Chaminade University

Masters of Science in Counseling Psychology

PSY 776: Crisis Counseling

Spring 2009 Syllabus

Apr. 6, 2009 – Jun. 15, 2009
Instructor:
Darren Iwamoto, MSCP


Phone:
(808) 739-4604

Office:

Behavioral Sciences, Room 116

Email: diwamoto@chaminade.edu
Office Hours:
Monday 4:00 pm to 5:30 pm.  If you need to speak with me any other time, please feel free to contact me and a meeting can be arranged.

Class Time:
Monday, 5:30 pm to 9:30 pm


Location: T.C. Ching 254
Catalog Course Description

Students will become familiar with the crisis intervention approach to the delivery of mental health services. Students will examine various types of life crises and determine

appropriate interventions for each.  This is a required course for the School Counseling emphasis.  Prerequisites:  PSY 500, 501

Program Linking Statement

This course develops and assesses the skills and competencies for the MSCP program School Counseling emphasis student learning outcomes of:  1) Program Development, Assessment, Implementation and Evaluation Within a School Counseling Context; 2) Counseling Theories and Skills Relative to a School Counseling Context; and 3) Consultation Relative to a School Counseling Context.  In addition, this course also addresses the MSCP core program student learning outcomes of:  1) Professional Issues and Ethics; 2) Research and Evaluation; and 3) Social and Cultural Foundations.

This course develops and assesses the skills and competencies for the MSCP program Community Counseling emphasis student learning outcomes of:  1) Knowledge and Skills for the Practice of Community Counseling; and 2) Contextual Dimensions: Community Counseling.  In addition, this course also addresses the MSCP core program student learning outcomes of:  1) Professional Issues and Ethics; 2) Research and Evaluation; and 3) Social and Cultural Foundations.


Required Texts:

James, R. (2008). Crisis intervention strategies (6th Ed.). Belmont, CA: Brooks/Cole.
Course Description
Students will become familiar with the crisis intervention approach to the delivery of mental health services.  Students will examine various types of life crises and determine appropriate interventions.  This is a required course for the School Counseling emphasis.  As result, crisis situations and methods of assessment and interventions will be focused on, but not limited to, school settings.

It is imperative that students keep all syllabi from all courses taken while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.

Student Learning Outcomes

Students will demonstrate an understanding of:

1.
The Hawaii State Department of Education’s Six General Learner Outcomes.

2.
The Hawaii Teacher Standards Board’s Ten School Counselor Standards.

3.
School-counseling competencies as identified in the American School Counseling Association national standards.

4.
ASCA ethical standards and be able to apply these standards in their work with 

students.

5.
Program development, client assessment implementation, and evaluation of crisis counseling approaches within a school counseling context. 

6.
A practical application of developmental crisis counseling models and theories.

7.
The scientific method/inquiry to describe, predict, determine causes of, and 

explain the etiology of crisis behavior.
8.
An awareness of one’s own cultural biases; knowledge about the status of 

different cultural groups; and skills to effect culturally appropriate interventions.

9.
Consultation relative to crisis management 

Hawaii Counselor Standards

Pre-service counselors will develop a knowledge base for learning about counseling as specified by the ten areas specified by the Hawaii Teacher Standards Board:

Standard I – Focuses on the Learner
The effective counselor consistently engages students in appropriate experiences that support their development as independent learners.

Standard II – Creates and maintains a safe and positive learning environment
The effective counselor consistently creates a safe and positive learning environment that encourages social interaction, civic responsibility, active engagement in learning and self-motivation.

Standard III – Adapts to learner diversity

The effective counselor consistently provides opportunities that are inclusive and adapted to diverse learners.

Standard IV – Fosters effective communication in the learning environment
The effective counselor consistently enriches communication in the learning environment.

Standard V – Demonstrates knowledge of content
The effective counselor consistently demonstrates competency in content area(s) to develop student knowledge and performance.

