Chaminade University

PSY 406 Counseling Psychology

Spring 2009 Syllabus

Jan. 14, 2008 – May 7, 2009
Instructor:
Darren Iwamoto, MSCP


Phone:
(808) 739-4604

Office:

Behavioral Sciences, Room 116

Email: diwamoto@chaminade.edu
Office Hours:
Monday 4:00 pm to 5:30 pm.  If you need to speak with me any other time, please feel free to contact me and a meeting can be arranged.

Class Time:
T, TH: 12:30 pm to 1:50 pm


Location: Freitas Hall, Room 251
Catalog Course Description

This course presents counseling approaches and techniques used in helping relationships. The course combines experiential and didactic instruction, giving the student an opportunity to explore helping strategies and develop a philosophy of counseling. 

Program Linking Statement

This course develops and assesses the skills and competencies for the program student learning outcomes of Counseling Theory and Applied Psychology.  In addition, this course also addresses the program student learning outcomes of:  1) Scientific Method and its Application in the Field of Psychology; and 2) Cross-Cultural Psychology.

Course Description

This course allows students an opportunity to obtain an overview of theory, practice, methods, basic principles, and concepts used in educational settings and community agencies by counselors.  The purpose of this course is to have students gain an overview of the counseling profession through readings, class discussion, experiential activities and site visits.  By the end of the course students will have a clear understanding of what it entails to be a counselor and be able to distinguish a counselor from related mental health professions.  In addition, students will begin to see themselves as having taken their first step toward being a professional counselor.  

Required Texts:

Neukrug, E. (2007). The world of the counselor: An introduction to the counseling profession (3rd Ed.) Belmont, CA.: Thomson Brooks/Cole.
Student Learning Outcomes

Student will demonstrate an understanding of:

1.
Major contemporary counseling theories that are empirically validated by research methods.

2.
Their knowledge and skills in counseling methods of assessment and treatment is representative of the various counseling theories presented in class.

3.
How culture significantly impacts on the assessment and treatment of behavioral problems, and how methods of assessment and treatment may be adapted, supplemented, or replaced by culturally appropriate assessment and treatment methods. 

4.
A counseling orientation based on empirically validated interventions, personal characteristics, and important client and situational determinants.

5.
The professional and ethical issues involved in the counseling profession.

6.
Their ability to think critically, access, comprehend, and utilize information from peer-reviewed professional journals.

7.
Communicate ideas and research in the process of evaluating the efficacy of several psychotherapies.

8.
How the Five Marianist Educational Values are integrated into the course.

Assessment
Student performance, relative to the Student Learning Outcomes (SLO) stated above, will be assessed.  You will be asked at specific points throughout the course to demonstrate what you have learned through various activities and assignments.

	Assessment
	Description
	Points (Max.)
	Applicable SLO

	In-Class Exercises
	These In-Class exercises will utilize the Experiencing the World of the Counselor: A Workbook for Counselor Educators and Students and ancillary handouts.  In-Class exercises will consist of dyad and group discussions and role-plays.  Note: Active participation is required in order to receive the maximum assigned points.  
	20 @ 2 points


	2, 4, 5

	(2) Exams
	(Please refer to the tentative course schedule below for exact dates of these exams.)  During these two exams, students will be asked to demonstrate their knowledge of the assigned readings.  Prior to the exam date, the instructor will provide the exact chapters the exams will be assessing.
	Midterm = 25 points 
Final = 50 points
	1, 2, 3, 5, 8

	Checkpoint Assignment: (Group) Initial Project Proposal Request
	Your group has been given the opportunity to submit a proposal to obtain $1 million dollars in funding by a private charitable organization, Chaminade, LLC. As a group, you will be submitting your initial project proposal specifying how you would like to use this money.  This Initial Project Proposal Request will be no longer then 1 page in length.  It will notify your instructor of the target population you would like to service and why.  No references are required.  Note: If you later decide as a group to change your Project Proposal you will be required to resubmit this Checkpoint Assignment; you will receive the higher of the points.
	10 points
	7


	Checkpoint Assignment: (Individual) Reflection on Interview
	Each member of your group is required to visit at least one community agency and/or school (depending on your Project Proposal) and interview an employee there.  You will be using this information in your Group Project Proposal.  During the interview, you should obtain at the very minimum the following information:
· Who do they serve?

