CHAMINADE UNIVERSITY OF HONOLULU

PSY 771-01-3: School Counseling
SUMMER - 2009
Instructor:  

Charlene Abe


Class:  Monday – 5:30 to 9:30 p.m.
Phone:

292-5663 (cell)

Location:  CTCC 251



454-8828 (office)
Email: 
       charlene_abe@yahoo.com 

 

       charlene.abe@adjunct.chaminade.edu
Required Text:
Stone, Carolyn B., and Dahir, Carol A., The Transformed School Counselor. (2006).  Boston, MA:Houghton Mifflin Co.
American Psychiatric Association, (2000).  Diagnostic and Statistical Manual of Mental Disorders, 4th ed. Arlington, VA: American Psychiatric Association
Bowers, J.L., and Hatch, P.A. (2003).  The ASCA National Model: A Framework for  School Counseling Programs.  Alexandria, VA: American School Counselor Association.
Knapp, Sarah and Jongsma, Arthur (2002). The School Counseling and School Social 

Work Treatment Planner.  Hoboken, NJ: Wiley.
Additional Resources:

State of Hawaii, Chapter 19 Handbook.  Hawaii Department of Education
Codes of Ethics for the Helping Professions,  (2003).
State of Hawaii,  Counselor’s Handbook.  Hawaii Department of Education
 Course Description and Goals
This course will be an examination of the most important concepts, principles, and techniques of guidance and counseling at different educational levels.  This is a required course for the School Counseling emphasis: Prerequisites: PSY 500, 501
The course is designed to provide students with an overview of the school counseling profession.  Attention will be given to the various roles of the school counselor within the school context at different grade levels and with diverse populations.  

Students taking this course will synthesize and integrate knowledge and theories of individual and group counseling; consultation models used with students, parents, faculty, and staff; development of guidance programs; comparisons of different methods of assessments; and credit counting.  In addition, students will demonstrate an understanding of the roles of the counselor as an advocate for the students, parents, and  staff, and be an active participant in addressing the current issues facing the school systems.  This course will cover professional issues such as applied ethics, organization and professional affiliations, career counseling, the at-risk population, special needs population, and multicultural issues, as they pertain to school counseling.

Program Linking Statement
This course develops and assesses the skills and competencies for the MSCP program – School Counseling emphasis student learning outcomes of:  1) Foundations of School Counseling; 2) The School Context; 3) Program Development, Assessment, Implementation, and Evaluation within a School Counseling Context; 4) Counseling Theories and Skills Relative to a School Counseling Context; 5) Consultation Relative to a School Counseling Context; and 6) Exceptional Children Within a School Counseling Context.  In addition, this course also addresses the MSCP core program student learning outcomes of: 1) Professional Issues and Ethics; 2) Research and Evaluation; and 3) Social and Cultural Foundations.

School Counseling Emphasis and Course Statement

Student Learning Outcome

Student will demonstrate an understanding of:

· prescribed roles and functions of school counselors in the Hawaii public school system.

· professional, legal, and ethical responsibilities of school counselors.

· professional, legal, and ethical issues and conflicts currently pertinent in the field.

· major trends in the field to include:  mental health services , trend toward prevention vs. intervention, broadened scope of school counseling services, and increased awareness of cultural, gender, and situational factors impacting children’s development and learning.
· professional resources for continued  development.

· ability to facilitate a parent, student, and/or staff conferences, using appropriate consultation skills.
·  (co) facilitation of group-counseling sessions.

· utilization of outside agencies to assist students, parents, and staff.

· the DSM-IV-TR and its application to school counselors.

· counseling standards, effectiveness of a school counseling program based on the National Counseling Standards for School Counseling Programs handbook.

· Basic Counseling Ingredients using measurable assessments for evaluation.

· theoretical perspectives in counseling.

· critical thinking skills that can be transferred across multiple settings.

· the different scientific methods relative to the creation of counseling assessments and treatment plans.