Standard VI – Designs and provides meaningful learning experiences

The effective counselor consistently plans and implements meaningful learning experiences for students.

Standard VII – Uses active student learning strategies
The effective counselor consistently uses a variety of active learning strategies to develop students’ thinking, problem-solving and learning skills.

Standard VIII – Uses assessment strategies
The effective counselor consistently applies appropriate assessment strategies to evaluate and ensure the continuous intellectual, social, physical and emotional development of the learner.

Standard IX – Demonstrates professionalism

The effective counselor continually evaluates the effects of his and her choices and actions and actively seeks opportunities to grow professionally.

Standard X – Fosters parent and school community partnerships

The effective counselor establishes and maintains strong working relationships with parents and members of the school community to support student learning.
Assessment
Student performance, relative to the Student Learning Outcomes (SLO) stated above, will be assessed.  You will be asked at specific points throughout the course to demonstrate what you have learned through various activities and assignments.

	Assessment
	Description
	Points
	Applicable SLO

	Final Examination
	This Final Examination will cover all of the required readings assigned from Week 1 through Week 8, videos shown in class, material from the Learning Team presentations, the Marianist Values, and the Scientific Method. 
	50 points
	1,2,3,4,5,6,7

	Crisis Response Procedures Booklet
	Each student, at the conclusion of this class, will submit a Crisis Response Procedures Booklet that will contain procedures that should be followed per crisis situation.  (Please feel free to consult with and work in partnership with the other members of your Learning Team.)

At minimum, the following Crisis Situations should be addressed:

· Emergency Phone Numbers

· Accident

· Allergic Reaction

· Assault/Fighting

· Bomb Threat

· Death at School

· Demonstration/Riot

· Explosion

· Fire

· Hazardous Material

· Hostage

· Intruder

· Kidnapping

· Missing Student

· Natural Disaster

· Serious Injury/Illness

· Student Threat

· Suicide

· Weapon

You may also want to include the following:

· Crisis Response Team

· Emergency Codes

· Evacuation

· Lockdown

· Media Communications Plans
	25 points
	1,2,3,4,5,6

	Crisis Response Procedures Booklet Show-and-Tell
	Each student, at the conclusion of this class, will make available his/her Crisis Response Procedures Booklet and be able to answer questions pertaining to it from their instructor and their colleagues.
	10 points
	1,2,3,4,5,6


	Community Resources Binder
	Each student, at the conclusion of this class, will submit a Community Resources Binder that will include, but not limited to, information from all of the Community Resources Binder Presentations.  Students should feel free to include any and all community resources that they discover.

The Community Resources Binder should be appropriately tabbed to ensure ease of use.
	25 points
	1,2,3,4,5,6

	Learning Team Community Resources Binder Presentations (with handouts)
	Each Learning Team will present on at least two community-based resources.  The first will pertain to the Learning Team Presentation(s) for that day.  (If you are unable to find a service that pertains to the Presentation(s) for that day then you are welcomed to present on another service that you feel would benefit you and your colleagues in the field.)  The second will pertain to any community-based resource that you find interesting and feel would benefit your colleagues.

The presentation should include, but not limited to, the following information:

· Name of the Agency

· Phone Number(s)

· Hours of Operation

· Service(s) Description(s)

· Service Area (e.g., Oahu, Maui, Honolulu-only, etc.)

· Eligibility

· Target Population

· Fees

The presenting Learning Team will provide everyone in the class handouts with the information that was presented upon.  Everyone should then use these handouts as a resource that they will add into their Community Resource Binder.
	9 @ 5 points each
	1,2,3,4,5,6

	Learning Team Crisis Topic Presentations with Reference list
	Your Learning Team will be responsible for presenting on two (2) crisis situations.  Each presentation should include, but not limited to, the following:

· Explanation of the dynamics of the crisis situation(s)
· Intervention and/or treatment strategies (best practice)
· Intervention and/or treatment strategies within the school setting
· Role-play the crisis situation(s).  Each role play should be no less than 10 minutes and should be done in such a way that each participant’s part is well defined; the crisis is well defined; the intervention and/or treatment strategy is realistically done based on prior research by the Learning Team.
· The Learning Team will also create and implement a lesson plan that will involve the rest of the class to ensure knowledge retention and practice (e.g., role-play, quiz, discussion question, etc.).
Your presentations should focus on the children and adolescent population preferably within the school setting.  Please note that you are not limited to only these parameters.  Your peers would benefit from knowing the differences in intervention and/or treatment between children and adults.  In addition, as future school counselors you will need to familiarize yourself with community-based intervention and/or treatment models so touching upon that would also greatly benefit your peers.

Each Learning Team should link your presentation to the Hawaii State Department of Education’s Six General Learner Outcomes and the HTSB Standards 
Each presentation should be approximately 30-45 minutes in length (you can go longer).

In addition, the presenting Learning Team will submit to the instructor their Reference List used to obtain the information used in the presentation.  It is this instructor’s assumption that majority of your resources will be used to ensure accuracy during your Learning Team’s role-play of the crisis situation(s).  There should be at least five (5) references listed.
Your points earned will be based on the instructor’s evaluation (weighted .5) as well as the average scores submitted by the other people in your Learning Team.  Please refer to the Learning Team Crisis Topic Presentation Rubric (weighted .5).   
	2 @ 50 points each


	1,2,3,4,5,6, 7,8

	Guest Speaker Reflection Papers
	This is your opportunity to reflect on the information provided to you by the Guest Speaker.  Please write about what you learned and your thoughts and feelings associated to this new found knowledge.  In addition, please talk about how this Guest Speaker influenced your thinking and perception of the organizations that were discussed.
	4 @ 10 points each
	9


     Total Possible Points. =  295



All assessments (i.e., assignments) will be collected at the beginning of class.  No assessments will be accepted after its due date unless prior arrangements have been agreed upon with the instructor.

Grading
A = 264 – 295
B = 235 – 263
C = 205 – 234

F = 0 – 204

Attendance 

If you miss more than one class, you will be given a “C” and you must retake the class. (Graduate programs policy) 
Please note that regardless of reason, more then one (1) missed class will result in a failing grade.
Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class must contact Dr. June Yasuhara, 735-4845, at the Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5. Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.

Tentative Course Schedule

J = James, R. (2008). Crisis intervention strategies (6th Ed.). Belmont, CA: Brooks/Cole.
	Date
	Focus
	Readings 
	Assessment Due

	Wk 1

(4/6)
	· Welcome, Introductions, Course Syllabus review

· Establish Learning Teams (groups of 4 students)

· Sign up for Presentations

· How do you define a crisis?
· Multicultural perspectives in crisis intervention.

· How does the money flow in Hawaii as it relates to the Human Services field?

· Learning Team Presentation Preparation Time
	J = Chapters 1, 2, 3, 4, 5, 15
	N/A

	Wk 2

(4/13)

	· Check – in
· Discussion on current events (as applicable)

· Discussion on Maslow’s Hierarchy of Needs, Solution-Focused Therapy, Systems-Thinking, Emotional Intelligence, and the Dreaded Corporate Image
· Learning Team Presentation Preparation Time

· Guest Speaker – Erik Yamane, Detective (Topic: Introduction to the Honolulu Police Department, and partnering with law enforcement)
	J = Chapters 1, 2, 3, 4, 5, 15 (cont.)
	N/A

	Wk 3

(4/20)
	· Check – in

· Discussion on current events (as applicable)

· Learning Team Crisis Response Binder Presentations

· Guest Speaker – Tory Wallace, Outreach Counselor (Topic: Status Offenses [gateway to law violations] and its relation to substance abuse, human trafficking, and sexual exploitation of minors)
· Video – The Bridge

· Learning Team Presentation: Basic Crisis Intervention Skills
· Learning Team Presentation: Crisis of Lethality
	J = Chapters 7

