• Foster appreciation of differences
• Help ALL students succeed
• Adapt instruction to students’ differences
• Seek additional resources to support students
• Trust, respect and empathy among diverse learners.
From CUH students’ portfolios (two pieces of evidence for each bullet)
• Lesson using Chinese New Year. Differentiated lesson plan on fractions.
• Chinese New Year lesson plan.  Girls’ Day lesson plan.
• Diverse learning styles in a unit plan.  Student-created booklet for another unit.

Standard 4: Fosters effective communication in the learning environment:
The effective teacher consistently enriches communication in the learning environment.
Suggested portfolio evidence is:
• Evidence of an ongoing communication system with parents, i.e. Classroom News Letters, e-mails to and from parents, classroom website, or communication books;
• Evidence of Netiquette: examples of printed emails demonstrating the responsible way to communicate online, and evidence demonstrating that students write with respect, not engaging in flaming/name calling, or cyber bullying, etc. in the online environment. A list of Web Sites about cyber bulling and Netiquette could be included in this section of the portfolio;
• Evidence of modeling effective oral and written communication for students;
• Exemplars of student writing that demonstrate effective written communication;
• Video or pictures of students working in groups demonstrating effective communication skills; or
• Student poetry demonstrating the power of language to evoke pictures and feelings.
From the HTSB website:
• Communicate openly
• Develop communications skills for active inquiry, collaboration
• Model and promote clear, logical written and oral expression, Standard English
• Apply principles of language acquisition
• Use different modes of communication
• Use technologies to enrich literacy
From CUH students’ portfolios (two pieces of evidence per bullet)
• Letter written by student.  Lesson on how to speak politely and why.
• Classroom newsletter.  School wide newsletter.
• Weekly portfolio entry slips.  Log for student-teacher conferences.

Standard 5: Demonstrates knowledge of content:
The effective teacher consistently demonstrates competency in content area(s) to develop student knowledge and performance. Suggested portfolio evidence is:
• Log of in-service meetings attended;
• Unit plans demonstrating content proficiency;
• Lesson plans demonstrating content proficiency; or
• Personal/Professional reading log:
o    Journal Articles;
o    Texts;
o    Current publications including online resources.
From the HTSB website:
• Keep up with current developments in your area
• Teach content area language, processes, concepts
• Use technologies for learning in content areas
• Connect content area learning to students prior experience, interests and real-life situations
From CUH students’ portfolios (two pieces of evidence for each bullet)
• Math teacher – Everyday Math Lessons.  Seashore Unit.
• Unit. Lesson plan with another unit.
• Current Events Board.  Sample PowerPoint presentation to facilitate student learning.

Standard 6: Designs and provides meaningful learning experiences:
The effective teacher consistently plans and implements meaningful learning experiences for students. Suggested portfolio evidence is:
• Creative problem-solving strategies used with K-12 students;
• Cooperative Learning strategies used with K-12 students;
• Learning Centers used for K-12 students;
• Inquiry/Discovery Learning strategies used with K-12 students;
• Integrated teaching across several disciplines with K-12 students;
• Mastery teaching/learning used with K-12 students;
• Teaching higher-order thinking skills to K-12 students;
• Integrating technology and media into learning with K-12 students;
• Project-based learning with K-12 students;
• Linking learning to real life experiences with K-12 students; or
• Team teaching with K-12 students.
From the HTSB website:
• Plan, implement instruction and continually adjust plans based on learner needs
• Developmentally appropriate plans based on desired outcomes, principles of effective instruction and curricular goals.
• Variety of assessments integral to instructional planning
• Link concepts and key ideas to students’ prior experiences
• Relate learning to students’ everyday life
• Critical thinking—generating knowledge, inquiry, discussing diverse issues, dealing with ambiguity and differing viewpoints
• Teaches for mastery of….in the Hawaii Content and Performance Standards
• Media-rich environment
• Life and career decisions
From CUH students’ portfolios (two pieces of evidence for each bullet)
• Lesson in a landforms unit.  Pacific Ocean writing activity.
• Learning centers with descriptions and pictures.  Integrated lesson plan.
• “Who Am I?” research project.  Visual portion of this project.

