CHAMINADE UNIVERSITY OF HONOLULU

EDUCATION LICENSURE COURSE SYLLABUS

ED 685 Assessing Teaching and Learning

Spring 2010

	INSTRUCTOR:
	Judy Tran, Ed.D.
jtran@chaminade.edu
713 862 6761

	OFFICE HOURS: 


	By apt.


	TIME and LOCATION:

	Online

	TEXT:  
	Stiggins, Richard J.  Student-Involved Assessment for Learning (5th Edition). Pearson Education Inc.

	LIVETEXT:
	Submission of Signature Assignment and other assignments as identified by instructor require a LiveText account.  Login to LiveText at www.livetext.com 

	WEB-BASED COURSES:


	Go to:   http://chaminade.ecollege.com 

If you do not see your course listed or have difficulty logging in, please contact Jon Nakasone at jnakason@chaminade.edu

	CATALOG DESCRIPTION:  
	Examines classroom assessment as a critical component in improving learning and instruction. The course provides educators with the knowledge, dispositions, and performance skills to design assessments which include the diverse needs of individual learners. 

	MAJOR COURSE TOPICS
	1. See attached schedule.

	LICENSURE

PROGRAM OUTCOMES:

All 5 licensure program outcomes are not addressed in all courses.  The program outcomes emphasized for this course are highlighted in BOLD.
	The successful education candidate in the licensure program is able to plan, teach, assess, reflect, and adapt.  Therefore, the successful candidate:

1. (PLAN) designs meaningful learning experiences that incorporate knowledge of content, students, learner outcomes, pedagogy, and assessment;

2. (TEACH) has a competent grasp of content knowledge, employs appropriate pedagogical practices, and utilizes resources to facilitate the learning process for students at the appropriate grade level;

3. (ASSESS) applies a variety of diagnostic, formative and/or summative assessments to evaluate and support developmentally appropriate progress of the learner;

4. (REFLECT  )engages in the process of continual and thoughtful reflection on his/her teaching practices;

5. (ADAPT) evaluates elements of change in the classroom and the wider world, actively bringing this awareness to work with students, faculty, and other members of the community.

	STUDENT LEARNING OUTCOMES:

	Outcomes/HTSB Standard(s) addressed
	How will outcome be achieved?

(e.g., Assignments, reading, lecture, fieldwork, etc.)

	
	· Students will be able to create a resource file that addresses diagnostic, formative, and summative assessment, both formal and informal, to be used in the classroom;

· Students will be able to select appropriate assessments tools to support teaching in the classroom
	

	ACADEMIC REQUIREMENTS:
	7 Reaction Papers  x  5 points  =      35

Lesson Plan  =     25 

Signature Final = 40
TOTAL             =100



	Signature Assignment
	Final Signature Assignment: 


	Other Assignments
	See attached schedule
                                                                                      




                              

	Grading Scale
	90-100 – A



80 - 89 – B




70 - 79 – C





60 - 69 – D





                              0 – 59 – F


	UNIVERSITY POLICIES:
	Attendance
Students are expected to attend regularly all courses for which they are registered. Students should notify their instructors when illness prevents them from attending class, and make arrangements to complete missed assignments. Notification may be done by calling the instructor’s campus extension, or by sending an email to the instructor. The instructor has the prerogative to modify deadlines of course requirements accordingly. Any student who stops attending a course without officially withdrawing may receive a failing grade. Absences totaling more than 10% of the number of classes will result in a lowering of the overall grade by one letter grade. A student who misses 20% or more should drop the class. Tardies of 10% of class time is equivalent to ½ class absence.

Writing Standards
All work submitted by Chaminade University students must meet the following writing standards. Written assignments should:

1. Use correctly the grammar, spelling, punctuation, and sentence structure of Standard Written English. 

2. Develop ideas, themes, and main points coherently and concisely. 

3. Adopt modes and styles appropriate to their purpose and audience. 

4. Be clear, complete, and effective. 

5. Carefully analyze and synthesize material and ideas borrowed from sources. In addition, the sources of the borrowed material should be correctly acknowledged to avoid plagiarism. 


Plagiarism - “Plagiarism is the offering of work of another as one's own. Plagiarism is a serious offense and may include, but is not limited to, the following:

1. Complete or partial copying directly from a published or unpublished source without proper acknowledgment to the author. Minor changes in wording or syntax are not sufficient to avoid charges of plagiarism. Proper acknowledgment of the source of a text is always mandatory. 

2. Paraphrasing the work of another without proper author acknowledgment. 

3. Submitting as one's own original work (however freely given or purchased) the original exam, research paper, manuscript, report, computer file, or other assignment that has been prepared by another individual. 

Please refer to your Student Handbook, General Catalog, and the Education Division Policy Manual for other important institutional and academic policies including more detailed information regarding Plagiarism, Classroom department, Freedom of Expression, Add/Drop, Disabilities, and others.


