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CHAMINADE UNIVERSITY OF HONOLULU

PSY 646 S:  PRACTICUM IN SCHOOL COUNSELING TECHNIQUES

Fall – 2008  

Instructor:

Neal Sakaue



Class Time:

Thursdays 5:30 – 9:30 p.m.

Classroom:

BS102

Office Hours:

By appointment

Telephone:

349-3271
Email:


neal.sakaue@adjunct.chaminade.edu



neal_sakaue@notes.k12.hi.us

Required Textbooks

American Psychiatric Association  (2000).  Diagnostic and Statistical Manual of Mental Disorders:  text revision (4th edition).  Washington DC:  American Psychiatric Association. 
American School Counselor Association (2003).  The ASCA National Model:  a framework for school counseling programs.  Alexandria, VA:  ASCA.  

Baird, B.  (2002).  The Internship, Practicum, and Field Placement Handbook:  A guide for the helping professions, 4th edition.  Upper Saddle River, NJ:  Prentice Hall.

Knapp, S.E., & Jongsma, A.E. (2002).  The School Counseling and School Social Work Treatment Planner.  Hoboken, NJ:  John Wiley and Sons Publishing, Inc.

Stone, C.B., & Dahir, C.A.  (2007).  The Transformed School Counselor.  Boston, MA:  Lahaska Press.

Catalogue Course Description

Supervised experience in counseling utilizing videotapes, role-playing, audiotapes, and demonstrations.  Both group and individualized instruction and supervision are stressed in didactic and experiential settings.  Students will spend 100 hours (50 direct service hours, 50 administrative hours) of supervised service at a practicum site.

Program Linking Statement

This course, incorporating a 100 hour supervised school counseling practicum, develops and assesses the integrative clinical skills and competencies for the MSCP program student learning outcomes of clinical instruction.

Course Description

This course offers the student an opportunity to explore the most important concepts, techniques, ethics, and skills of school counseling within a practicum experience.  Classroom activities will develop skills and techniques of individual and group counseling, relate theory to application in an educational setting(s), and develop client record keeping skills.  Classroom activities will focus on developing standards-based school counselor competencies as described in the MSCP Practicum Handbook:  Appendix A, in the Hawaii Teachers Standards Board School Counselor Performance Standards, and in the American School Counselor Association Standards.  To meet these competencies, students will spend 100 hours in a school setting where they will counsel students under supervision of a site supervisor.  The students’ field experience will be evaluated by the field site supervisor according to the students’ development in each of the areas listed in the Supervisor’s Evaluation, Appendix K.
It is imperative that students keep all syllabi from all courses taken, while in the MSCP program to facilitate the application process for licensing, certification, doctorate school application, etc.

Student Learning Outcomes

Student will demonstrate an understanding of:

1. Professional and ethical issues in counseling in the context of school settings;

2. Conducting empirically based assessments and treatments for school-based behavioral problems;

3. Basics of how to assess, interpret, and diagnose youth behavior disorders using the DSM-IV-TR;

4. Developing school-based behavioral interventions and appropriate outcome measures;

5. Writing and maintaining appropriate counseling case and process notes;

6. Theoretical and applied perspectives in counseling school age youth;

7. Conducting culturally appropriate assessments, formulating diagnostic impressions for learning purposes, and developing treatment plans for students with behavioral and/or learning problems; 

8. School-based consultation processes with parents, school staff, and other care providers;

9. Standards-based portfolio performance assessments;

10. The Hawaii’s State Department of Education’s Six General Learner Outcomes;

11. The Hawaii Teacher’s Standards Board (HTSB) School Counselor Performance Standards, and the American School Counselor Association Standards (ASCA).

Attendance

University policy requires students to attend ALL class meetings of the courses for which they are registered.  Any student who has an emergency will need to contact the professor prior to the class meeting.  Attendance will be taken at every class meeting.  If any student misses more than one class, the student will receive a C for the class and will have to take the class again.  

Professionalism and Classroom Conduct
Each student will be expected to be on-time to class, prepared with necessary text and materials, actively engaged in the lesson or activity, and respectful of their peers.  Please refer to the Student Handbook to the policies on plagiarism, classroom respect, student conduct, freedom of speech, and all academic policies regarding grading.  

Students with Disabilities

Chaminade will provide assistance for any student with documented disabilities.  Any student who believes that he or she may have a disability and need classroom accommodations must contact Dr. June Yasuhara at 735-4845 at the Counseling Center (office next to Security) in order to determine if the student meets the requirements for documented disability in accordance with the Americans with Disabilities Act.  It is important to contact them as soon as possible so that any accommodations can be implemented in a timely fashion.

