CHAMINADE UNIVERSITY

MASTER OF SCIENCE COUNSELING PSYCHOLOGY

PSY 776
CRISIS COUNSELING
SYLLABUS

Instructor:
Robert Bachini


Term:
Spring 2009
Telephone:
956-2487 (w)



Day:
Thursday 
Office hours:
By appointment


Time:
5:30 p.m.- 9:30 p.m.
E-mail:
Robert.bachini@adjunct.chaminade.edu

It is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.

CATALOG COURSE DESCRIPTION:
Students will become familiar with the crisis intervention approach to the delivery of mental health services. Students will examine various types of life crises and determine appropriate interventions. This is a required course for the School Counseling emphasis.
REQUIRED TEXTS:
James, R. K. & Gilliland, B. E. (2005). Crisis intervention strategies (6th ed.). 
Belmont: Brooks/Cole.

Myer, R.A. (2001). Assessment for crisis intervention: A triage assessment 

model. Belmont: Brooks/Cole.
RECOMMENDED TEXT:
American Psychiatric Association. (1994). Diagnostic and statistical manual of 
mental disorders (5th ed.). Washington, DC: Author.
COURSE LINKS TO MSCP PROGRAM LEARNING OUTCOMES:

This course develops and assesses the skills and competencies for the MSCP program core student learning outcome of counseling theories and skills. In addition, this course also addresses the MSCP core program student learning outcomes of 1) professional issues and ethics, 2) research and evaluation and 3) social and cultural foundations.

MARIANIST EDUCATIONAL VALUES

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist Education are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.   Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5. Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.



COURSE FORMAT

1. Didactic

2. Guest speaker(s)

3. Assigned readings

4. Student-lead group discussion

5. Oral presentations 


6. Weekly reaction papers

7. Independent research

8. Role play
STUDENT LEARNING OUTCOMES

1. Students will demonstrate an understanding of the Hawaii State Department of Education’s Six General Learner Outcomes.
2. Students will demonstrate school-counseling competencies as identified in the American School Counseling Association national standards.


3. Students will demonstrate an understanding of ASCA ethical standards and apply these standards in their work with students.

4. Students will demonstrate an understanding of program development, assessment (including lethality), implementation, and evaluation of crisis counseling within a school counseling context. 

5. Students will demonstrate a practical application of developmental crisis counseling models and theories.

6. As part of their repertoire of counseling skills, students will demonstrate an understanding of the scientific method/inquiry to describe, predict, determine causes of, and explain the etiology of crisis behavior.


7. Students will demonstrate crisis counseling approaches, specific to the identified crisis, for the culturally/socially diverse population in a K-12 setting and promote the dignity, rights and responsibilities of all people.

8. Students will demonstrate an awareness of one’s own cultural biases; knowledge about the status of different cultural groups; and skills to effect culturally appropriate interventions.

9. Students will demonstrate an understanding of consultation relative to crisis management within a school counseling context.
10. Students will demonstrate an understanding of the current research in the field of crisis counseling. 
11. Students will demonstrate a professional approach (conduct and attitude) in an integration of reason and faith toward graduate level coursework.
12.  An understanding of professionalism and ethical behavior in the learning environment.  My expectations from you are exactly what I would expect if you were a counselor working under my supervision in an agency, clinic or school.  I expect you will demonstrate professionalism in timely attendance, active and informed participation, the timely and proficient completion of all responsibilities and be an active participant in your own learning.  Students are expected to demonstrate professionalism by:
· Arriving and leaving class at prescribed times

· Active and well informed class participation that respects the ideas and opinions of others.
· Demonstrating the personal and professional competencies outlined below.  (See below)
Personal and Professional Competencies 
The personal and professional competencies listed below are those that students are expected to meet throughout this course. Students will be evaluated on an ongoing basis regarding concerns related to these or other relevant competencies. 
Professional Responsibility and Competence
· The student conducts self in an ethical manner so as to promote confidence in the counseling profession.