	WEEKLY  SCHEDULE

	Week
	
	Chapters/Topic 
	Required Reading
	Reaction Papers Due

	1
	7/6/10

	Communicating with Standardized Test Scores; Classroom Assessment for Student Success; Understanding Why We Assess; Selecting Proper Assessment Methods
	Read Ch 13, 1, 2, and 3
	What is the difference between norm-referenced and criterion-reference tests and how can the school curriculum be aligned towards allowing the students to meet the elementary or secondary exit benchmarks for reading and math?(Due 7/9)

	2
	7/12/10

	Designing Quality Assessments; Selected Response Assessment


	Ch 4 and 5
	Submit an example of a Selected Response Assessment indicating what standard its aligned to and how the assessment will increase the students’ readiness to reach proficiency on the Hawaii State Assessment. Provide an answer sheet to the Assessment indicating the difference between proficient and not proficient. (Due 7/16)

	3
	7/19/10

	Essay Assessment
	Ch 6
	Submit an example of an Essay Assessment indicating what standard its aligned to and how the assessment will increase the students’ readiness to reach proficiency on the Hawaii State Assessment. Provide an answer sheet to the Assessment indicating the difference between proficient and not proficient and a RUBRIC. (Due 7/23)

	4
	7/26/10

	Performance Assessment
	Ch 7
	Submit an example of a Performance Assessment indicating what standard its aligned to and how the assessment will increase the students’ readiness to reach proficiency on the Hawaii State Assessment. Provide an answer sheet to the assessment indicating the difference between proficient and not proficient and a RUBRIC.(Due 7/30)

	5
	8/2/10

	Personal Communication
	Ch 8
	Submit an example of a Personal Communication Assessment and how the assessment will increase the students’ readiness about their learning. (Due 8/6)

	6
	8/9/10

	Assessing Dispositions
	Ch 9
	How important is the affective domain/emotional dispositions of students and what does the research literature indicate about the effects of behavior on 

achievement and the possible methods to motivate students to meet learning/achievement benchmarks, especially for “difficult” student. (Due 8/13)

	7
	8/16/10

	Managing and Communicating Achievement Information; Report Cards: Assessment OF Learning;
Portfolios and Conferences Involve Students in Communication
	Ch 10, 11, and 12
	Does a correlation exist between report card grades and how the student scores on Standardized Tests? Explain either way. 
(Due 8/20)

	8
	8/23/10
	Lesson Planning
	
	Create a Lesson Plan on a particular topic. Select assessment(s) to indicate how the student may reach proficiency on a particular/probable question on the Hawaii State Assessment. This Lesson Plan may be used on the Final Signature Assignment per Rubric (Due 8/27)

	9
	8/30/10

	Labor Day Week
	
	Work on Final Signature Assignment

	10
	9/10/10

	Final
	Ch 1-13
	Final Signature Assignment: See Final Signature

Assignment Rubric (DUE 9/10/10)


Note:  This schedule is tentative and is subject to change.  Changes will be announced in class or via email.


The lesson plan.  By now, you have probably learned how to write a lesson plan.  My two cents:  The learning objectives should be active and measurable.  Use Bloom's taxonomy as a rule of thumb.  The student will be able to summarize....analyze....evaluate, etc.  Instead of broader terms like students will learn..appreciate, even understand..  If you are going to use the word understand- clearly explain not just what but how...like Students will understand....what....by evaluating (how)....you see, this way, you can measure it more objectively.  So for your lesson plan and end project, your assessment must measure those learning objectives.  For example, in this class- the formative assessments- your weekly assignments, give me an idea of your understanding and ability to summarize and evaluate your reading.  If I get that you are not getting it, I would email or call you with my concerns to help you get on track.  That's what you are looking for with your students.  Then the summative assessments are your end project and lesson plan- things that measure your ability to apply what you are learning.  I will be looking at whether your assessments actually measure the learning objectives you set forth.  For one lesson, there should be no more than 2-3 learning objectives, anything more than that adds to confusion.  Then, I will be looking at whether or not you can clearly communicate your assessment expectations to your students via a rubric.  No need to reinvent the wheel here.  There are plenty of very good detailed rubrics you can use as a model that you can adapt to your specific assignment.  That rubric needs to tell the student exactly what you are expecting of them.  Words like good, some, etc are vague.  You need numbers and clear specific instructions.  You will use two metaphors and one example of symbolism in your writing, etc.  My rule of thumb in SPED and it applies to all students is this question:  Is your lesson plan and its assessment differentiated and defensible?  Does it make sense?  How do you add differentiation?  Give students choices of how they will present the lesson to you or demonstrate their knowledge or abilities.  You might give them different levels of assignments:  Example:  You can choose to do either of the following three: 1. Pick three poems and give me one example each of symbolism, hyperbole, and metaphor.  2. Choose two  poem and give me the same as option one but also give me a detailed summary of what you think the poem means (summarizing, and analyzing skills) for each paragraph of the poem or 3. Do the same as number two but with one poem and then discuss with me the imagery in the poem and how it affects the characterization.  So the example differentiates by giving choices according to the students' ability levels and is fair in terms of workload.  The lower level students will pick the three poems to do and the higher level students pick less poems and do more enrichment and or use more skill levels.