· What does the agency do?

· What kind of programs do they have?

· What is the history of the agency?

· What is their theoretical foundation when working with their clientele? 
· Is culture taken into account when servicing their clientele?
· How does the agency account for Quality Assurance and Quality Improvement?

· How do they obtain their funding?

· What are the future goals of the agency?
After you complete the interview, you will individually submit a reflection on what you learned from your site visit.  The reflection paper should be at least one page in length (no maximum limit), double spaced with one-inch margins and 12 pt. font.  
	10 points
	3, 4, 5, 6, 7

	(Individual) Interview Presentation
	Each student will present what he/she learned from their Interview to the class.  This will be an opportunity for the class to learn about the many resources/services that we have in our communities.  Visual aids and handouts are recommended but not required.
	10 points
	5

	Checkpoint Assignment: (Group) Project Reference List
	As a group, you will submit your Group Project Proposal Reference List.  The Reference List will be in APA format and contain a minimum of 15 sources, not including your interview references. 
	10 points
	6

	Checkpoint Assignment: (Group) Literature Review
	As a group, you will submit your literature review that supports why your Proposal should be funded.  Your literature review should provide the reader a clear picture as to what your target population’s challenges are and why your program model works the best with that population. (Program model should include your theoretical foundation, supporting research, and program design/structure best practice).   It is important that you reference how culture influences the literature you are reviewing and the program model that you are proposing.  
	10 points
	1, 2, 3, 4, 6, 7

	Checkpoint Assignment: (Individual) Reflection/Assessment of the Group Dynamic
	Every group that you work in will be unique because each person influences the group dynamic in one way or another.  This is your individual opportunity to reflect on your experiences being a part of your group.  Please be specific when you write as this will also be treated as your evaluation of your group members.  When writing this Reflection Paper, please think about the following questions:
· How did I feel working in this group?

· How did I influence this group?

· Did I help the group progress?

· How did your other group members influence the group?

· What did you learn?

· What kinds of adversity did your group face?

· If you could start all over, what would you change?
	10 points
	5


	(Group) Project Proposal Paper
	As a group, you will submit your Project Proposal paper.  Your paper should consist of the following sections:
· Title Page

· Executive Summary (Maximum 1 page)

· Literature Review (APA format)

· Target Population (does culture influence your program model?)
· Your Program Model (Please include your theoretical foundation and how you would incorporate the 5 Marianist Values into your Program Model.)
· Funding Allocations (property, staffing, vehicle, etc…)

· Reference List

· Appendices (If applicable)

The Project Proposal Paper should be no longer then 20 pages.
This paper will be written using APA formatting (in-text citations, reference page, one-inch margins, double spaced, and 12 pt. font)
	50 points
	1, 2, 3, 4, 6, 7, 8

	(Group) Project Proposal Presentation
	As a group, this will be your opportunity to present your Proposal to your peers.  You will be required to use some form of visual aid (e.g., PowerPoint, Poster Board, etc…).  In addition, everyone in your group is required to have at least one speaking part during the presentation.  Professional attire is also required.
	20 points
	1, 2, 3, 4, 6, 7, 8











Total Possible Points = 245
Grading
A = 245 - 197
B = 196 - 173
C = 172 - 148
D = 147 - 124
F = 123 and below
All assignments will be collected at the start of class.   If you choose to submit your assignments electronically they are due in my Chaminade inbox no later then 12:30 pm on its due date according to the course syllabus.  My email address is diwamoto@chaminade.edu.  Late submissions will be accepted but 10 percent of the total possible points will be deducted for each class day it is late.