	· Guest Speaker Reflection Paper

· Learning Team Presentation Reference List
· Community Resource handout(s)


	Wk 4

(4/27)


	· Check – in

· Discussion on current events (as applicable)

· Learning Team Crisis Response Binder Presentations
· Guest Speaker – Stacie Pascual, Child Welfare Services Intake (Topic: Introduction to Child Welfare Services)
· Video – Defending Our Lives
· Learning Team Presentation: Chemical Dependency The Crisis of Addiction

· Learning Team Presentation: Partner Violence (with an emphasis on its effect on children)
	J = Chapters 9, 10
	· Guest Speaker Reflection Paper

· Learning Team Presentation Reference Lists
· Community Resource handout(s)

	Wk 5

(5/4)


	· Check – in

· Discussion on current events (as applicable)

· Learning Team Crisis Response Binder Presentations

· Learning Team Presentation: Posttraumatic Stress Disorder

· Learning Team Presentation: Personal Loss Bereavement, Grief and Deployment Issues
	J = Chapters 6, 11
	· Guest Speaker Reflection Paper

· Learning Team Presentation Reference Lists
· Community Resource handout(s)

	Wk 6

(5/11)**

	· Check – in

· Discussion on current events (as applicable)

· Learning Team Crisis Response Binder Presentations

· Video – P.S. I Love You
	J = Chapters 8, 13
	· Learning Team Presentation Reference Lists
· Community Resource handout(s)


	Wk 7

(5/18)*
 
	· Check – in

· Discussion on current events (as applicable)

· Learning Team Crisis Response Binder Presentations
· Guest Speaker – Steven Ige, Family Court Probation Officer (Topic: Family Court & Department of Health Child and Adolescent Mental Health Division)
· Video – Date Rape: A Violation of Trust
· Learning Team Presentation: Child Abuse, Neglect, and Educational Neglect
· Learning Team Presentation: Sexual Assault and Date Rape
	J = Chapter 14, 16
	· Learning Team Presentation Reference Lists
· Community Resource handout(s)

	Wk 8

(6/1)


	· Check – in

· Discussion on current events (as applicable)

· Learning Team Crisis Response Binder Presentations (open topic)
· Video – Columbine: Understanding Why
· Learning Team Presentation: Assault, Fighting, and the Prevalence of Gang-Related Activity within the School Setting
· Learning Team Presentation: Student Threat and Crisis/Hostage Negotiation
	J = Chapters 12, 13, 14
	· Guest Speaker Reflection Paper

· Learning Team Presentation Reference List
· Community Resource handout(s)

	Wk 9

(6/8)


	· Check – in

· Discussion on current events (as applicable)

· Learning Team Crisis Response Procedures Booklet Presentations
	
	· Crisis Response Procedures Booklet

	Wk 10

(6/15)


	· Check – in

· Discussion on current events (as applicable)

· Community Resources Binder Presentation
· Final Examination
	
	· Community Resources Binder
· Final Examination


* No class on Monday, May 25, 2009 – Memorial Day
** Spring Commencement, Monday, May 11, 2009

SCIENTIFIC METHOD DEFINITIONS

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.

Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and thus help professionals to make predictions of future events.







Research Design And Counseling






Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.







Research Methods In Social Relations







Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory.

Scientific research has four general goals:  (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.







Methods In Behavioral Research; Cozby

Learning Team Crisis Topic Presentation Scoring Rubric

Students names:  ____________________________________________________________________


Topic: _____________________________________________________________________________
	CATEGORY
	5 points
	3 points
	1 points
	Score

	Organization
	Student presents information in a logical, interesting sequence which audience can follow.
	Audience has difficulty following presentation because student jumps around.
	Audience cannot understand the presentation because there is no sequence of information
	

	Eye Contact and Delivery
	Student maintains eye contact with audience.  Seldom returns to notes.  Periodically directs audience to areas on slides while presenting.  Moves around while presenting.
	Student occasionally makes eye contact with audience.  Reads notes frequently.  Rarely directs audience to areas on slides.  Fidgets and/or rarely moves while presenting.
	Student reads all or most of report with rare or no eye contact.  Never moves.  No interaction with audience.
	