Standard 7: Uses active student learning strategies:
The effective teacher consistently uses a variety of active learning strategies to develop students’ thinking, problem-solving and learning skills. Suggested portfolio evidence is:
• Creative problem-solving strategies used with K-12 students;
• Cooperative Learning strategies used with K-12 students;
• Learning Centers used for K-12 students;
• Inquiry/Discovery Learning strategies used with K-12 students;
• Integrated teaching across several disciplines with K-12 students;
• Mastery teaching/learning used with K-12 students;
• Teaching higher-order thinking skills to K-12 students;
• Integrating technology and media into learning with K-12 students;
• Project-based learning with K-12 students;
• Linking learning to real life experiences with K-12 students;
• Team teaching with K-12 students;
• Student participation in goal setting and monitoring of his or her progress; or
• Hands-on learning activities across the disciplines for K-12 students.
*NOTE THE SIMILARITY TO THE LIST FOR STANDARD SIX

From the HTSB website:
• Student involvement in planning and evaluating
• Develop autonomous learners
• Challenging, higher-order thinking
• Vary instructional role to meet purpose and needs (teacher as facilitator, coach, audience, instructor, co-learner)
• Active, hands-on, open-ended problem-based learning
• Opportunities for application and practice
• Use current technologies for teaching and learning
From CUH students’ portfolios (their two pieces of evidence for each bullet)
• Science lesson.  Accelerated Reading Program.
• Math card game.  Project done by students.
• Quiz created by students.  Website found by student for class/teacher use.

Standard 8: Uses assessment strategies:
The effective teacher consistently applies appropriate assessment strategies to evaluate and ensure the continuous intellectual, social, physical and emotional development of the learner. Suggested portfolio evidence is:
• Sample rubrics for your content area;
• Appropriate and accurate record-keeping of student achievement and communication with K-12 students and parents;
• Strategies to encourage students to monitor their progress/learning;
• Samples of measurable IEP goals and objectives (Special Education) ;
• Samples of evaluation plans and reports (Special Education);
• Variety of assessments;
• Able to recognize bias in testing and teaching materials; or
• Changes in curriculum and instruction based on assessment data.
From the HTSB website:
• Evaluate objectively and fairly
• Variety of appropriate assessments
• Student involvement in assessment
• Self-assessment and personal achievement goals
• Obtain and use information about students’ experiences, strengths, needs from students, parents and colleagues.
•  Use data to monitor progress towards achieving the Hawaii Content and Performance Standards
From CUH students’ portfolios (their two pieces of evidence for each bullet)
• Professional collaboration day. Student portfolios.
• Informal – student survey.  Formal – report card.
• Rubric used for project.  Reading responses.

Standard 9: Demonstrates professionalism:
The effective teacher consistently evaluates the effects of his or her choices and actions and actively seeks opportunities to grow professionally. Suggested portfolio evidence is:
• Membership in a professional organization;
• List of in-service training sessions attended and/or courses taken;
• Classroom community activities that demonstrate ethical standards of honesty, fairness, respect for the individual and the law;
• List of professional journals and books read;
• Reflection on his or her teaching practice in journals or other media;
• Using action research in the classroom;
• Meeting the Hawaii’s Teachers’ Professional Standards(HTPS)- (Student Teaching Final Evaluation); or
• Demonstration of collaboration with other professionals in the school community.
From HTSB website:
• Same as above, plus…
• Reflect on practice and monitor own teaching
• Provides and accepts evaluative feedback in a professional manner
• Ethical conduct
• Good work habits
• Model good character
• Effective listening, conflict resolution and group-facilitation skills as a team member
• Work collaboratively with other professionals
• Active, responsible participation in school activities
From CUH students’ portfolios (their two pieces of evidence for each bullet).
• Hawaii Content and Performance Standards (for her grade/subject).
• Pamphlet from Delta Epsilon Sigma.  Conference program.
• Observation and Evaluation form completed by mentor teacher.  Professional Development program.

Standard 10: Fosters parent and school community relationships:
The effective teacher establishes and maintains strong working relationships with parents and members of the school community to support student learning. Suggested portfolio evidence is:
• Connections between the classroom and the wider community;
• Bringing in speakers from the community;
• Participating in Service Learning projects in the school community;
• Field trips to experience community resources;
• Community learning projects, such as the Kapuna Project or the Ambassador Program; or
• Classroom website.
From HTSB website:
• Collaborate with parents and school community to support student learning
• Partnerships with parents and community members
• Encourage parent participation
• Open, active lines of communications with parents
• Use community resources
From CUH students’ portfolios (their two pieces of evidence with each bullet)
• The school’s philosophy.  Field trip.
• Holiday Program. Fire department visit.
• Portion of log of phone calls to parents.  Picture of basketball team (coaches)

**DUE DATES AND ASSIGNMENTS ARE SUBJECT TO CHANGE. ANY NOTIFICATIONS OF CHANGES MAY BE COMMUNICATED IN CLASS, VIA eCollege OR VIA CUH EMAIL. 
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