Attendance 

Students are expected to attend regularly all courses for which they are registered. Students should notify their instructors when illness prevents them from attending class and make arrangements to complete missed assignments. Notification may be done by calling the instructor’s campus extension or the Psychology program office (735-4751 or 739-8393).  It is the instructor’s prerogative to modify deadlines of course requirements accordingly. Any student who stops attending a course without officially withdrawing may receive a failing grade. 

Unexcused absences equivalent to more than a week of classes may lead to a grade reduction for the course. Any absence of two weeks or more must be reported to the Associate Provost and the Records Office by the instructor. 

Federal regulations require continued attendance for continuing payment of financial aid. If attendance is not continuous, financial aid may be terminated. When illness or personal reasons necessitate continued absence, the student should officially withdraw from all affected courses. Anyone who stops attending a course without official withdrawal may receive a failing grade. 

Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes he/she may need accommodations in this class must contact Dr. June Yasuhara, 735-4845, at the Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that accommodations are implemented in a timely fashion.

Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:  

1. Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2. Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic, Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized: a human community that respects every individual within it.

3. Educate in Family Spirit

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4. Educate for Service, Justice, and Peace

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights and responsibilities of all people.  

5. Educate for Adaptation to Change

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations need to be made.

Selected from Characteristics of Marianist Universities: A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton

Each of these characteristics is integrated, to varying degrees, in this course.

Tentative Course Schedule

(Note: Any classes not shown below have been cancelled due to Holidays, Campus Events, or other Misc. Events)

N = Neukrug, E. (2007). Experiencing the world of the counselor: A workbook for counselor educators and students (3rd Ed.) Belmont, CA.: Thomson Wadsworth.
	Date
	Topic & Assignments Due
	Readings

	Tuesday, January 13
	Course Overview, Group Assignment
	N – Chapter 1 & Chapter 2

	Thursday, January 15
	The Counselor’s Identify: What, Who, and How?
A History of the Counseling Profession
	N – Chapter 3

	Tuesday, January 20
	Standards in the Profession: Ethics, Accreditation, and Credentialing
In-Class Exercise (ethics discussion)
	N – Chapter 16, Chapter 17, & Chapter 18

	Thursday, January 22
	School Counseling
Community Agency and Mental Health Counseling

Student Affairs Practice in Higher Education

Review Requirements for Checkpoint Assignments Project Proposal Request and Site Interview
	N – Chapter 4

	Tuesday, January 27
	Individual Approaches to Counseling
	N – Chapter 5

	Thursday, January 29
	Counseling Skills
Meet in groups to discuss/complete the Project Proposal Request Checkpoint Assignment
	

	Tuesday, February 3
	Counseling Skills (cont.)
In-Class Exercise (ancillary handouts on Defense Mechanisms)
Checkpoint Assignment: Initial Project Proposal Request Due
	N – Chapter 6

	Thursday, February 5
	Video – Practical Psychotherapy with Adolescents (Alice K. Rubenstein, Ed.D.)

In-Class Exercise (Homework: Based on what you learned so far, reflect on what you think Dr. Rubenstein did well and what you felt were some questionable “techniques.”


	

	Tuesday, February 10
	Family Counseling

Class Discussion (Thoughts on Dr. Rubenstein)

Reflection on the Dr. Rubenstein video is Due
	N – Chapter 7


	Thursday, February 12
	Family Counseling (cont.)

Genograms and Timelines as Assessment tools (ancillary handouts)

In-Class Exercise (Find a partner and create a genogram of their family showing a minimum of 3 generations)


	

	Tuesday, February 17
	Group Work
In-Class Exercise (Chapter 7: The Bomb Shelter)
	

	Thursday, February 19
	Exam Review – Chapters 1, 2, 3, 4, 5, 6, 7, 16, 17, & 18)
	

	Tuesday, February 24
	Midterm Examination
	N – Chapter 9

	Thursday, February 26
	Development Across the Lifespan
In-Class Exercise (Personal Time Line Exercise)


	

	Tuesday, March 3
	Development Across the Lifespan (cont.)