	Elocution
	Student uses a clear, professional voice.  Uses correct pronunciation and grammar. Uses normal inflection and pace is appropriate. All audience members can hear presentation.
	Voice is low and/or unclear.  Student occasionally uses incorrect pronunciation.  Uses unnatural inflection and/or too fast or slow pace. Occasionally uses “valley girl” inflection and/or filler words. Audience has difficulty hearing presentation.
	Student mumbles, incorrectly pronounces words, and speaks too quietly for audience to hear.  Frequent and distracting use of “valley girl” inflection and/or filler words.
	

	Movements and gestures
	Student appears natural. Moves around while presenting.  Movements and gestures emphasize points in presentation and are not distracting
	Student appears somewhat artificial.  Rarely moves while presenting.  Fidgets or other somewhat distracting movements.
	Student never moves.  Uses nervous gestures that are extremely distracting.
	

	Student Appearance
	Student dressed and groomed professionally from head to toe.
	Some aspects of dress and grooming unprofessional.  One item of clothing may not fit, be revealing, be wrinkled, or inappropriate.
	Student not dressed or groomed professionally.  Most clothing does not fit, is revealing, is wrinkled and/or inappropriate.
	

	Handout
	Handout is concise (no more than 2 pages) and includes information that might be useful to audience in future.  Handout is professional.
	Handout may be either too long or short.  Too much or too little information.  Appearance is acceptable.
	No handout, or handout unprofessional or not useful.  Looks hastily done.
	

	Discussion
	Student prepared discussion questions.  Discussion lively and interesting.
	Struggled with discussion, but tried.
	No preparation for discussion, no discussion and/or mishandled audience questions.
	

	Teaching Style
	Student makes frequent eye contact, uses natural inflection and has a good pace.
	Student rarely makes eye contact.  Inflection occasionally unnatural.  Pace too slow or too fast.
	Student never makes eye contact.  Seems cold and uninterested.  
	


	Content
	Presented major points in a well organized, easy to understand manner.  Tied reading to other material. Displayed critical thinking.
	Somewhat poor organization of major points.  Occasionally presented too much detail about minor points.  Did not go beyond assigned reading.  Overall, competent job, but not exceptional.
	Superficial presentation.   Audience did not learn much about the topic.  
	

	Overall
	Maintained audience interest. Graduate level presentation.
	Dull/boring at times.  Presentation well-done for an undergrad.
	Audience wanted to sleep/leave.  Presentation very poor.  Needs significant improvement.
	

	TOTAL (out of 50) _____


Learning Team Crisis Topic Presentation Participation Rubric
(Please do not sign your name on this form, you should be remain anonymous)

Student Being Evaluated: ___________________________________________________

	
	1 point
	2 points
	3 points
	4 points
	5 points

	Fulfill Team Role
	Did not participate at all.
	Does not perform any of assigned team duties.
	Performs little duties.
	Performs nearly all duties.
	Perform all of assigned team duties.

	Share Information
	Did not share information at all.
	Does not relay any information to teammates.
	 Relays very little information-some relates to the topic.
	Relays some basic information-most relates to the topic.
	Relays a great deal of information-all relates to the topic.

	Listen to Other Teammates
	Did not participate at all.
	Is always talking-never allows anyone else to speak.
	Usually doing most of the talking-rarely allows others to speak.
	Listens but sometimes talks too much.
	Listens and speaks a fair amount.

	Cooperate with Teammates
	Did not participate at all.
	Usually argues with teammates.
	Sometimes argues.
	Rarely argues.
	Never argues.

	Overall
	Did not participate at all.
	Was present but did not contribute any time or effort.
	Was present and contributed minimally
	Was present and contributed satisfactorily.
	Was present and was very helpful to others and proactive to ensure the success of the group.


Total Points: _______________
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