Description of Final Signature Assignment

The signature assignment for the assessment course includes three papers: (1) philosophy of assessment paper, (2) lesson plan that addresses the needs of diverse learners, including a teacher designed assessment and matching rubric to determine if identified objectives have been met, and (3) assessment analysis that describes justification and strategies for improving instruction, with a focus on using student assessments to plan future lessons and differentiate instruction. Candidates will read and use references from the course text and at least three outside sources within the signature assignments. Candidates are also required to collect data (assessments) from a classroom of students to analyze based on the developed lesson plan.
1. Philosophy of assessment- this should be about five pages and tells me what you feel about certain assessment tools- what you use or would like to use and why- should have references to the currently literature on assessment- about 3 references.

2. Your lesson plan, objectives (no more than 3) and an assessment that assesses the learning objectives and a rubric that clearly explains to students what you are expecting of them on the assessment and how you will grade it.  Use exact wording like three examples versus some good examples.

3. Tell me then what you think of this assessment- how did it work in your classroom- what was the assessment data- if you don't have a classroom- make it up- how well did it work, where students successful? What would you do different?  This part should be about 3-5 pages.  
COE MED ED685 ASSESSMENT PORTFOLIO RUBRIC

	COE MED ED685 ASSESSMENT PORTFOLIO RUBRIC

	
	Exceeds (3 pts) 
	Meets (2 pts) 
	Needs Improvement (1 pt) 

	PHILOSOPHY OF ASSESSMENT PAPER HI-CHAM-MAS-ED-PO.2 HI-HTSB.1 
	Accurately explains three or more purposes of assessment and cites relevant examples and justification for each. Paper also cites three or more references beyond the course text to support candidate’s assessment philosophy, including national, state, or local school district policies (NCLB or other mandated policies regarding assessment).
	Adequately explains three purposes of assessment and cites relevant examples and justification for each. Paper also cites two to three references beyond the course text to support candidate’s assessment philosophy, including national, state, or local school district policies (NCLB or other mandated policies regarding assessment).
	Paper explains less than three purposes of assessment and cites irrelevant examples or does not justify the purposes. Paper cites less than three references beyond the course text or does not support candidate’s assessment philosophy. Paper may not include national, state, or local school district policies (NCLB or other mandated policies regarding assessment).

	LESSON AND ASSESSMENT PLAN HI-CHAM-MAS-ED-PO.1 HI-HTSB.4 HI-HTSB.8 
	Lesson plan addresses all required components including purpose, objectives, differentiation strategies, accommodations for special populations, and assessments that match learning objectives. Lesson plan is well developed and proficiently addresses the 5 E’s (Engage, Explore, Explain, Elaborate, Evaluate). Rubric for the assessment matches all of the learning objectives, fairly assesses all learners, and is designed to inform the improvement of instruction.
	Lesson plan addresses most of the required components including purpose, objectives, differentiation strategies, accommodations for special populations, and assessments that match learning objectives. Lesson plan is somewhat developed and adequately addresses the 5 E’s (Engage, Explore, Explain, Elaborate, Evaluate). Rubric for the assessment matches most of the learning objectives and fairly assesses all learners.
	Lesson plan addresses some of the required components: purpose, objectives, differentiation strategies, accommodations for special populations, and assessments may or may not match learning objectives. Lesson plan is somewhat developed and does not addresses the 5 E’s (Engage, Explore, Explain, Elaborate, Evaluate) or is lacking in more than 2 of the 5 E’s of the lesson plan. Rubric for the assessment matches some or none of the learning objectives, and may fairly assesses all learners. 
.

	ASSESSMENT ANALYSIS CEC.CC.3 HI-HTSB.3 HI-HTSB.8 
	Candidate accurately categorizes student assessments into appropriate levels for analysis. Candidate richly reflects upon expected outcomes and designs a plan to address students in each level. Analysis addresses the original objective and proficiently describes how instruction can be improved to support students. Candidate discusses strategies to improve individual, special needs groups, and whole class outcomes, referring to specific assessments in the discussion. 
	Candidate accurately categorizes student assessments into appropriate levels for analysis. Candidate reflects upon expected outcomes and designs a plan to address students in each level. Analysis addresses the original objective and adequately describes how instruction can be improved to support students. Candidate may discuss strategies that address individual or special needs groups, referring to some assessments in the discussion.
	Candidate categorizes student assessments into levels for analysis that may be inappropriate or inaccurate. Candidate minimally reflects upon expected outcomes and designs a plan that does not address students in each level. Analysis may not addresses the original objective or describe how instruction can be improved to support students. Candidate discusses strategies that do not address individual, special needs groups, or whole class, and may not refer to specific assessments in the discussion.


2