In-Class Exercise (Chapter 9: Examining Your Development)

In-Class Exercise (ethics discussion)
In-Class Exercise (ethics discussion)


	N – Chapter 10

	Thursday, March 5
	Abnormal Development, Diagnosis, and Psychopharmacology
In-Class Exercise (Discussion Re: Handout)
	

	Tuesday, March 10
	Abnormal Development, Diagnosis, and Psychopharmacology (cont.)

In-Class Exercise (Psychodynamic Factors and Career Choices)
In-Class Exercise (Discussion Re: Handout)
	N – Chapter 11

	Thursday, March 12
	Career Development: The Counselor and the World of Work
In-Class Exercise (What Planet Do you Come From?)
	

	Tuesday, March 17
	Interview Presentation
Checkpoint Assignment: (Individual) Reflection on Interview Due
	

	Thursday, March 19
	Interview Presentation


	Chapter 19

	Tuesday, March 24
	NO CLASS – SPRING BREAK

	

	Thursday, March 26
	NO CLASS – SPRING BREAK

	


	Tuesday, March 31
	A Look Toward the Future
In-Class Exercise (Discussion: Going to Graduate School/Getting a Job)
Checkpoint Assignment: (Group) Project Reference List Due
	

	Thursday, April 2
	Group Project work day
	N – Chapter 12

	Tuesday, April 7
	Testing and Assessment
In-Class Exercise (The Passion Test)
Checkpoint Assignment: (Group) Literature Review Due
	

	Thursday, April 9
	Testing and Assessment (cont.)
In-Class Exercise (Using Tests with Clients)
	N – Chapter 13

	Tuesday, April 14
	Research and Evaluation

In-Class Exercise (Critiquing a Journal Article)
	

	Thursday, April 16
	Research and Evaluation (cont.)

In-Class Exercise (Identifying Variables of Quantitative Research Studies)
	N – Chapter 14

	Tuesday, April 21
	Group Project work day
	N – Chapter 15

	Thursday, April 23
	Theory and Concepts of Multicultural Counseling
Knowledge and Skills of Multicultural Counseling

In-Class Exercise (The Alligator River)

In-Class Exercise (Offensive Terms and Jokes)
Checkpoint Assignment: (Individual) Reflection/Assessment of the Group Dynamic Paper Due
	

	Tuesday, April 28
	Group Presentations 
Group Project Proposal Paper Due
	

	Thursday, April 30
	Group Presentations 
Exam Review – Chapters (9, 10, 11, 12, 13, 14, 15, & 19)
	

	Tuesday, May 5
	Final Examination (Chapters 1-19) 12:45 pm – 2:45 pm
	


SCIENTIFIC METHOD DEFINITIONS

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this help professionals to make predictions of future events.








Research Design And Counseling







Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  HYPOTHESES are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.








Research Method In Social Relations







Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory. 

Scientific research has four general goals: (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand of explain behavior.








Methods In Behavioral Research; Cozby

Group Project Paper Scoring Rubric

Student name(s):  ________________________

Draft/Version:  ______________

Grader’s name: ________________________


Topic: _____________________
	CATEGORY
	Excellent
	Good
	Satisfactory
	Unsatisfactory
	Score

	Organization

	Introduction
	The introduction is inviting, clearly states a focused hypothesis and previews the structure of the paper
	The hypothesis is vaguely stated of unfocused, but the introduction is inviting and previews the structure of the paper
	The hypothesis is vaguely stated of unfocused, and there is little indication about the structure of the paper.
	There is no clear introduction of the hypothesis or structure of the paper.
	