· The student relates to peers, professors, and others in a manner consistent with professional standards.

· The student demonstrates sensitivity to real and perceived differences between themselves and others.

· The student does not exploit or mislead other people during or after professional relationships.

· The student recognizes the boundaries of his/her particular competencies and the limitations of her/his expertise.

· The student takes responsibility for compensating for her/his deficiencies.

· The student has basic technology skills in order to utilize email and internet-based systems when required; the student also has regular access to a computer with an internet connection and finds alternative options if there is a temporary or long-term disruption in this access.

· The student demonstrates adequate writing and speaking skills, and seeks assistance with any deficits identified in these areas that would prevent successful completion of a graduate program.
Maturity
· The student demonstrates appropriate self-control (such as anger control, impulse control) in communications and relationships with faculty, peers, and clients.

· The student demonstrates honesty, fairness, and respect for others.

· The student is aware of her/his own belief systems, values, needs, and limitations and the effect of these on his/her work.

· The student demonstrates the ability to receive, integrate and utilize feedback from peers, teachers, and supervisors.

· The student demonstrates the ability to express feelings effectively and appropriately.

· The student exhibits appropriate levels of self-assurance, confidence, and trust in her/his own ability.

· The student follows professionally recognized problem solving processes, seeking to informally solve problems first with the individual(s) with whom the problem exists.
Integrity
· The student refrains from making statements that are false, misleading, or deceptive.

· The student respects the fundamental rights, dignity and worth of all people.

· The student respects the rights of individuals to privacy, confidentiality, and choices regarding self-determination.

· The student respects cultural, individual, and role differences, including those due to age, gender, race, ethnicity, national origin, religion, sexual orientation, physical ability/disability, language, and socioeconomic status.

· The student behaves in accordance with the program's accepted code(s) of ethics/standards of practice.

-Adapted from University of Virginia Counselor Education Program 
MSCP Policies:
Attendance-- Students are expected to attend classes regularly and to be on time for class.  Since our courses are offered on accelerated semesters, a student who misses more than one (1) class has missed a substantial portion of the material presented.  In this case, the student will automatically receive a “C” for the course, requiring the student to retake the course in its entirety the next time it is offered (Graduate programs policy).
Please note: This policy does not mean that students may miss 1 class without repercussion (see SLO #12 above and item #6 under Instructor Evaluation below regarding loss of points).  Rather, it means that any student missing more than 1 class will automatically fail the course.
Assignments-
· No make-up work for a missed class will be allowed.  No exceptions.  

· No late papers will be accepted.  If a paper is turned in late, it is given no credit.  No exceptions. 
· No extra credit or special arrangements for only one student is permitted.

· All work needs to be completed within the time frame of the class.  Nothing will be accepted after the last class of the term.  
SCIENTIFIC METHOD DEFINITIONS

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.  The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.
The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.







Research Design in Counseling






Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.







Research Method in Social Relations






Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.







Methods In Behavioral Research; Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.
http://allpsych.com/researchmethods/replication.html   
STUDENT ASSESSMENT
Student performance, relative to the student learning outcomes stated above, will be assessed.  You will be asked at specific points throughout the course to demonstrate through quizzes, chapter summary papers, group discussions, additional outside research, class presentations, and a term paper project what you have learned in this course.

1.  PREPARE FOR DISCUSSION PAPERS (PDs) (8) – SLO #6, 8, 9,11:

Each student will submit a total of eight (8) Prepare for Discussion or PD papers. Students may be asked to serve as a co-facilitator of in-class group discussions relative to these papers. A PD paper is due for each session in which readings are introduced.  After reading the assigned material, each student will submit a weekly, typewritten, 12-font paper, approximately 250 -300 words (maximum 2 pages) that includes key concepts from the week’s readings and at least two questions (whether positive or negative) about the author’s ideas and demonstrates critical thinking.  These papers should be edited rather than simple journal entries or summaries.  PDs may also include specific assignments from the instructor. The format may be a bulleted sub heading of important concepts or a narrative analysis of important concepts.  Please bring 2 copies to class: one to share with your assigned group and one for the instructor.  Each paper and contribution to class discussion carries a value of 5% or 5 points, or 8 @ 5 points each = 40% or 40 points.  No late papers will be accepted.