Marianist Educational Values

Chaminade University is a Catholic, Marianist University.  The five characteristics of a Marianist education are:

1.  Educate for Formation in Faith

Catholic Universities affirm an intricate relationship between reason and faith.  As important as discursive and logical formulations and critical thinking are, they are not able to capture all that can be and ought to be learned.  Intellectual rigor coupled with respectful humility provide a more profound preparation for both career and life.  Intellectual rigor characterizes the pursuit of all that can be learned.  Respectful humility reminds people of faith that they need to learn from those who are of other faiths and cultures, as well as from those who may have no religious faith at all.

2.  Provide an Excellent Education

In the Marianist approach to education, “excellence” includes the whole person, not just the technician or rhetorician.  Marianist universities educate whole persons, developing their physical, psychological, intellectual, moral, spiritual, and social qualities.  Faculty and students attend to fundamental moral attitudes, develop their personal talents and acquire skills that will help them learn all their lives.  The Marianist approach to education links theory and practice, liberal and professional education.  Our age has been deeply shaped by science and technology.  Most recently, information and educational technologies have changed the way faculty and students research and teach.  At Marianist Universities, two goals are pursued simultaneously:  an appropriate use of information technology for learning, and the enhancement of interaction between students and teachers.  As Catholic Marianist Universities seek to embrace diverse peoples and understand diverse cultures, convinced that ultimately, when such people come together, one of the highest purposes of education is realized:  a human community that respects every individual within it. 

3.  Educate in Family Spirit:

Known for their strong sense of community, Marianists have traditionally spoken of this sense as “family spirit.”  Marianist educational experience fosters the development of a community characterized by a sense of family spirit that accepts each person with loving respect, and draws everyone in the university into the challenge of community building.  Family spirit also enables Marianist universities to challenge their students, faculty, and staff to excellence and maturity, because the acceptance and love of a community gives its members the courage to risk failure and the joy of sharing success.

4.  Educate for Service, Justice, and Peace:

The Marianist approach to higher education is deeply committed to the common good.  The intellectual life itself is undertaken as a form of service in the interest of justice and peace, and the university curriculum is designed to connect the classroom with the wider world.  In addition, Marianist universities extend a special concern for the poor and marginalized and promote the dignity, rights, and responsibilities of all people.

5.  Educate for Adaptation to Change:

In the midst of rapid social and technological change, Marianist universities readily adapt and change their methods and structures so that the wisdom of their educational philosophy and spirituality may be transmitted even more fully.  “New times call for new methods,” Father Chaminade often repeated.  The Marianist university faces the future confidently, on the one hand knowing that it draws on a rich educational philosophy, and on the other fully aware for that philosophy to remain vibrant in changing times, adaptations, need to be made.

Selected from Characteristics of Marianist Universities:  A Resource Paper, Published in 1999 by Chaminade University of Honolulu, St. Mary’s University and University of Dayton.

Grading

A = 90 – 100

B = 80 – 89

If the student does not get a passing grade from their Site Supervisor(s), then the student will not pass the course.  The student will not progress to Internship A.

Course Requirements

Assignments are expected to be handed in to the instructor on the due dates stated in the syllabus.  No assignments will be accepted after the due dates unless the student has a documented reason for the delay, and the instructor has previously given an exception for the change in due date.  Any late or missing assignments will be given a zero for the total points of the assignment.  All readings must be done prior to the class meeting.

All written assignments must be done in American Psychological (APA) professional writing format.
Assignments







Points

Weekly School Counseling Services Log (App E) 


5
Weekly Supervision Preparation Reviews (App G)


5
Weekly Journals (App H)





5
(9) Chapter Quizzes @ 3 pts. ea.




27

Chapter Presentation






3
(2) Case Studies and Presentations




10

Videotaped Counseling Session Presentation
 (App F)

5
Classroom Observation





5
Student Evaluation of Staff/Site & Site Supervisor (App I/J)
5



Evaluation by Site Supervisors (App K)



30

Total Points







100

Assignment Description
1. Chapter Quizzes:  Starting week 2, students will be given a weekly quiz based on materials covered in their text book.  Quizzes will be in short essay or multiple-choice format.  

2. Chapter Presentation:  Starting week 2, each student will be assigned a chapter to present to the class.  Each presentation should be at least 10 minutes long and be done in power point. A one-page chapter outline must be typed-out for each member of the class and instructor.  