	Sequencing
	Details are placed in logical order and the way they are presented effectively keeps the interest of the reader.
	Details are placed in a logical order, but the way in which they are presented/introduced sometimes makes the writing less interesting.
	Some details are not in a logical or expected order, and this distracts the reader.
	Many details are not in a logical or expected order.  There is little sense that the writing is organized.
	

	Conclusion
	The conclusion is strong and leaves the reader with a feeling that they understand what the writer is “getting at”.
	The conclusion is recognizable and ties up almost all the loose ends.
	The conclusion is recognizable, but does not tie up several loose ends.
	There is no clear conclusion, the paper just ends.
	

	Content

	Accuracy of facts
	All supportive facts are reported accurately.
	Almost all supportive facts are reported accurately.
	Most supportive facts are reported accurately.
	NO facts are reported OR most are inaccurately reported.
	

	Credibility of sources
	All sources used for quotes and facts are credible, come largely from professional journals and are  cited correctly.
	Most sources used for quotes and facts are credible, come largely from professional journals and most are cited correctly.
	Most sources used for quotes and facts are not from professional journals, but are cited correctly.
	Many sources used for quotes and facts are less the credible (suspect) and/or are not cited correctly.
	

	Focus on topic
	There is one clear, well focused topic.  Main idea stands out and is supported by detailed information.
	Main idea is clear, but the supporting information is general.
	Main idea is somewhat clear, but there is a need for more supporting information.
	The main idea is not clear.  There is a seemingly random collection of information.
	

	Support for topic
	Relevant, telling, quality details give the reader important information that goes beyond the obvious or predictable.
	Supporting details and information are relevant, but only marginal evidence of critical thinking.
	Supporting details and information are relevant, but several key issues or portions of the storyline are unsupported.
	Supporting details and information are typically unclear or not related to the topic.
	

	Format

	Grammar & Spelling
	Writer makes NO errors in grammar or spelling that distract the reader from the content.
	Writer makes 3-4 errors in grammar or spelling that distract the reader from the content.
	Writer makes 5-10 errors in grammar or spelling that distract the reader from the content.
	Writer makes more than 10 errors in grammar or spelling that distract the reader from the content.
	

	APA formatting
	Refer to APA Style Checklist  
	Refer to APA Style Checklist  
	Refer to APA Style Checklist  
	Refer to APA Style Checklist  
	

	TOTAL SCORE (out of 50)
	


Group Project Presentation Scoring Rubric

Student name(s):  ________________________

Grader’s name: ________________________


Topic: _____________________
	CATEGORY
	Excellent
	Satisfactory
	Unsatisfactory
	Score

	Organization
	Student presents information in a logical, interesting sequence which audience can follow.
	Audience has difficulty following presentation because student jumps around.
	Audience cannot understand the presentation because there is no sequence of information
	

	Graphics
	Graphics explain and reinforce text and oral presentation.  Student uses graphics effectively.
	Students occasionally uses graphics that rarely support text and oral presentation.
	Student uses superfluous graphics or no graphics.
	

	Text
	No misspellings and/or grammatical errors.  Amount of text kept to minimum.  One idea per slide.  Font size appropriate.  Screen/font color reinforce rather than distract from presentation
	Some misspellings and/or grammatical errors in presentation.  Occasionally too much text and/or too many ideas per slide. Some text difficult to see.  Colors somewhat distracting.
	Four or more spelling and/or grammatical errors.  Too much or too little text.  Most text difficult to see. Colors VERY distracting
	

	Eye Contact and Delivery
	Student maintains eye contact with audience.  Seldom returns to notes.  Periodically directs audience to areas on slides while presenting.  Moves around while presenting.
	Student occasionally makes eye contact with audience.  Reads notes frequently.  Rarely directs audience to areas on slides.  Fidgets and/or rarely moves while presenting.
	Student reads all or most of report with rare or no eye contact.  Never moves.  No interaction with audience.
	

