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Catalog Course Description

This course is a beginning developmental psychology course to introduce students to biosocial, cognitive, and psychosocial issues of the life span.  The course focuses on growth and development beginning with conception and following the unfolding life through death/dying at the end of the life cycle. 

Program Linking Statement

This course develops and assesses the skills and competencies for the program student learning outcomes of Life Span Development and Applied Psychology.  In addition, this course also addresses the program student learning outcomes of:  1) Scientific Method and its Application in the Field of Psychology; and 2) Cross-Cultural Psychology.

Student Learning Outcomes   
Student will demonstrate an understanding of:


1.
Heredity and development.


2.
Theoretical explanations of development including the perspectives from  

 cognitive, psychoanalytical, learning, evolutionary, and biological theories.


3.
Prenatal development and birth through death and dying.


4.
Empirical science as related to growth and development.

5.
Cultural diversity and life span development, through comparing and contrasting eastern cultures with western cultures.


6.
Personal and professional growth in relation to life span theories.


7.
Ethics and professional competencies as related to developmental issues.

8.
How the Five Marianist Educational Values are integrated into the course.

Textbook
Required Reading:
Belsky, Janet (2010). Experiencing the lifespan (2nd Ed.). New York, NY:   

Worth Publishers
Assessment

Course Requirements

Course Requirements Grades for the course will be assigned based on the quality of student work as demonstrated by successful completion of the following requirements:
· Developmental Study Papers (2 @ 100 points each) = 200 points

· Quizzes (15 @ 10 points each) =  150 points
· Final Examination = 100 points
Total Points = 450 points
*Students must complete all course requirements before the end of the term.  No incomplete grades will be given.

Developmental Study Papers


Child Study Project

1. When you have chosen a child for your study and you are securing the parents’ consent, explain that you are doing this research for a course in life-span development, that the child’s name will not be used in the report, and that the main purpose of the report is to help you see the relationship between textbook knowledge of child development and real children.  Also, explain that you are not making a psychological evaluation of the child – you are not qualified to do so.

2. Before you begin the study, read/review the text chapters that apply to the age group to which your subject belongs.

3. Collect the information for your paper by using some or all of the following research methods:

a. Naturalistic observation.  Ask the parents when the child is likely to be awake and active, and observe the child for an hour during this time.  You should try to be as unobtrusive as possible: you are not there to play with, or care for, the child.  If the child wants to play, explain that you must sit and write for now, and that you will play later.  Write down everything the child does and that others do with the child.  Try to be objective, focusing on behavior rather than interpretation.  Thus, instead of writing “Jennifer was delighted when her father came home, and she dotes on her,” you should write, “5:33 pm: Her father opened the door, Jennifer looked up, smiled, said ‘dada,’ and ran to him.  He bent down, stretched out his arms, picked her up, and said ‘How’s my little angel?’ 5:34 pm: He put her on his shoulders, and she said ‘Getty up horsey.”” After your observation, summarize the data in two ways: 1) Note the percentage of time spent in various activities.  For instance, “Playing alone, 15 percent; playing with brother, 20 percent; crying, 3 percent.” 2) Note the frequency of various behaviors: “Asked adult for something five times; adult granted request four times.  Aggressive acts (punch, kick, etc.) directed at brother, 2; aggressive acts initiated by brother, 6.”  Making notations like these will help you evaluate and quantify your observations.  Also, note any circumstances that might have made your observation atypical (e.g., “Jenny’s mother said she hasn’t been herself since she had the flue a week ago,” or “Jenny kept trying to take my pen, so it was hard to write”).

b. Informal interaction.  Interact with the child for at least half an hour.  Your goal is to observe the child’s personality and abilities in a relaxed setting.  The particular activities you engage in will depend on the child’s age and character.  Most children enjoy playing games, reading books, drawing, and talking.  Asking a younger child to show you his or her room and favorite toys is a good way to break the ice; asking an older child to show you the neighborhood can provide insights.