2. INDEPENDENT RESEARCH (1) – SLO #5, 6, 7, 9,10:

Each student will independently research a topic of interest in crisis counseling.  Topics may include, but are not limited to: PTSD; sexual assault; violence in the workplace; addiction; clinical depression; suicide; burnout; bereavement; natural disasters; partner violence, etc.  The literature review must include a total of four (4) peer reviewed sources that supplements class reading material. You will be asked to present a critique of your research synthesizing the major points and the student’s assessment of the value and meaning of the research.  It is important to support the critique with references to other research in crisis counseling literature.  Presentations should not exceed 15 minutes.  A short narrative of 3-4 pages should be turned in the week after the presentation in proper APA format with references and citations (see handout).  It is expected the student will further investigate and follow the comprehensive APA guidelines.
Presentation: 6% or 6 points
· Organization (clarity and flow). Must be organized logically and coherently with proper transitions between sections

· Effective method and delivery: Effective use of visual aids, handouts, or other media. Windows PowerPoint preferred.
· Completeness in covering material and grounding material in pertinent literature/crisis theory/crisis model
· Ability to engage the class in small discussions through salient questions, demonstration or role play
· 80%+ peer review scores

· Use of time:  Maximum 15 minutes

Paper: 12% or 12 points
· 3-4 typewritten page write-up of presentation

· Contribution to the field of crisis counseling

· Written in APA format (citations, references, annotated bibliography)
· Practical application in school culture or professional development
· Write-up reflects presentation and peer review
· Grammar, syntax, punctuation, spelling, sentence structure 

3. QUIZZES (2) SLO # 1-11:
Two quizzes (objective) covering the assigned reading material (multiple choice) will be administered on specific dates throughout the semester.  Each quiz has a value of 5% or 5 points or 2 @ 5 points each = 10% or 10 points total. Per MSCP policy, no make up quizzes will be permitted.
4. CRISIS PLAN CRITIQUE (1) SLO 1-11:
Each student will independently review and critique a DOE espoused school crisis plan developed out of their primary school assignment.  The primary objective of this assignment is to develop the school plan into an enacted crisis plan that is useful, functional, practiced and known by all stakeholders.  The critique should be based on class or independent literature (see James Ch. 12) and must include a comprehensive evaluation of the phases of: planning, implementation, response, and de-briefing.  Suggested areas may include, but not limited to:
· the names and responsibilities of the crisis team (including external support staff) and chain of communication 
· the nature and type of crisis, history and/or rationale for plan
· the type of crisis counseling service(s) provided and by whom (including a plan for in-service training and de-briefing) and duration of service(s)
· the implementation of at least two (2) class or school-wide activities that are developmentally appropriate for the targeted student population
· a follow-up and prevention plan

· a community directory of available resources

Presentation: 5% or 5 points
· Informal roundtable discussion with a one (1) page summary for each classmate & instructor.  All students may collect and develop a working resource manual for their professional use
Paper: 16% or 16 points (total)

· Content (12%): 

Proper use of citations (APA 5th edition format)
Introduction with clear statement of purpose/ focus/position
Clarity of points that supports your critique throughout the paper supported by a comprehensive literature review
Demonstrate an understanding of crisis counseling concepts 
Integration of theory and/or model of choice*
Noted strengths/weaknesses and suggested areas of improvement if any
· Writing Style (2%):
Grammar, syntax, punctuation, spelling, sentence 