	Elocution
	Student uses a clear, professional voice.  Uses correct pronunciation and grammar. Uses normal inflection and pace is appropriate. All audience members can hear presentation.
	Voice is low and/or unclear.  Student occasionally uses incorrect pronunciation.  Uses unnatural inflection and/or too fast or slow pace. Occasionally uses “valley girl” inflection and/or filler words. Audience has difficulty hearing presentation.
	Student mumbles, incorrectly pronounces words, and speaks too quietly for audience to hear.  Frequent and distracting use of “valley girl” inflection and/or filler words.
	

	Movements and gestures
	Student appears natural. Moves around while presenting.  Movements and gestures emphasize points in presentation and are not distracting
	Student appears somewhat artificial.  Rarely moves while presenting.  Fidgets or other somewhat distracting movements.
	Student never moves.  Uses nervous gestures that are extremely distracting.
	

	Student Appearance
	Student dressed and groomed professionally from head to toe.
	Some aspects of dress and grooming unprofessional.  One item of clothing may not fit, be revealing, be wrinkled, or inappropriate.
	Student not dressed or groomed professionally.  Most clothing does not fit, is revealing, is wrinkled and/or inappropriate.
	

	Handout
	Handout is concise (no more than 2 pages) and includes information that might be useful to audience in future.  Handout is professional.
	Handout may be either too long or short.  Too much or too little information.  Appearance is acceptable.
	No handout, or handout unprofessional or not useful.  Looks hastily done.
	

	Discussion
	Student prepared discussion questions.  Discussion lively and interesting.
	Struggled with discussion, but tried.
	No preparation for discussion, no discussion and/or mishandled audience questions.
	

	Teaching Style
	Student makes frequent eye contact, uses natural inflection and has a good pace.
	Student rarely makes eye contact.  Inflection occasionally unnatural.  Pace too slow or too fast.
	Student never makes eye contact.  Seems cold and uninterested.  
	


	Content
	Presented major points in a well organized, easy to understand manner.  Tied reading to other material. Displayed critical thinking.
	Somewhat poor organization of major points.  Occasionally presented too much detail about minor points.  Did not go beyond assigned reading.  Overall, competent job, but not exceptional.
	Superficial presentation.   Audience did not learn much about the topic.  
	

	Overall
	Maintained audience interest. Graduate level presentation.
	Dull/boring at times.  Presentation well-done for an undergrad.
	Audience wanted to sleep/leave.  Presentation very poor.  Needs significant improvement.
	

	TOTAL (out of 20) _____


APA Style Checklist

All page notations refer to the APA Publication Manual

American Psychological Association.  (2001).  Publication manual, 5th Edition.  Wash, D.C.: APA

General Typing and Organization

____ 1.)  Use 1" margins all around.

____ 2.)  Double space throughout.

____ 3.)  Each page should have a page number (except figure pages).

____ 4.)  Avoid sexist language.

____ 5.)  Left justification.  Do not right justify.

____ 6.)  Use short title throughout.

____ 7.)  Staple -- upper left corner. 

____ 8.)  Spell-check.

____ 9.)  Font/size = Times 12.

Title page

____ 1.)  Title should be 12 words or less.

____ 2.)  Title should be informative.

____ 3.)  Title, name, and affiliation should be centered on the page (p. 306).

____ 4.)  Use running head -- left justified at the top of the page, following the words "Running head:" (p. 306).

Text

____ 1.)  Introduction should be headed by the title, not the word "Introduction" (p. 307).

____ 2.)  Be sure that references are cited correctly in the body of the text (p. 207-214).

References

____ 1.)  Begin reference list on a new page (p. 313).

____ 2.)  Reference page headed by centered word "References" (p. 313).

____ 3.)  List alphabetically by first author's last name.

____ 4.)  Begin by left justification.  Subsequent lines indented.

____ 5.)  Be sure the correct method is used to cite each reference (p. 215-281).

____ 6.)  All references in text must be in reference page.
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