c. Interviewing parents and other adults responsible for the child’s care.  Keep these interviews loose and open ended.  Your goals are to learn: 1) the child’s history, especially an illnesses, stresses, or problems that might affect development; 2) the child’s daily routine, including play patterns; 3) current problems that might affect the child; 4) a description of the child’s character and personality, including special strengths and weaknesses.  You are just as interested in the parents’ attitudes as in the facts, so it might make sense to concentrate on conversing during the interview, and then to write down all you have learned as soon as the interview has been completed.

d. Testing the child.  Assess the child’s perceptual, motor, language, and intellectual abilities by using specific test items you have planned in advance.  The actual items you use will depend on the age of the child.  For instance, you would test object permanence in an infant between 6 and 24 months old; you would test conservation in a child between 3 and 9 years old; and logical thinking in an adolescent.  Likewise, testing language abilities might involve babbling with an infant, counting words per sentence with a preschooler, and asking a school-age child to tell a story.

4. When writing the report, do not simply transcribe your findings from the various techniques you used.

a. Begin by reporting relevant background information, including the child’s birth date and sex, age and sex of siblings, economics and ethnic background of the family, and the educational and marital status of the parents.

b. Describe the child’s physical, cognitive, emotional, and social development, citing supporting theories and concepts from the textbook or your research to substantiate any conclusions you have reached.

The final paper should be between 8 and 10 pages, double-spaced with one inch margins.  Please use font size of 12.  Feel free to include photographs, raw data, or any other material that you would like as long as you have the required 8-10 pages of substantive written material.

Adolescent/Adult Study Project

1. When you have chosen an adolescent or adult for your study, explain that you are doing this research for a course in life-span development psychology, that the person’s name will not be used in the report, and that the main purpose of this study is to help you see how textbook knowledge applies to real life.  Also, explain that you are not making a psychological evaluation – you are not qualified to do so.

2. Before you begin the study, read/review the chapters that apply to the age group to which the subject belongs.  You may use any or all of the following research methods:

a. Naturalistic observation.  Accompany the person to school, work, or to some social setting.  Try to be as unobtrusive as possible; maintain some distance from the person and those with whom the person interacts.  Begin by describing the environment.  For example, if you are observing the subject in his or her workplace, you might consider the following questions: Is it crowded? (How many people in how large an area?) Is it calm or busy? (How many phone calls, how many interruptions in how long a period of time?) On which skills, mental and physical, does the person’s work depend?  Once you have collected some basic information about the surroundings, write down everything the person does alone or with others.  Try to be objective, focusing on behavior rather than interpretation.  Thus, instead of writing, “Subject seems well—organized,” you should note those factors that are the basis for the observation: “Subject keeps a calendar with notes for telephone calls and tasks to be performed each day.”  Or instead of noting, “Subject seems well-liked and respected by her co-workers,” it is better to indicate, “At 3:05 pm, a co-subject came up with possible solutions; the co-worker thanked her and said that the ideas seemed good possibilities.  At 4:15 pm, the subject’s manager asked her to interview a prospective employee.”  After your observation, summarize the data in two ways: 1) Note the percentage of time spent in various activities.  For instance, “Talking on phone, 10 percent; typing, 20 percent; conferring with co-workers, 5 percent; attending meetings, 15 percent,” and so on.  2) Note frequency of various behaviors (e.g., co-workers visited subject’s office twice; subject visited co-worker’s office once; subject made three phone calls and received two).  Also note any circumstances that might have made your observation atypical (e.g., subject had just returned from a five-day, cross country business trip and was tired and had a lot of catch-up work in the office).

b. Informal interaction.  Interact with the person for at least half an hour.  Some possible topics for discussion: what are the subject’s favorite (and least favorite) activities?  What experiences from the subject’s past have been most influential to the subject’s present life?  What have been the influences of family, friends, and mentors in the subject’s choice of employment and satisfaction with work?  What other factors have been important (education, personal preference, financial needs, temperament, and so on)?  How does the subject balance work responsibilities and family life?  Questions about current events can elicit information about values and character.  Note the subject’s attitudes and responses:  Does the subject seem shy or open, easygoing or difficult to get along with, have a sense of humor about him- or herself?  Does the subject accept responsibility for his or her life and actions, or blame others?  Does the subject seem satisfied or dissatisfied with his or her personal life, family, choice of employment, etc.?