· of Chapter 19 Laws and Student Rights.
· of the No Child Left Behind Act and how it relates to the Hawaii Department of Education’s Hawaii State Assessment Test, Content Standards, Rubrics, and General Learner Outcomes.
· divorce issues with Family Court, Child Support Enforcement Agency, paternity, as it affects the school counselor.
Scientific Method Definitions

The  Methods of Science are only tools that we use to obtain knowledge about phenomena.

The Scientific Method is a set of assumptions and rules about collecting and evaluating data.  The explicitly of stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which is he credibility of a profession is based, must be objective and verifiable (testable) rather than subjective and untestable.

Science is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding he basic qualities of human nature (that is cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and his helps professionals to make predictions of future events.








Research Design in Counseling








Heppner, Kivlingan, and Wampold

A Theory is a large body of interconnected proposition about how some portion of the world operates; a Hypothesis is a smaller body of propositions.  Hypotheses, are smaller version of theories.  Some are derived or born from theories.  Others begin as researcher’s hunches and develop into theories. 

The Philosophy of Science decrees we can only falsify, not verify, theories because we can never be sure that any given theory provides the best explanation for a set of observations.  








Research Design in Counseling








Kidder
Theories are not themselves directed proved or disproved by research.  Even Hypotheses cannot be proved or disproved directly.  Rather research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: to describe behavior, predict behavior, determine the causes of the behavior, and to understand the explained behavior.







Methods in Behavioral Research







Cozby

In order to verify he reliability and validity of scientific research, it is important to replicate the results.  I is he preponderance of evidence that establishes/supports the theory.





http://allpsych.com/researchmehods/replication.html
Students with Disabilities

Chaminade University professions will provide assistance for any student with documented disabilities.  Any student who believes s/he may need classroom accommodations must contact Dr. June Yasuhara, Director of the CUH Counseling Center, at 735-4845, or visit the Counseling Center located next to the CUH Security Office.  The Counseling Center staff will determine if the student meets the requirements for a documented disability in accordance with the American with Disabilities Act.  It is important to contact them as soon as possible, so that accommodations are implemented in a time fashion.

Marianist Educational Values


The five characteristics of a Marianist Education are:

1. Educate for Formation in Faith
Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education
In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual, and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents, and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously; an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Mariansit Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate the Family Spirit
Known for their strong sense of community, Marianists have traditionally spoken of this sense of “family spirit.”  Marianist educational experience fosters the development of community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianst universities to challenge their students, faculty, and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.
4. Educate for Service, Justice, and Peace
The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights, and responsibilities of all people.

5. Educate for Adaptation to Change
In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,”  Father Chaminade often repeated.  The Marianist University faces the future confidently, on the one hand knowing that it draws on rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

*Each of these characteristics is integrated, to varying degrees, in this course
Course Requirements

1. Students are expected to attend all classes (ON TIME), remain in class for the entire session and actively participate in discussions and planned activities.  If you miss a session or part of a session, please see instructor for work to compensate for lost time.  Note: Two (2) missed sessions will constitute an automatic failure of the course. 

2. It is expected that all reading will be completed prior to the class for which they are assigned.  You will be asked to present text material to the class and take a quiz on reading assignments during each session.  Chapters TBA at Session #1.

3. Students will participate in teams/groups to develop and (co) facilitate a guidance program from the topics selected by the instructor.

4. Students will visit an approved school site to “shadow” the school counselor for a minimum of four (4) hours.  A 2-3 page written summary will be shared with the class and submitted for grade during Session #9.

5. Students will role-play: parent-counselor, student-counselor, staff-counselor, administrator-counselor, outside agency-counselor, and an SST meeting.

6. Students will be asked to create forms to assist them with facilitating and executing counseling duties.
7. Students will create intervention plans to include: short and long term intervention strategies using measurable assessment procedures to determine the effectiveness of their strategies.