Structure

· Organization (2%):
Logically organized

Flow of ideas with proper transitions between sections

Introduction and Conclusion

APA references

5. CLASSROOM PARTICIPATION SLO 4-11: 
Active, unsolicited classroom participation (defined as being fully present) that demonstrates knowledge (subjective) of the assigned reading material relevant to the profession of school counseling will carry a value of 5% or 5 points.  Any student who does not voluntarily contribute toward this end should not expect to receive these points.
6.   INSTRUCTOR EVALUATION: 
The three “As” carry a total value (subjective) of 6% or 6 points.
a) Attendance: As the master's evening program functions on a 10-week accelerated term, any student who misses more than 1 class will have to re-take the course (MSCP policy).  Accordingly-

· 10% or 10 points will be deducted for every absence

· 5% or 5 points will be deducted for every late arrival or early departure to and from class.
b)  Assigned readings: All students need to demonstrate an understanding of the material vis-a-vie class discussion, oral presentations, group discussions, additional research and/or written assignments.

c)  Attitude:
Areas to be assessed include cooperation with your group members and Instructor, initiative during non-instructional periods, professional integrity, and receptiveness to the learning environment.

 
Final course grades will be assigned on the following scale:


A = 90%+


B = 80%+

SCHEDULE
*Note: All cell phones/pagers are to be disengaged during instructional time.  
WEEK

MATERIAL





ASSIGNMENT/DUE
#1

Pre-test; introduction of crisis counseling; 
Read J, Chs. 1, 3 
_______
review course syllabus and requirements; 
Read M, Chs. 1, 2 


student presentations sign-up

#2

Crisis defined; intervention skills; use of

Read J, Chs. 12, 6; 
_______
theories/models; listening and communication; 
PD #1 (J-1 & 3, and
planning; 6-Step Model; assessment; types of
M-1 & 2)

counseling





*bring in crisis plans
#3

PTSD; DSM-IV criteria; school based 

Read J, Chs. 4, 14
_______
programs; crisis plan review; intervention
PD #2 (J-12 &6)


with adults/children; intervention techniques
*send questions for 










HPD by 4/23
#4

Guest speaker-Sgt. Maafala, HPD Crisis 
Read J, Ch. 7, 10
_______
Response Team; police/crisis intervention;
Read M, Ch. 4

Dynamics of hostage taking; CIT program;
PD #3 (J-4 & 14)
review for quiz













#5
NO CLASS – Conduct independent research;
PD #4 (J-7, 10, and
_______
Note: PD #4/HPD paper must be electronically 
M-4) via email

received no later than 5:30 pm (5/7) HST
Read J, Ch. 11

to receive credit




HPD paper
#6

Suicide dynamics/assessment/lethality;

Read M (141-149)
_______
Crisis in schools; school-based prevention; 
PD# 5 (J-Ch.11)


implementing the crisis plan; crisis of 

Quiz #1


addiction & intervention strategies; 


student research presentations (2-3)




#7

Dynamics of bereavement; approaches;

Read J, Ch. 2
_______
intervention strategies; types of loss; small
PD #6 (addiction 


group discussion; conceptual approaches;
exercise & J-11)



student research presentations (2-3)
#8

Multicultural perspectives in crisis counseling;
PD #7 (J-2)
_______
Cornell University’s Family Life Center-

Read J (pp473-486)
Therapeutic Crisis Intervention; student





research presentations (2-3)


#9

Cornell University’s Family Life Center-

PD #8 (M, 141-149)
_______
Therapeutic Crisis Intervention cont’d;

*clothing code 
crisis training; intervention stages;

student crisis plan presentations (3-4)




#10

Student crisis plan presentations (3-4)

Class evaluations
_______


#11

Make-up class session; post-test; Quiz #2
Quiz #2
_______
STUDENTS WITH DISABILITIES
Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class should call Dr. June Yasuhara in the Counseling Center at 739-4845 (office next to security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Note: The instructor reserves the right to modify this schedule to more effectively meet student learning outcomes.
PAGE  
1