c. Interview.  Conduct an interview with your subject and, if possible, with a relative or a friend of the subject.  Keep these interviews loose and open-ended.  Your goals are to learn: 1) the person’s history, especially any past illnesses, stresses, or problems that might affect development; 2) the person’s daily routine, including patterns of school, work, and recreation; 3) current problems that might affect the person; and 4) temperament, character, and personality, including special strengths and weaknesses.

d. Testing the person (optional). You can learn about your subject’s thinking by designing or using a test suitable for eliciting the type of information in which you are interested (e.g., moral reasoning, dialectical thinking, attitudes, and interests).

3. When writing the report, do not simply transcribe your findings from the various techniques you used.

a. Begin by reporting relevant background information, including your subject’s birth date and sex, age and sex of siblings, children or grandchildren, if any, economic and ethnic background of the family, and the educational and marital status of the parents.

b. Describe your subject’s physical, cognitive, emotional, and social development, citing supporting theories and concepts from your research to substantiate any conclusions you have reached.  The final paper should be between 8 and 10 pages, double-spaced with one inch margins.  Please use font size of 12.  Feel free to include photographs, raw data, or any other material that you would like as long as you have the required 8 – 10 pages of substantive written material.

Quizzes

(15 @ 10 points)

A quiz for each of the 15 chapters will be due by the last day of the term.  You can take these quizzes anytime during the term.  Please note that quizzes will not be accepted after the last day of the term.  No exceptions will be made.
Final Examination
(100 points)

The Final Examination will be a comprehensive examination covering Chapters 1 through 15 of your textbook.  The Final Examination will be administered during Final’s week.
Grading
Grades will be based on the quality of your work.

405 – 450 points = A

360 – 404 points = B

315 – 359 points = C

270 – 314 points = D

269 points or below = F

Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class must contact Dr. June Yasuhara, 735-4845, at the Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Attendance 

IMPORTANT – 1. All assignments must be completed by the due date.  No late work will be accepted; and 2. No incomplete grade will be provided at the end of the term.  
Federal regulations require continued attendance for continuing payment of financial aid. If attendance is not continuous, financial aid may be terminated. When illness or personal reasons necessitate continued absence, the student should officially withdraw from all affected courses. Anyone who stops attending a course without official withdrawal may receive a failing grade. 

Course Calendar

Week 1 – Chapter 1: The People and the Field
Week 2 – Chapter 2: Prenatal Development, Pregnancy, and Birth
Week 3 – Chapter 3: Infancy: Physical and Cognitive Development
Week 4 – Chapter 4: Infancy: Socioemotional Development
Week 5 – Chapter 5: Childhood: Physical and Cognitive Development
Week 6 – Chapter 6: Childhood: Socioemotional Development
Week 7 – Chapter 7: Childhood: Settings for Development: Home and School

Due Friday, October 8, 2010 – Child Study Project

Week 8 – Chapter 8: Adolescence: Physical Development
Week 9 – Chapter 9: Adolescence: Cognitive and Socioemotional Development
Week 10 – Chapter 10: Early and Middle Adulthood: Constructing an Adult Life
Week 11 – Chapter 11: Early and Middle Adulthood: Relationships and Roles

Week 12 – Chapter 12: Early and Middle Adulthood: Midlife

Week 13 – Chapter 13: Later Life: Cognitive and Socioemotional Development

Week 14 – Chapter 14: The Physical Challenges of Old Age

Week 15 – Chapter 15: Later Life: Death and Dying
Week 16 – Review
Due Friday, December 3, 2010 – Adolescent/Adult Study Paper

Due Friday, December 3, 2010 – All 10 Quizzes (these can be submitted anytime during the term)

Finals Week – Final Exam (Date and Time TBD)
Scientific Method Definitions

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.








Research Design And Counseling







Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.








Research Method In Social Relations







Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand of explain behavior.








Methods In Behavioral Research; Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.

http://allpsych.com/researchmethods/replication.html   
Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5. Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.