3. Starting week 2, students will give the instructor a hard-copy of their Log Summary weekly.  (Appendix E)
4. Starting week 2, students will complete a Supervision Preparation Review form and give them to the instructor on a weekly basis. (Appendix G)
5. Starting week 2, students will give the instructor a weekly journal reflecting on their activities of the week.  (Appendix H)
6. Case Studies and Presentation:  Due week 8, each student will type-out two case studies of students they have serviced during this term.  Also on week 8, each student will present both case studies to the class.  The two case studies must be given to the instructor with the Informed Consent Form (Appendix C).  Each case study must also be given to the instructor with at least one relevant research citations in APA format that relate to the presenting problem.
7. Due week 8, (1) classroom observation will be required using a form from the student’s practicum site.  The student may be the one you are evaluating for your case study, or a student you have been requested to observe.  The observations will be shared with the class. 
8. Due week 9, students will present a videotaped counseling session.  The Release of Confidential Information forms must accompany these videotaped sessions (Appendix C), as well as the Videotape Self-analysis form (Appendix F).
9. Due week 10, each student will be evaluated by their Site supervisor(s), (Appendix K), on their professional and personal competence at their school site(s).  The purpose of the Supervisor’s Evaluation of School Counseling Student is to ensure that students are developing an acceptable standard of performance within the school counseling field as primarily determined by the Site Supervisor(s).  The Supervisor’s Evaluation of School Counseling Student will count towards 30 percent of the final grade for this course.  Successfully passing all active sites is required to obtain credit for this course assessment.  Failure to successfully pass a Site Supervisor’s Evaluation of School Counseling Student (as determined by not being recommended to advance in the School Counseling program by the student’s Site Supervisor) will result in a letter grade of “C” for the course.  
10. Due week 10, each student will turn in their Professional and Personal Competencies Form. (Appendix L)
11. Due week 10, each student will turn in their Practicum Service Logs Summary Form. (Appendix M)
12. Due week 10, each student will turn in their Student Evaluation of Staff/Site Form (Appendix I)
13. Due week 10, each student will turn in their Student Evaluation of Site Supervisor Form.  (Appendix J)
Tentative Course Schedule

Date


Topic




Readings
Week 1

Introductions



Read Ch.10 (Stone & Dahir)
10/9


Go over Course Syllabus



Determine Chapter Presentations

Week 2

Turn in Appendix E


Read Ch.11 (Stone & Dahir)
10/16


Turn in Appendix G




Turn in Appendix H



Chapter Presentation



Quiz Ch. 10 (Stone & Dahir)



HSA




Standards




CSSS



Data Collection



Low Motivation students

Week 3

Turn in Appendix E


Read Ch.12 (Stone & Dahir) 10/23


Turn in Appendix G




Turn in Appendix H



Chapter Presentation



Quiz Ch. 11 (Stone & Dahir)



Pervasive Development Disorders




Behavior Management




ADHD




Classroom Management




ODD v. Conduct Disorder
Week 4

Turn in Appendix E


Read Ch.13 (Stone & Dahir)
10/30


Turn in Appendix G




Turn in Appendix H




Chapter Presentation




Quiz Ch. 12 (Stone & Dahir)



Family Court Involvement




Child Abuse

Week 5

Turn in Appendix E


Read Ch.14 (Stone & Dahir)
11/6


Turn in Appendix G




Turn in Appendix H



Chapter Presentation



Quiz Ch. 13 (Stone & Dahir)



IDEA and Section 504



DSM-IV

Week 6

Turn in Appendix E


Read Ch. 1 (Baird)

11/13


Turn in Appendix G




Turn in Appendix H



Chapter Presentation



Quiz Ch. 14 (Stone & Dahir)



Role-playing exercises



Dealing with difficult teachers

Week 7

Turn in Appendix E


Read Ch. 2 (Baird)
11/20


Turn in Appendix G




Turn in Appendix H




Chapter Presentation



Quiz Ch. 1 (Baird)




Guest Speaker:  Administrator
Week 8

Turn in Appendix E  

Read Ch. 3 (Baird)
12/4


Turn in Appendix G




Turn in Appendix H 



Turn in Classroom Observation Form




Turn in (2) Case Studies



Case Study Presentations (Appendix C)




Chapter Presentation



Quiz Ch. 2 (Baird)
Week 9

Turn in Appendix E


Read Ch. 4 (Baird)
12/11


Turn in Appendix G




Turn in Appendix H

Videotape Presentations (Appendix C and Appendix F)
Chapter Presentation
Quiz Ch. 3 (Baird)
Week 10

Turn in Appendix E

12/18


Turn in Appendix G




Turn in Appendix H




Turn in Appendix L




Turn in Appendix M




Turn in Appendix I



Turn Appendix J



Chapter Presentation



Quiz Ch. 4 (Baird)



Course Evaluation
Hawaii Counselor Performance Standards

Standard I – Focus on the Learner

The effective school counselor consistently engages students in appropriate experiences that support their development as independent learners.

Standard II – Creates and maintains a safe and positive learning environment 

The effective counselor consistently creates a safe and positive learning environment that encourages social interaction, civic responsibility, active engagement in learning and self-motivation.