8. Students will become familiar with rubrics, PATH, Content Standards, and HCPS II.

9. Students will become familiar with current forms and procedures for Felix Compliance and ISPED.

10. Student will become familiar with the ASCA Manuel.

11. Student will become familiar with DOE’s Chapter 19 handbook.

12. Student will become familiar with the NCLB Act.

Student Evaluation

1. Quizzes (6):  Each week, students will be given a quiz based on materials covered in their text book. Quizzes will be in multiple choice, fill in the blank and short essay format.  (20 points per quiz)

2. Guidance Presentation (1):  Each student will create an ASCA guidance program to include elements of a lesson plan (generalization, concept, target group, time needed, objectives, materials needed, procedure, assessment, and grading rubric).  Program will be for a specific grade level, group need, or school wide.  Program will be 8 to 10 weeks in length and will include a detailed screening process.  Grading will be based on the creativity and effectiveness of the program, as well as the incorporation of knowledge gain in Group Processes course A Xeroxed copy or disc will be created and distributed to each class member prior to presentation of their program.  (100 points)

3. Site Visit (1):  Student will find a school site of their choice, make contact, and set up a 2+ hours visit to the school.  This is to see comparison between your site and the site of a peer.   A two page written report sharing their experience/and comparison will be submitted and presented to the class at Session 9/10 of the course.  (25 points)

4. Field Trip (1):  Kid’s First (Wednesday date from 4:45 to 7:15 TBA)

A two page written report sharing the experience/description and purpose of the program, two professional articles to support the challenges of children whose family is in the process of divorce will be submitted and present to class at Session 9/10 of the course.  (25 points)

5. Case Studies/Treatment Plan (4):  Each student will create and share a minimum of four case studies that will include: presenting problem, intake information, counseling intervention, assessment, provider, and time frame, as well as follow up and support resource services.  Each case student will follow a grid format and shared with other member of the class to defend their procedure.  Use of the DSM-IV-TR, as well as, treatment planners is encouraged in the creation of their case study plan.  (25 points per case study/treatment plan)
6. Class Participation/Presentations/Role-Plays: Each student will present materials and or role-play scenarios in-class.  Topics to be covered (but not limited to) are included in Chapters 1-14 in assigned text.  The presentation should highlight material, including a written summary for classmates and emphasize additional research on the selected topic.  
7. Reflective Essay (6):  Each student will submit a typewritten, double-spaced two  outside of the classroom.  These papers should be a self-assessment and should (demonstrate evidence of the continuing development as a soon to be professional counselor.  (10 points per essay)

8. Summary Paper (1):  Each student will submit a paper based on the question listed in Chapter 1, page 27 of text.  (20 points)

9.   Weekly submittal of “Key Terms” for the chapters covered that week.  
(50 points)
NOTE:  YOU MUST COMPLETE A MINUMUM OF 15 HOURS OF OBERSERVATION AT BOTH OF YOUR SITES TO RECEIVE A GRADE FOR THIS COURSE.  FAILURE TO DO SO WILL RESULT IN AN “I” GRADE UNTIL THE HOURS ARE COMPLETED AND PROPER DOCUMENTATION IS SUBMITTED.  
Grading

500 to 401= A

400 to 301= B

Attendance

*As stated in the graduate general catalog – MSCP Policies and Guidelines beginning Spring 2005:

Students are expected to attend classes regularly and to be on time for class.  Since our courses are offered on accelerated semesters, a student who misses more than one (1) class has missed a substantial portion of the material presented.  In this case, the student will automatically receive a “C” for the course, requiring the student to retake the course in its entirety.  The policy on tardiness is left to the discretion of the instructor, but be advised that extreme tardiness may be viewed as an absence by many instructors.  Missing one class may, at the discretion of the instructor, resulting in the student’s being lowered by one letter grade. 