Standard III – Adapts to learner diversity

The effective counselor consistently provides opportunities that are inclusive and adapted to diverse learners.

Standard IV – Fosters effective communication in the learning environment

The effective counselor consistently enriches communication in the learning environment.

Standard V – Demonstrates knowledge of content

The effective counselor consistently demonstrates competency in content area(s) to develop student knowledge and performance.

Standard VI – Designs and provides meaningful learning experiences

The effective counselor consistently plans and implements meaningful learning experiences for students.

Standard VII – Uses active student learning strategies

The effective counselor consistently uses a variety of active learning strategies to develop students’ thinking, problem solving, and learning skills.

Standard VIII – Uses assessment strategies

The effective counselor consistently applies appropriate assessment strategies to evaluate and ensure the continuous intellectual, social, physical, and emotional development of the learner.

Standard IX – Demonstrates professionalism

The effective counselor continually evaluates the effects of his and her choices and actions and actively seeks opportunities to grow professionally.

Standard X – Fosters parent and school community partnerships

The effective counselor establishes and maintains strong working relationships with parents and members of the school community to support student learning.

SCIENTIFIC METHOD DEFINITIONS

The METHODS OF SCIENCE are only tools, tools that we use to obtain knowledge about phenomena.

The SCIENTIFIC METHOD is a set of assumptions and rules about collecting and evaluating data.  The explicitly stated assumptions and rules enable a standard, systematic method of investigation that is designed to reduce bias as much as possible.  Central to the scientific method is the collection of data, which allows investigators to put their ideas to an empirical test, outside of or apart from their personal biases.  In essence, stripped of all its glamour, scientific inquiry is nothing more THAN A WAY OF LIMITING FALSE CONCLUSIONS ABOUT NATURAL EVENTS.
Knowledge of which the credibility of a profession is based must be objective and verifiable (testable) rather than subjective and untestable.

SCIENCE is a mode of controlled inquiry to develop an objective, effective, and credible way of knowing.  

The assumptions one makes regarding the basic qualities of human nature (that is, cognitive, affective, behavioral, and physiological processes) affect how one conceptualizes human behavior.  

The two basic functions of scientific approach are 1) advance knowledge, to make discoveries, and to learn facts in order to improve some aspect of the world, and 2) to establish relations among events, develop theories, and this helps professionals to make predictions of future events.  

Research Design in Counseling







Heppner, Kivlighan, and Wampold

A THEORY is a large body of interconnected propositions about how some portion of the world operates; a HYPOTHESIS is a smaller body of propositions.  Hypotheses are smaller versions of theories.  Some are derived or born from theories.  Others begin as researchers’ hunches and develop into theories.  

The PHILOSOPHY OF SCIENCE decrees we can only falsify, not verify (prove), theories because we can never be sure that any given theory provides the best explanation for a set of observations.  



Research Method in Social Relations







Kidder

THEORIES are not themselves directly proved or disproved by research.  Even HYPOTHESES cannot be proved or disproved directly.  Rather, research may either support or fail to support a particular hypothesis derived from a theory.  

Scientific research has four general goals:  (1) to describe behavior, (2) to predict behavior, (3) to determine the causes of behavior, and (4) to understand or explain behavior.

Methods in Behavioral Research








Cozby

In order to verify the reliability and validity of scientific research it is important to replicate the results.  It is the preponderance of evidence that establishes/supports the theory.

     http://allpsych.com/researchmethods/replication.html
CASE-STUDY FORMAT
The Case Studies should include the following components:  

a. Parent Consent Form

b. Name of Student

c. DOB

d. Date of Evaluation =  Date this report was written

e. Ethnicity

f. Gender

g. Problem Behavior(s)

h. Developmental History *(Folder and site-supervisor consultation required, parent consultation upon approval)

i. any significant delays compared to other children his/her age: 

1. social

2. physical

3. emotional

4. biological

ii. None

i. Social and Family History *(Folder and site-supervisor consultation required, parent consultation upon approval)

i. Who does student live with

ii. Others directly involved with student

iii. Family relationship

iv. Method of discipline

j. Medical history  *(Folder and site-supervisor consultation required, parent consultation upon approval)

i. Any significant time spent out of school due to a medical condition?

ii. None

k. Test results *(Folder)

i. Look at student’s previous report cards

ii. Grades

iii. Comments 

iv. Behaviors

v. Include all HSA scores

vi. Other

l. Your Impressions and Summary (over the period of time you have known this student)

i. Appearance 

ii. Behaviors

iii. Attitude

iv. Mood

v. Thought process

vi. Intelligence

m. Action Plan (not a BSP)

i. Site-supervisor consultation and approval needed

ii. Keep it simple

iii. You may use pre-existing Action Plan upon site-supervisor approval

iv. Not yet approved