Prompt attendance is expected.  The instructor will not review material covered prior to the late arrival.  If absent, it is the student’s responsibility to obtain relevant class material from another classmate.  You will be marked tardy if you arrive later than 5:45 p.m.  You will be considered absent, if you miss ½ + of the class.

If you are concerned about your progress in this course, please meet with the instructor early.  As, very little can be done late in the course to address your potential concerns.

No extra credit, late, or make up work will be allowed.  All material must be submitted on the due date. 
Note:  Your election to stay in this class means that you will be registering for Monday – 5:30 to 9:00 for the Practicum course offered in the Fall of 2009.  Per the MSCP Handbook, students will remain with the current instructor for two terms, then MUST switch to another instructor for the Internship A/B portion to complete their MSCP course work. 
TENTATIVE COURSE SCHEDULE

Assignments listed indicate what will be covered for that particular session.

            (H) will be used to indicate an assignment that is to be completed outside of class.


Chapters should be read prior to attending the session that the chapter is listed.

Beginning from Session 2, “Key Term” index cards are to be submitted on the Chapters listed for that session in manila envelope.

SESSION 1:

Intro to course syllabus




Role(s) of counselors




Nuts and Bolts of counseling within DOE




(H) Select topic for Guidance presentation on “bullying”



Housekeeping: forms and formats for assignments




(H) Reflective Essay #1:  (resource guide) (due @ 4th mtg- copies)
                                    Job Description and challenges counselors will face




(H) Summary Essay: DOE Challenges



(H) Read all of Nat’l Standards/ASCA workbook (due @ 3rd mtg)
SESSION 2:

Share information on Summary Essays




Case Study #1 (steps, create, review, what it ties in to)

SESSION 3:

Guest Lecturer

Go over ASCA workbook




Create a single lesson plan using ASCA, HCPS, and GLOs




Create a Rubric for your single lesson




Q and A for Guidance Project Binder

SESSION 4:

p. 89 of text: common sense tips for elementary counselors

Chapter 1 & 2



 
Share and distribute resource lists (Reflective Essay #1)



Case Study #2 (Elementary challenge)  (write up due at next mtg)



Activity: Page 30

 




(H) Quiz #1 – Chapter 1 & 2 


SESSION 5:

Guest Speakers (Elementary and Middle School levels)

Chapter 3 and 7 




(H) Quiz #2 – Chapter 3 and 7




Group Activity/screening for group guidance program 




(pp. 81-100 reading materials to be provided)





Intro SFT: The Pathway and intervention planning
(H) Reflective Essay #2: SFT vs. Cognitive Behavioral or Behavioral which would you prefer and why
SESSION 6:

Chapter 8 & 9

(H) Quiz #3 – Chapter 8 & 9


Group Activity/Role-play (intake, consulting roles: to staff, parent, student, and community)

(H) Reflective Essay #3:  Eco-Map


(H) Case Study #3: (Middle School challenge)

SESSION 7:

Review Eco-Map 




Introduce: Intake 
Chapters 5 & 6



(H) Quiz #4 on Chapter 5 & 6




Class Activity (role play)



Introduce: SMART Goals



(H) Case Study #3: attendance
SESSION 8:

Introduce: SW Intervention Handbook

(H) Reflective Essay #4 (CPS)
Chapter 10



(H) Quiz #5 on Chapter 10




Foster Care: Steps and Procedures/counselor’s role



Transition Plan(s):  types and purposes for each

(H) Case Study #4: Transition from foster home/shelter (other district to your school)

SESSION 9:

Chapter 11

(H) Quiz #6 on Chapter 11




Discuss Reflective Essay 4




TROs




Code of Ethics/Confidentiality

(H) Reflective Essay #5: Crisis Counseling: types and procedures
SESSION 10:

Discuss Reflective Essay #5




Share Site Visits




Share guidance projects

Additional:

Field Trip to “Kid’s First”  TBA



Reflective Essay #6: Description of program, value to you as a



future counselor, 3 skills/ideas you learned from the presentation


